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3100yBaviB BUII. OCBITH Ta MOJIONUX BUeHUX, M. PiBre, 20 tpas. 2025 p. Pine, 2025. 155, [2]c.

3aTBepKEHO BUCHOIO Pajior0 PiBHEHCHKOIO JEP)KaBHOTO T'yMaHITAPHOI'O YHIBEPCUTETY (IPOTOKOJ
Ne 6 Bin 29.05.2025 p.).

o 36ipHauka yBiiinum Matepianu VI BeeykpaiHchbkoi HayKOBO-TTPaKTUYHOI KOH(MEpEeHIIil 3700yBayiB
BHUIIIOT OCBITH Ta MOJOAMX BUCHHX «AKTyalbHI MPOOIEMH Cy4acHOi iHO3eMHOI (ijonorii», mpucBsUeHi
aKTyaJbHUM HampsiMKaM JIOCTIIKCHb y Taiy3i Qimosorii Ta METOOUKH BUKIAZaHHSA MOB. Matepianu
30ipHUKA MOXYTh OyTH KOPHMCHHUMH JIJIsl HAYKOBIIIB, JTOCIIAHHKIB, JIHTBICTIB, aCIipaHTIB, MOIIYKYBa4iB,
BHKJIA/Ia4iB Ta CTYJCHTIB BUIIMX MOBHUX HaBYAJIbHHUX 3aKJIAMdIB.

BinnoBiganeHIiCTh 32 JAOCTOBIPHICTH BUKJIAJCHOTO MaTepiayly, BIACYTHICTh IUIariaTy i KOPEKTHICTb
BUCHOBKIB, MPaBWJIBHICTh UTYBaHHS HAYKOBUX JIKEpeNl 1 MOCHWIAHHS HAa HUX HEce aBTOp 1 HAyKOBUH
KepiBHUK. JlyMKH aBTOPiB MOXYTh HE 30iraTHCs 3 TIO3UIIIEI0 PEKOJIETI.
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Cekuist 1. @PoHeTHYHA, JIEKCHYHA TAa TPAMATHYHA CHCTEMH MOBH |
MeTOAM IX A0CaiIKEeHb

Ana boouap
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POJIb META®OPH B EKOJIOTTYHHOMY JTUCKYPCI

Mertadopa — 11e cTminicTuuHa Qirypa MOBH, sKa MOJIATa€ B MIEPEHECEHH] BIACTUBOCTEN 3
OJIHOTO SIBWIIA HA I1HIIE HA OCHOBI iXHBKOI MOMIOHOCTI abo anamorii. Meradopa mae 3mMory
CTBOPIOBaTH HOBI 00pa3u, IO MOJETHIYIOTh CIPHUHHATTS CKIagHUX ab0 aOCTpakTHUX iJei,
NIEPETBOPIOIOYH 1X Ha IMIOCh KOHKpETHE Ta 3po3ymise. BoHa He mpocTo mpukpaimae MOBy, a i
aKTUBHO BIUIMBA€E Ha EMOIIHE CHPUHHATTSA, JOMOMAaralouu ciyxadyaM Y 4YMTadyaM Kparie
YCBIIOMUTH TI€BHI SBHINA Yd Tpouecu. MeTtadopu BHKOPHUCTOBYIOTh Yy PpI3HHX cdepax
KOMYHIKallii, 30KpeMa B HaAyKOBHX JOMOBIJIAX, JIITEpaTypi, MyOIIYHUX BUCTYIAX, peKIaMi TOIIO.
BoHu MaroTh MOTY)XKHUI BIUTMB Ha (JOPMyBaHHS /1€l Ta CTAaBJICHHS JIIOJIEH O PI3HUX ACIEKTIB
KUTTSL.

B ekonoriynoMy ucKypcei MeTagopH TaKOK BiJIrpaiOTh BaXJIMBY POJIb, aJPKE €KOJIOT14H1
npoOJeMH YacTo € CKJIAIHHUMU W aOCTpakTHUMH. BOHM [0O3BOJNISIOTH HE JUINE ONKHCYBaTH
npobaemMu, a W CIIOHYKaTH JIIOJeH A0 [ii, CTBOPIOIOYM BiXUYTTSI TEPMIHOBOCTI, BaXJIMBOCTI Ta
rnobanpHOCTI (JKuxapesa, 2014).

Mertadopa € OgHUM 3 HAaWNOTYKHIIIMX IHCTPYMEHTIB MOBHOTO BHPAXEHHS, 3JaTHUM
B1JIOOpayKaTH CKJIaJHI KOHIIETITH Ta MEPETBOPIOBATH aOCTPaKTHI i/1ei Ha 3p0o3yMuUIl ¥ JOCTYITHI
oOpazu. B exonoriunomy auckypci meradopu BITIrparoTh BaXKJIMBY poib Yy (opMmyBaHHI
TPOMAJICHKOI CBIIOMOCTI, TIEpE/IaBaHH1 CKJIATHUX E€KOJIOTIYHUX MPOoOIeM, CTBOPEHHI 00pa3iB, sKi
JIOTIOMAraroTh JIIOJIIM YCBIIOMUTH MACIITaOM Ta HACIIAKH €KOJIOTIYHUX 3MiH. Y [IbOMY KOHTEKCTI
Metadopu € He TPOCTO 3aco00M MOBH, a i cmocoboMm (opmyBaHHS i1eosorii, MooOimi3aIii
CYCHIbCTBA Ta CTHUMYJIOBaHHA 3MiH. [IpoGneMu, MoB’si3aHi 3 OXOPOHOIO HABKOJHUIIHBOTO
CepeIOBHUINA, TJIO0ATPHIMH 3MIHAMH KJIIMaTy, 30€peKeHHSIM O10pI3HOMAHITTS YH YIPaBIiHHAM
OPUPOJHUMHU DPECypcaMM, YacTO € HACTUIbKM CKJIQJHUMH W aOCTPaKTHUMH, L0 iX CKJIAJHO
nepeaatu 0e3 BUKOPUCTaHHS 00pa3HUX KOHCTPYKITIH.

VY nomoBigax OOH Ta BHCTymax €KOJOTIYHUX aKTHBICTIB MeTadopH J0MOMAararoTb He
JIUIIIE CTBOPIOBATH 00pa3u, a i 3BEPHEHHS JI0 €MOIIiH, 10 € Ha3BUYAitHO BAXKJIIMBUM y OOPOTHOI
3a 3MiHY CTaBJIEHHS /10 AOBKiUIA. Jlo mpukiany, nomyispHi MeTadopu Ha KIITANT KIIMAMUYHUL
Kpax Ta eKkolociuHa kamacmpoga TEpenaroTh 1€ 3arpo3d, 0 HAOIMKAEThCH, 1 YacTo
aKIEHTYIOTh YBary Ha MOXJIMBOCTI Halripmoro po3BUTKy mnoaid. Taki meradopu 37aTHi
BHUKJIMKATH y CIIyXadiB BIAYYTTS HaraJIbHOCTI, & TAKOX CHJIHHI €MOIIIiHI peaKIrii, 1o MPU3BOINUTh
JIO IIEBHUX MiH.

[HIII0t0  pO3MOBCIOKEHOI METadOpOor0 B EKOJOTIYHOMY IHUCKypcei € oOpa3z 3emii sk
KHBOT'O OpraHi3My, B OCHOBY SIKOTO IMOKJIaJeHO KoHuenmiro Matepi-3emii. Lle metadopuune
MOPIBHSHHS JTO3BOJISIE JIIOMISIM BIIUYTH 3B’S30K 3 IUIAHETOIO HE SIK 13 HEXKUBHUM 00’ €KTOM, a SIK 3
YHMOCB, IIJ0 MA€ CBOT MOTPeOH, XBOpoOH ToIo. Takuii 00pa3 CTBOPIOE BpaKEHHS, 1110 MU, JIIO]IH,
€ He MPOCTO il YaCTUHOIO, a BIAMOBITAIbHUMH 3a 11 ctad. O6pa3 Matepi-3emiti MoO1TI3y€e eMortii 1
3MyIIy€ CTaBUTUCS [0 HABKOJMIIHBOTO CEPEIOBHINA 3 OUIBIIOI TIOBAarold Ta YBarow
(bonmapenko, 2013).

Mertadopu B €KOJIOTITYHOMY JUCKYPCI TAKOXK 3aCTOCOBYIOTHCS JUIS OSCHEHHS CKJIaJHUX
HAayKOBHUX TMPOIECIB Ta MPHUPOJHUX SBHIN, TAKUX SK 3MiHA KJIiMaTy, BUMHPAHHS BUIIB YU
Jerpajamisi IpyHTiB. 3aMicTh TOro mo0 HayKOBO 1 CyXO IepepaxoByBaTH (aktu, Metadopu
CTBOPIOIOTH BITUYTTS, 110 3MIHH BXKE BiJJOYBAIOTHCS 1 BIUIMBAIOTh HA Hallle )UTTA. [lo mpukiany,
MeTadopa napHuKosuli eghekm 9 NAPHUKOBI 2a3u TO3BOJISE JTIOASIM 3p0O3yMITH CKIaaHI (i3UdH1
nporecd. BoHa momomarae mepenaTty iiero, 0 Halla IJIaHETa CTa€ 3aMKHYTHM ITPOCTOPOM, B
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SKOMY HaKOMHMYYIOTbCS HeOe3NeuHi rasu, fKi MOpPYyIIyIOTh OallaHC 1 MOXYTh HPU3BECTH 10
rJ100aNbHUX 3MiH.

Inmi meradopu akIEHTYIOTh yBary Ha BiANOBINATBbHOCTI JIIOACTBA 3a 3MIHY CHUTYallii.
Onnieto 3 Takux € Meradopa «IHCTOTH Ta OpyAy», AKa IMOPIBHIOE 3a0pyTHEHHS JOBKLLIS 3
¢iz3uyHUM OpyAOM, 110 HAKONIUYYEThCS Ha Tl a00 y JoMi. BoHa mifkpeciioe, 1110 HaBKOJIUIITHE
cepenoBHUIle MOTpeOye OYUIICHHS Ta BITHOBJICHHS, 1 JIFOAW IMMOBHHHI OyTH HE JIMIIE CB1JIOMUMHU
CHOXHMBaYaMH, a 1 aKTUBHUMH YYaCHUKaMU MPOLIECY OUHUIIEHHS I1aHeTu. MeTtadopu cuimmesa
xeuns abo 8i0X00u yueginizayii 3BEPTAIOTh YBary Ha Te, 1[0 MU 3aJIUIIIAEMO MICIs ceOe BIAXOAH, K1
HE TIJIBKU PYWHYIOTh IPUPOIHUIN TaHIA(T, @ i CTAHOBJIATH 3arpo3y Ui MailOyTHIX MOKOJIHb.

3BepHEHHS 10 MeTadop, SKi ONMUCYIOTh IPUPOTY SIK CUCTEMY, 3JaTHY 10 CaMOPETYJIsIIii, €
HOMYJIIPHUM CepeJl €KOJIOT1YHUX AaKTHBICTIB. BOHM mMOpiBHIOIOTH Oiocdepy 3 HEHPOHHUMH
MepexamMu abo opraHizMaMH, ¢ KOXKEH €JIEMEHT € BaXJIMBUM 1 0€3 HhOrO0 CHCTEMa HE MOXKE
¢yukuionyBatu. Lle nomomarae miIKpecIuTH Ba)KIMBICTH 30epexeHHs OlOpI3HOMAHITTS, e
KOXKEH BHJ] € YACTUHOIO BEJIMKOTO MEXaHi3My, 1 HOT0 BTpaTa Ma€ CEpHO3H1 HACTIIKA IS THIITNX
gacTuH cucrtemMu. OOpa3 MpuUpOAM SK B3a€EMOIOB’SI3aHOTO MEXaHI3MYy 3aKJIMKAE 10 OLTbII
KOMILJIEKCHOTO 1 3Ba)KEHOTO TiIX0/Ty 10 BUKOPUCTAHHS MPUPOTHUX PECYPCIB.

VY cBoiit npomoBi Ha BcecBiTHROMY ekoHOMIuHOMY (hopymi B [laBoci 2019 poky, I'pera
Tynbepr Bukopuctama metadpopy Qur house is on fire, MO0 MIAKPECIUTH HArajabHICTh
KIiMaTu4yHOi Kpu3u. Ll mMetadopa MopiBHIOE IJIAHETY i3 JOMOM, IO TOPUTH, BUKIUKAIOUU Y
CIIyXadJiB BIIUYTTS HeraiiHO1 HeOe3mekn Ta HeoOXigHocTi misaTu. TyHOepr 3aknukana: “I want you
to panic. I want you to feel the fear I feel every day. And then I want you to act.” (Thunberg,
Jan. 2019).

[ammm npuknazom e i Buctyn Ha Camiti OOH 3 nutans knimMatnyHux Ai y 2019 poui,
ne BoHa 3asBuna: “‘You have stolen my dreams and my childhood with your empty words.”
(Thunberg, Sept.2019). s meradopa migkpeciaroe TIUOWHY BIUIMBY KIIMAaTUYHOI KpU3U Ha
MOJIOJIE TIOKOJIIHHS Ta 3BUHYBauy€ CBITOBUX JIIJIEPIB y O€3A1STbHOCTI.

Kpim Toro, y cBoiii mpomoBi Ha koH(pepeHmii Youth4Climate B Minani y 2021 pomi,
Tyn6epr Buxopucrana meradopy blah, blah, blah (Thunberg, 2021) nns omucy HOpPOXKHIX
OOIITHOK MOJITHUKIB MO0 KJIIMAaTHUHUX Jii. L{e miaKpecttoe po3pyuB MixK CIIOBaMHU Ta peabHUMH
TSIMH, HEOOX1THUMH JIJT1 OOPOTHOM 31 3MIHOIO KIIIMAaTy.

L1i mpuKI1aan IEMOHCTPYIOTb, SIK METa(OPH B €KOJOTTYHOMY JUCKYPCl BUKOPUCTOBYIOThCS
JUIS TIepeiadi CKIaJAHMX 1€ y HocTymHid (opMi, BHKIMKAIOYM EMOINIWHUN BIATYK Ta
CTHOHYKarouu 710 1ii. BOHM € MOTYXHUM 1HCTPYMEHTOM KOMYHiKallii, 1o gonoMarae popMmyBatu
IPOMAJICHKY CBIZIOMICTh Ta CTUMYJIIOBATH 3MIiHH y CTaBJICHHI 10 HABKOJIMIITHHOTO CEPEIOBHIIIA.

Otxe, MeTadpopa B €KOJIOTIYHOMY AWCKYPCl € BAXJIMBUM THCTPYMEHTOM, SIKMM JT03BOJISIE
BUPA3UTU CKJIAJHI €KOJOriuHi mpoOieMu y JOCTYMNHIN 1 3po3yminiii ¢opmi. Bona nomomarae
CTBOPHUTH 00pa3u, SKi 3aKJIUKAIOTh J0 Jii, MOOUTI3YIOTh CYCIUIBCTBO Ta (DOPMYIOTh €KOJIOTIUHY
cBigomicTb. BonHouac, metadopu € IHCTPYMEHTOM MaHIIMyJIALii, KOJIH iX BUKOPUCTOBYIOTh IS
CTBOPEHHS 3aiBUX CTpaxiB a00 JUIsl MaCKyBaHHS peajbHUX MPOOIIEM.
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JTEHOTATHUBHI I KOHOTATUBHI 3HAUEHHSI JJEKCUUHHMX
OJINHMIIb

EmorrifiHo-o1iHHa (KOHOTAaTWBHA) JIEKCHKA — II€ JIHTBICTUYHHA (EHOMEH, OCOOJMBUI
KOMIIOHEHT, 33 JOTIOMOTOI0 SIKOTO BHUPAKAETHCS MCUXIUYHUN CTaH MOBIS, HOTO CTaBIEHHS IO
npeaMmera, 00’ekTa, aapecara MOBJIEHHsS, TOOTO BCe Te, IO CKIIAJa€ METY €MOTHBHOI (yHKIIIT
ciosa (Brini, 2000).
VY «Cn0BHUKY JIIHTBICTUYHUX TEPMiHIB» MOHATTS «OIIHKA» PO3IIBIIAETHCS K «CYHKCHHS
MOBIISI, HOTO CTaBJICHHS — CXBaJIeHHsI a00 HECXBalleHHs1, OakaHHsI, 3a0Xx0ueHHs Tomio» (bapaHiies,
2015). 3 kareropieto miHHOCTI ToB’s13ye ominky E.E.IBamkeBuu (2017: 99): «Ominkow MoXHA
BBKATH JIMINE TaKy JyMKYy IpO TPEAMET, sIKka BHPAXAE€ XapaKTEPUCTHUKY OCTAaHHHOTO 4Yepe3
BIJIHECEHHSI IOT0 J10 KaTeropii MiHHOCTI».
Hes3Baxarouu Ha pi3HOMAHITTSA BU3HAYCHb OLIHKU, MU HE 3HAXOJWMO iICTOTHUX MPOTUPIY
B IHTEpIIpETaIlii I[bOr0 TEPMiHY; IHBapiaHTOM MOKHA BU3HATH PO3YMOBHH aKT, JyMKa MOBIIS TIPO
npeaIMeT, MO3UTHBHA ab0 HEeraTWBHA XapaKTEPUCTHKA MpeaMeTa ado SBUINA, sKa JA€ThCS Ha
OCHOBI O3HAaK JaHOTO TpeameTa (abo sBuia). J[ymka npo npeamer, TroauHy adbo sBuie cy0’ ekt
MOBH (TOBOPHTH) BUCIIOBIIIOE 33 JOTIOMOTOO OLIHOYHOT JICKCHKH.
CnoBHUKH B1IOOpakarOTh 1HGOPMAIIO MPO JIIOIWHY, SBHINA HABKOJUIITHLOI TIHCHOCTI,
OTXe, I JIeKcuKorpadii XapakTepHHH AaHTPONOLEHTPU3M. Y Cy4yacHi YyKpaiHCBKIH MOBI
JIEKCHKA 3 OI[IHOYHOI0 CEMaHTHUKOIO MPEJICTAaBIIeHa JOCUTh MHUPOKO. OIiHOYHA JIEKCHKA POOHTH
BEJIMKHI BIUIMB Ha CBIIOMICTb CyYacHOTO CyCHiIbCTBA. OQHUM 13 MEPLIOPSIHUX 3aBJIaHb MOBH €
CUCTEMHHM, yIOPSAKOBAHHM JIeKCUKOTrpadiyHUI OMUC JIEKCUKH 3 OLIIHOYHUM 3HAYEHHSIM
KoHoTaTuBHE 3HaUYEHHS — II€ HOBE BTOPHHHE 3HAYCHHS, IKE BUHUKA€E B MOBJICHHI, & 3Tr0JIOM
3aCBOIOETHCS MOBOIO. MU BUHUKHEHHSI KOHOTaTUBHOI O3HAKH PO3IJILIAEMO SIK PE3yJIbTaT:
1) iHTeNeKTyaJIbHO-JIOTIYHOTrO (acoIiaTuBHO-00Pa3HOT0 a0 BIIaCHE ACOLIaTHBHOIO)
MIEPEOCMUCIICHHS;

2) eMOLIWHO-OI[IHHOTO MEePEOCMHUCIICHHS (IIUIIXOM 1HTeHCUDIKAIIIT OIIHKH YH MUTSIXOM
OKa310HAJILHOTO BKIJIFOUEHHSI EMOCEM Y KOHTEKCTI);

3) K BUSB OPraHIYHOTO MMOETHAHHS IHTEIEKTYaIbHO-JIOT1YHOTO 1 eMOIIIHO-OI[IHHOTO
MIEPEOCMUCIICHHS.

Pucu Ta 03HaKM eMOIIHHO-OI[IHHOT JICKCUKHU:

1) TONIKOMIOHEHTHICTh CEMAaHTUYHOI CTPYKTYPH;

2) HasBHICTh (OpPMaJIBHUX O3HAK Ta He(hOpMaAIbHUX MOKA3HUKIB €KCIIPECUBHOCTI CJIOBA;

3) 0COONIHMBOCTI KOHTEKCTYaJIbHOTO OTOYCHHSI.

Ha wnamy nymKy, JieKCMUHE 3HAY€HHS CIOBa BHKOHYE TakKi 3aBHaHHS SK, CMHCIIOBE
00’€THAHHA 1 BUPKEHHSI 3arajibHOI MOHATIHHOT 171e1 ciiB. JIekcHYHa CHTBHICTH CIIIB yKJIaJcHa,
SIK TIPaBUJIO, B KOpPEeHEBilt Mopdemi — Hocli MOHATIHHOT iaei. JIekcuuHe 3HaueHHs, TAKUM YHHOM,
sBJIsIE COO0I0 CMHUCJIOBY CTOPOHY CJOBa 1 MO30aBJICHE CTAaHIAPTHOTO BHUpa3y. 3a KIACHYHHM
Bu3HaueHHsM (IBamkeBuu, 2017), TeKCUYHE 3HAYEHHS CIIOBA — 1€ «IIPEIMETHO-PEYOBUN 3MICT,
obopmIIeHUI 3a 3aKOHAMH TpaMaTUKH JaHOI MOBH 1 € €JIIEMEHTOM 3arajlbHoi CeMaHTHYHOL
CUCTEMH CJIOBHHKA III€] MOBWY.

Mu BHU3HaYa€EMO JIGKCUYHE 3HAUYCHHSI SIK CMUCIIOBUM 3MICT CJI0Ba, C(OOPMOBAHU HA OCHOBI
MOHSITTS, 110 y3arajJbHEHO BifoOpakae B CBITOMOCTI HOCisSi MOBH OY/b-sIKi 00’ €KTH, 1 JOJIaTKOBI
CMHUCJIOBI BIATIHKH.

3Ha4YeHHs CIIOBA, BIACTUBE SIKiH-HEOYb OJHIN CIOBO(YOPMI, HA3UBAETHCS TPAMATUYHUM,
a 3arajpHe IS BCIX CIOBOGOPM, IO Ma€ MPEAMETHO-JIOTIUYHY CIIBBIJHECEHICTh 3 MPEAMETOM,
mi€ro abo gBHILEM, — JIEKCHYHUM. JIeKCHYHE 3HAYEHHS CI0Ba CKIAMAETHCS 3 IEHOTATUBHOIO 1
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KOHOTaTUBHOTO KOMITOHEHTIB. Ilepmmii BimoOpakae JIOTiYHE MOHATTS, a APYTUil — BIATIHKH
BIJIHOIICHHS 200 JIOTIYHOTO 3MICTY.

JIeHOTaTUBHUI KOMITOHEHT TIepeJa€ 3arajibHe JIOTIYHE MOHSATTS, YKJIaJgeHe B CIIOBI, a
KOHOTaTHBHE 3HAYCHHS — HOTO JTOJIATKOBI BIATIHKU. J|eHOTaTUBHHIA KOMIIOHEHT € OCHOBHHUM JUJISI
OUTBIIOCTI CIIIB 1 sBIIsi€ COOOIO0 MPEAMETHO-TIOHATIHHY ab0 YUCTO MOHATIHHY i1H(pOpMAIlito,
MOB’sI3aHY 3 BIIOOpaXEHHSM I[M03aMOBHOI JIHCHOCTI, O00’€KTHBHOI YW CyO’ €KTHBHOI.
KoHoTaTHBHMI € KOMIIOHEHT BHpa)Ka€ CTABJICHHS MOBIIS J0 IpeaMeTa HOMIHAIil y ¢opmi
eMoIlii Ta OIIHKKM JeHoTaTa. HocisMu 1 TE€HOTATMBHOIO, i KOHOTATHBHOIO 3HAYEHb € CEMM —
HalApiOHINT cMucioBl oguHUI MoBH. HaOip ceM cTaHOBHTH 3HadeHHs cioBa. s Ouibin
HAOYHOTO TOSCHEHHS, MOXXHA 3ICTaBUTH TpPU MAapH CJIIB 1 BUAULIE B HUX JACHOTATHBHI 1
KOHOTATWBHI 3HaUeHHS (Taou. 1).

Tabmums 1
JleHOTAaTUBHI | KOHOTATHUBHI 3HAYEHHS JJEKCUYHUX OJMHUIb
CioBo JleHOTATUBHE 3HAYECHHS Konoramis
notorious widely known for criminal acts or bad traits of character (-)
celebrated for special achievements (+)
glare glance |look steadily, lastingly (long) briefly, passingly (short)
father parent (neutral)
daddy (colloquial)

Ax BuaHO 3 Tabnuii 1, y KOXKHIN 3 TPHOX Map 3arajJbHUM € JIOT1YHE 3HAYCHHS, 0B’ A3aHEe 3
IpeIMETOM TOBIAOMJICHHS (IE€HOTAaTOM), a JOJATKOBI BIiATIHKHA (OIIHKH, TPUBAJIOCTI,
CTHJTICTUYHOT MMPUHAJICKHOCT1) 3HAXOATHCA B KOHOTATUBHOMY KOMITOHEHTI 3HAYCHHS.

Tunu xoHOTali# MOXyTh OyTH HaWpPI3HOMAHITHIIIMMH, 1 BHYEPIHOTO IX MEpeiKy,
MPUPOHO, HE icHY€E. KpiM TOr0o, KOHOTaTUBHHI KOMITOHEHT € B 3HA4E€HH1 He BCAKOTO citoBa (look,
know, parent, long TakuM KOMIIOHEHTOM HE BOJIOJIIOTH). 3 IHIIOTO OOKY, KOHOTATHBHHIA
KOMITOHEHT MOJK€ MICTHTHCS BCEpEIWHI JCHOTATUBHOIO 3HA4YCHHs (TaKi, HAPUKJIAM], OI[IHOYHI
cioBa — good, awkward, dirt, murder, riot, treason, etc.). Y neskux Kateropiii ciiB (HapuKiIa,
BUTYKIB) KOHOTATHBHE 3HAYCHHS € TMPOBIAHUM (BHpa3 €KCIpecii, emomiitHol ominku). [emio
0CiOHO CTOATH Tak 3BaHi bias words, TOOTO ciioBa, emolliiiHe 3a0apBICHHS SIKUX 3aJCKUTh BiJl
Ccy0’€KTHBHOT OIIIHKM MOBIIA. JI0 TakuxX CIIB HajeXaTh, 30KpeMa, Ha3BH MOJITHYHUX IMapTIH
(communist, fascist, democracy, etc.).
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CHARACTERISTICS OF DIALOGICAL COMMUNICATION

Let’s show communicative, psychological and linguistic features of dialogical
communication. Dialogical communication performs the following communicative functions:
message information; proposals (in the form of request, order, advice); exchange of thoughts,
impressions; justification of his/her point of view. Dialogical communication from a psychological
point of view is always motivated. Therefore, it is necessary to create conditions in which pupils
would have a desire and need to say something, that is to put them into “proposed circumstances”.
In addition, the favorable psychological climate in the classroom, friendly relations, interest in the
work will also contribute the motivation of dialogical speech. Also, one of the most important
psychological features of dialogical speech is its situationality.

In such a way we specify the components of a dialogical communication more specifically:
a) communicators and their relationships (subjects of communication); b) the subject (the object)
of the conversation; c) the relation of the subject (objects) to the subject of conversation; d) the
conditions of the speech act (El-Zawawy, 2021).

Characteristic language features of dialogical speech are its ellipticity, the presence of
“ready” speech units, word-fillers pause, as well as (in English) so-called stamped forms. For
example: “ready” speech units are called “formulas”, “templates”, “clichés”, “stereotypes”. They
are used to express gratitude, exchange greetings, to attract the attention of the speaker (Excuse
me! Is there a chemist’s near here?; Thank you a lot!); “Filler words” (well, well now, you know,
let me see, in fact, etc). These words serve to hold a conversation to fill a pause in it, when a
speaker looks at a corresponding remark (What are you fond of? You know, I am fond of English
literature; Well, I think literature is good in any case); merged forms of modal and auxiliary verbs
with particles not (do not, are not, cannot, is not) and pronouns (I’m, we’re, I’d), (So, you are not
going to Paris this year? No, it’s London).

So, we’ll show the structure of a dialogue. Almost every dialogue consists of separate
interrelated statements, utterances. Speech, for which the speaker has to change its characteristic,
is called a replica of the dialogue. Replicas of a dialogue are connected by communicative
functions (request, message, information); structurally and intonationally. The most frequent
connection is observed between adjacent replicas. The set of replicas, characterized by structural,
intonational, semantic completeness, is called dialogical unity (DU). The first replica of the DU is
always proactive (inducing, controlling). The second remark can be reactive or reactive-initiating,
that is to include a reaction to the previous statement and spontaneity to the next. For example:
Peter! What would you like to eat, Edith? (Initiating replica). Edith: A meat sandwich (reactive).
Ben: Is lunch ready? Anne: Yes. Let’s have lunch in the garden (reactive-initiative) (Guevara Erra,
Mateos, Wennberg, Perez & Velazquez, 2016).

Nevertheless, one should not forget that the acquisition of foreign-language dialogical
speech presents such difficulty for pupils, as: dialogical units combine two types of speech
activity — listening and speaking. In this case, the second partner should understand the replica of
the first partner and respond quickly and adequately to it, in such a case to respond to a reactive
replica. The difficulty is in that the need to perceive and correctly understand the first partner, on
the one hand, and to prepare his/her response from the other one, causes the situation of split
attention and, as a result, the inability to conduct a dialogue by a normal way. Another obstacle to
master a dialogue with pupils is its unpredictability. Dialogue cannot be planned in advance,
because the speech behavior of each participant in communication is largely determined by the
speech behavior of other / other partners.

Now, we’ll present the monologue — it s directly directed to the speaker or audience which
organized some forms of speech, which involve the expression of one person. Monological speech



AkKTyanbHi NpobnemMu cyyacHoi iHo3eMHoI dinonorii: MaTtepianu VI BceykpaiHCbKOI HayKOBO-
MPaKTU4YHOI KOHPepeHLii 3006yBaYiB BULLOI OCBITM Ta MONOAMX BYeHKX, 20 TpaBHs 2025 poky

is characterized by certain communicative, psychological and linguistic features that the teacher
has to take into account in the process of teaching this type of speech activity.

Monological speech performs the following communicative functions: 1) the informative
one —message information about objects or events of the environment; 2) the influential function —
inducement to action, belief in justice or injustice of certain views, actions; 3) the expressive
(emotionally-expressive) one — the use of speech communication to describe the state in which the
speaker is; 4) the entertaining function — (for example, artistic reading, stories in a form of informal
conversation); 5) ritual-worship one — (for example, a statement about the anniversary). From the
point of view of psychology, monological speech has the following features: it is unidirectional
(monologue speech is not designed by the corresponding reaction in a form of speech aloud); it is
characterized by its connectivity (it distinguishes monologic speech from some set of sentences);
a subject-matter feature; contextuality (situational, visual-situational (for example, in a motion
picture, TV program); relatively continuous mode of speech, consistency and logical.

From the linguistic point of view, monological speech is characterized by structural
completeness-sentences, relative completeness of expression, deployment and fragmentation of
phrases. In addition, monological speech is inherent in a rather complex syntax, as well as
connectivity, which involves the possession of linguistic means the process of interfacial
communication. Such means are lexical and pronoun repetitions, conjunctions and adverbs, or a
combination of a noun with an adjective in the role of place and time circumstances (so-called
adverbialy adjective), articles. For example: adverbialy time and sequence (in English: later, then,
after that); adverbialy causes and consequences (in English: why, that’s why, so, at first, first, in
the second place, secondly, so that). As binding agents in the monologue, oral verbal formulas are
also used to help begin, continue or end the statement. For example: to begin with, well, I’d like
to tell you this, let’s leave it at that, that reminds me by the way, spéaking of.

The syntactic singularity of the description of monologue is the predominant use of simple
and complicated sentences with a list-connecting and serial-connecting links, grammatical
structures with the turn of English phrases: (there is, there are); View-time forms, like (Present
Continuous, Present Indefinite, Past Indefinite). In the monologue-narrative there are such pre-
time forms of the verb, as: Past Indefinite, Past Perfect; conjunctions, conjugal adverbs and
adverbs: when, since, one day, then, the other day, in the afternoon, yesterday, first, after that. In
a monologue message there are simple narrative sentences with verbs prevail in Présent Indefinite,
Présent Perfect, because the message is characterized by time uncertainty. For a monologue-
reflection, the causal-consequential relationship between sentences is the main characteristic. In
its structure predominantly there are used complex sentences with subordinate causes and
consequences, subordinate meaning and complementary sentences, as well as infinitive
constructions.

To teach pupils to speak English and to be the Sovereign individual in the process of
interaction the teacher has to teach schoolchildren listening. The last is a special type of speech
activity. Audition is the understanding of oral speech having been perceived. In terms of
psychophysiology, listening is understood as perceptual, mental, mnemonic activity. It is
perceptual because of the perception / reception / understanding sense; mental — because it is
associated with basic mental operations: analysis, synthesis, induction, deduction, comparison,
abstraction, concretization; mnemonic — because of the separation and assimilation of informative
features of the linguistic and speech units, the reformation of the image and recognition as a result
of comparison with the standard, which is fixed in the person’s memory.
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AHI'JIIACHKI 3AIIO3UYEHHSA B PETTOHAJIBHUX MEJIIA

VY cydacHOMY CBITi 3’ SIBIISIETHCSI BCE OUIBIIE MMOHATH, sIKI MOTPEOYIOTH BIIMOBIIHOT HAa3BH,
TOMY MU HEpiIKO 3BEPTAaEMOCh [0 3aMO3MUEHb 3 iHIIMX MOB, 30KpeMa aHIMiHchKOi. IX MokHA
BUSIBUTH SIK B YCHOMY MOBJICHHI, TaK 1 B TeKCTaxX pi3HHUX x)aHpiB. [IpoTe, XTOCh BBaXkae, 110 11e
TUTBKH IIKOTUTH MPOILBITAHHIO PITHOI MOBH, a XTOCh CIIOCTEPIrae Taky TEHACHLIII0 TPUBAOIUBOIO
Ta JOPEYHOIO Y MKHAPOIHUX BiJHOCHHAX.

I3 po3BuTKOM MeniaiHAyCTpii B YKpaiHi MU BCE YaCTIIIe 3yCTPIYaeMO Y KypHaIIICTCHKUX
TEKCTaxX CJOBa IHIIOMOBHOTO IOXOJKEHHS, OCOOJMBO 3apa3. B ymoBax moBHOMAcIITaOHOTO
BTOpPTHEHHS ykpaiHchki 3MI meperBopmincs Ha 3aco0M KOMYHIKAIii HE TUIBKM 31 CBOIMH
rpOMajJiTHaMH, a W 3 MIDKHAPOJIHOIO CIUIBHOTOIO, Yy SIKIM aHTJIIU3MH CTaJld BaKIWBHM
iHCTpyMeHTOM. LIt Tema € aKTyaJabHOIO Ta TOCIIIKYBAaHOIO HE TUIbKM OaraThbma JIHIBICTaMH, a i
KypHAIIICTaMH.

ITig gac mocmimKeHHS BOJMHCHKMX MeEla TaKUX K «BoIMHCBHKI HOBUHHY, «BomuHe 24»
Ta «Bommup Posty, BUsBIIEHO 6araTo MonMyJISIpHUX aHTIIHCHKUX 3a03u4eHb. HalmommpeHimmmmn
OynyTh Ti aHTJINMU3MH, SKi MOXKHA BIJHECTH 10 TMOJITUYHOI Ta EKOHOMIYHOI TEeMaTHKH:
asmoninom — «HatoMiCTh TEXHOJIOTISI aBTOMIJIOTA JTO3BOJUTH 1HTETPYBAaTH B JPOH €JICKTPOHHY
CHCTEMY KEpyBaHHs 3a JIOTIOMOTOI0 MPOTPaMHOrO 3a0e3NeYeHHs, 3aBaHTa)KEHOTO Ha JICHICBUN
MiHi-komm rotep.» (“BomuabPost”, 16 muctomana, 2024) Konepec — « Tpamm po3nosiB Konrpecy,
110 OTPUMAaB JIMCTA BiJ 3€JICHCHKOTO PO TOTOBHICTH /10 NieperoBopi» (“Bonmuceki HoBunu”, 5
oepesns, 2025). Ilapramenm: «Panime moBIAOMIISAIOCS, 1110 TTAPIAMEHT 3MIHUB JIaTH JCP>KaBHUX
cBaT.» (“Bommuubp24”, 28 munus, 2023). [lapmuep — «Micto-naptaep nepenano st Kosenst 15
3apsanHux cranuiny (“Bomuuacbki HoBuan™, 8 ciuns, 2025). Iuniumenm — «Ilanata mpeacTaBHUKIB
JO3BOJIMJIA PO3CTiAyBaHHs mono immiumeHnty baiinena» (“BomunbPost”, 14 rpymas, 2023),
imnopm — «baiinen 3a6oponuB iMmopt ypany 3 Pocii mo CIIA» (“Bomunceki HoBuau”, 14
TpaBHs, 2024) 1 iH.

Y pyOpukax mpo CHoOpT y pETiOHAIbHUX MeJlia SICKPaBO BHUPAXXEHE BHKOPHCTAHHS
AHTIHACHKUX 3aII03UYeHb. 3a3BUYAl 116 Ha3BU BUIIB CIIOPTY, CIOPTUBHUX TPABIIIB Ta CIIOPTHBHA
tepMmiHooris. Ha3Bu BUAIB CIOPTY BKIIOUYAIOTHh B ce0€ 3arajlbHOBXKMBAHI CJIOBa 1HIIOMOBHOTO
MOXOIKEHHS : hymbo.a, backembo1, 801etidon, meric, 6oKc, XoKell, ba0MiHMOH, belicbon, boyine.
Jlo xaTeropii CIOPTHBHUX T'paBIliB HAJIEKATh TaKi CJIOBa: yemnion — «YemmioH-iepeceneHes 3
XapkoBa Ha BonmHi Tpenye tonux OiarionictiBy (“Bommuceki HoBunn”, 23 Gepesns, 2024),
dopBapn — «tOnmit dopapn 3 Jlympka ymepiie morpanuB n0 3asBku «baepa» Ha Mary
Bynnecnirn» (“BonunbPost”, 24 mucromana, 2024). bBokcep — «Bimomun ykpaincekuii Gokcep
NepeHic BaXKy omeparlito Ha cepriey» (“Bomumabn24”, 26 kBiTHA, 2024) ['onxinep — «Jlerenna ine:
rosikinep Annpiii II’aroB 3aBepurye kap’epy B «lllaxtapin» (“Bomuncbki HoBuan”, 3 Jlunns
2023). Cnopmcemen — «Y HimedunHi momep APYyTrUi yKpaiHCHKHUI CIIOPTCMEH, SIKHI CTaB )KEPTBOIO
Hanaay» (“Bomunab24”, 21 motoro, 2024). CnopTUBHY TEPMIHOJIOTiF0 BAKOPUCTOBYIOTh MalikKe y
KOXKHIA MyOiKamii mpo 3MaraHHs: aym, 20, Mamy, HOKAym, payHo, pekopo, cnapuue, cnopm,
cmapm, Qiniu.

OkpiM MOJITHYHOI, EKOHOMIYHOT Ta CIIOPTUBHOI TEMATHK, aHTJIIU3MH TPAIUISIOTHCS B
KYPHATICTCHKUX MaTepiaiax Mpo TEXHIUHI acleKTH, KyJIbTypy, HAayKy, MOJOPOXKI Ta 1HII BUAM
IISUTBHOCTI JIFOTUHU.

OTxe, aHTTMIU3MH € OJHIEI0 31 CKIANOBUX YKpaiHChbkuX 3MI, sKi BHUKOHYIOTh
HOMIHATUBHY (DYHKIIIIO.
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INTERNET ABBREVIATIONS IN MODERN ENGLISH: LINGUISTIC
PERSPECTIVE

Internet abbreviations in the English language constitute a significant aspect of
contemporary digital communication. These shorthand expressions, which originated with the
advent of the internet and mobile technologies, are employed to convey meaning swiftly and
efficiently. Initially driven by practical constraints such as character limits in early messaging
platforms, they have since evolved into a core element of digital discourse, particularly among
younger demographics.

This study aims to explore the formation, functions, and linguistic impact of internet
abbreviations. It focuses on their role within digital communication, as well as the most frequently
used forms in modern English.

The proliferation of abbreviations in online environments reflects a broader trend toward
linguistic economy and efficiency. Thousands of abbreviated forms have emerged, facilitating
faster exchanges in text messaging, social media, and instant messaging applications. These
condensed expressions allow users to communicate complex ideas or emotions with minimal
input. As internet communication has advanced, so too has the complexity and range of these
linguistic shortcuts — underscoring their relevance as a subject of scholarly investigation.

Linguistic research indicates that internet abbreviations were initially shaped by the
limitations of early communication platforms such as IRC (Internet Relay Chat) and SMS
messaging. These environments imposed strict character constraints, prompting users to develop
shortened forms of commonly used phrases. With the introduction of ICQ, MSN Messenger, and
subsequently social networking platforms, these abbreviations gained widespread popularity.
Expressions such as LOL (Laughing Out Loud) and BRB (Be Right Back) became integral to online
interaction, offering users a concise way to convey tone and intent [2].

Today, such abbreviations are not only ubiquitous in digital spaces but have also begun to
appear in spoken language. One example is /DK (I don’t know) [1], which is considered part of a
broader linguistic phenomenon known as ‘textspeak’ or ‘SMS language’. This register is
characteristic of informal, real-time communication and has been in documented use since at least
2002:

What time’s the movie? — IDK, let me check [3].

Another frequently used abbreviation is ASAP (As Soon As Possible) [1]. It communicates
urgency and is widely utilized in both informal and professional contexts. The term may be spoken
as a full phrase, as an acronym (A-S-A-P), or as a single word (4Y-sap):

Do you know something about that accident? —No. I’ll let you know ASAP I find out [1].

TBH (To Be Honest) is another example of a phrase that introduces personal candor. It has
been in use since the early 2000s and serves as a means of expressing genuine opinions or, at times,
ironic or humorous commentary [1]:

Do you like the new restaurant? — TBH, it wasn’t as good as I expected [1].

Similarly, BTW (By the Way) functions as a discourse marker that allows the speaker or
writer to introduce additional, tangential information without disrupting the main conversational
thread [1]:

BTW, I saw your sister yesterday. She was wearing an amazing red dress [1].

More recent developments include abbreviations like /ICYMI (In Case You Missed It) [1],
which is commonly used on social media and news platforms to reintroduce previously shared or
significant content:

ICYMI, here’s the link to the latest episode [1].
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These examples illustrate the functional diversity of internet abbreviations. They serve to
express emotional responses, share opinions, request information, extend greetings, or convey
urgency. According to Candice Benjamine, the most widely used abbreviations in 2024 include
LOL, ASAP, FYI (For Your Information), G2G (Got to Go), FB (Facebook), MSG (Message),
TTYL (Talk to You Later), and IMO (In My Opinion) [5]. In addition, terms like OMG (Oh My
God), HRU (How Are You), WBU (What About You), FR (For Real), and BFF (Best Friends
Forever) continue to dominate informal online conversations.

The integration of such abbreviations into everyday communication underscores their
linguistic significance. They demonstrate how language adapts to technological innovation,
enabling more efficient and nuanced interaction. Internet abbreviations exemplify the dynamic
nature of modern English, reflecting the ongoing evolution of linguistic norms in response to
changes in communication practices.

As digital platforms and communication technologies continue to develop, it is likely that
new abbreviations and linguistic forms will emerge. The study of these expressions provides
valuable insights into the mechanisms of language change and the sociolinguistic forces that drive
them.
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AHI'JIIACBKA JJEKCUKOT'PA®IS: KTACU®PIKAILIISA TA
O YHKIHIOHAJIBHI OCOBJIUBOCTI CYYACHHUX CJIOBHUKIB

Jlekcukorpadiss — 1€ MHUCTENTBO 1 HayKa CTBOPEHHS CJIOBHHUKIB. AHTIIHCHKA
nexkcukorpadgis Mae 0araty iCTOpilo, CIOBHUKH €BOJIIOLIOHYBAIM BiJl IPOCTUX CIIMCKIB CIIB JI0
BEIIMKUX JIOBIIKOBHX pOOIT. Pi3HOMaHITHICTh CIOBHUKIB aHTJIIMCHKOI MOBH BimoOpakae
PI3HOMAaHITHICTh BUKOPUCTaHHS MOBHU Ta NMOTpedu pisHUX KopHucTyBauiB [1]. 2. Kposumpka O.
BH3HAuae JeKCUKorpadiro K MpoLec yKIadaHHs, BU3BHAYEHHS i YIIOPSIIKYBaHHS CIIIB Y CIIOBHUKY
[2]. CnoBHMKM € LIHHMM pECypcOM [Jisi KOPHCTYBa4iB MOBH, OCKUIBKM BOHH HAIaIOTh
BU3HAYEHHs, BUMOBY Ta €TMMOJIOTIIO CIiB. IX CTBOpeHHSM 3aiiMaloThes JleKCMKorpadu, sKi
TOCTIKYIOTh, aHANIBYIOTh 1 CHCTEMAaTH3YIOTh MOBHHI Martepian, 3a0e3meuyrodyd TOYHICTh i
3pO3yMUTICTh TIIyMadeHHs. [3].

Merta wmi€i poOOTH — MpoaHai3yBaTH Cy4acHHM CTaH aHTJiichkoi Jexcukorpadii ta
JOCTIAUTH TUIHU CIOBHHKIB, 10 BUKOPUCTOBYIOTHCS JUIsl BUBUEHHS Ta BUKJIAJaHHS aHTTIHCHKOT
MOBH.

AHrmiiiceka nexkcuxorpadis nepedyBae B JUHAMIYHOMY PO3BUTKY, IO 3YMOBIIOETHCS
HU3KOI0 YNHHMKIB. OJHUM 13 KIIOUOBUX € Oe3rnepepBHE 30araueHHs JEKCHYHOTO CKJIaTy MOBH:
aHTIIIChKA TIOCTIHHO TIOTIOBHIOETHCS HOBHMH CJIOBaAaMU U TEpMiHAMH, a TaKOX 3a3Ha€
CEeMaHTHUYHUX 3MiH YXe HasiBHUX OAMHUIb. Jlo npuknany, ‘Selfie’ (cengi) — cnoBo, 1m0 3’ IBUIOCS
3 TIOSIBOI0 CMapT(OHIB Ta cTajgo CHHOHIMOM it ¢oTorpadii, 3podseHoi camocriitHo, ‘Hashtag’
(xemiTer) — CJI0BO, IO MO3HAYAE KIFOYOBI CIIOBA B COIIATBHIX MEPEXKAX, @ TAKOXK CTAII0 YACTUHOIO
noBcskAeHHOI MOBH, ‘Cool’ (KpyTo) — KOJIMCh 03HAYAJI0 ‘XOJIOHO , aJie TeTep BUKOPUCTOBYETHCS
JUIS OTIMCY YOTOCh NMPHEMHOTO, CTHJIBHOTO abo momyisipHoro. Lle cronykae nexcukorpadis 1o
CTBOPCHHS HOBUX CIIOBHUKIB, Jic OyayTh onucaHi moAioH1 sBuma [4; 1].

VY mexax jekcukorpadii HeHTpaTbHUM 00’ €KTOM OIUCY BUCTYIAE CIOBO SIK OJMHMILIS
MOBH. 3aJIKHO B1JT aCTIEKTY, 3 IKOT'O aHATI3YETHCS CII0BO, POPMYIOTHCS Pi3HI THITH JTIHTBICTUYHUX
CJIOBHHKIB. THI CTOBHHKA BU3HAYAETHCS CYKYITHICTIO ICTOTHUX XapaKTEPUCTHUK, 11O € CIITbHUMHU
JUTSL IIUTOT TPYTH JieKcukorpadiaHux mxepes. OMHUME 3 TPOBITHUX KpUTEPIiB Takoi kiacudikarii
€ LUIbOBE IMPHU3HAUCHHS CIIOBHHKA, sKe BH3Hauyae ioro ¢yukuii [3]. Came mi mapamerpu
JIO3BOJISIIOTH BUAUIMTH OCHOBHI T'PYITH CJIOBHUKIB Y MEXKaxX Cy4acHOT JIeKcukorpadii.

BinmoBigHO 0 3MICTOBOTO OXOIUICHHS Ta MOBHOI O3HaKd PO3PI3HSIOTH 3arajibHi Ta
CIeIiali30BaHl CIIOBHUKH. 3arajibHi CIIOBHUKH PEMPE3CHTYIOTh ITUPOKUH CHEKTP JIEKCHYHHUX
OJIMHUIb, IO XapaKTePU3YIOTh TIOBCAKICHHE MOBJIICHHS I BUKOPHCTOBYIOTHCS B PI3HHX
KOMyHIKaTUBHUX cdepax. Jlo 1i€ei kaTeropii HajmexaTh, 30KpeMa, TAyMadHi CIIOBHUKH, CJIOBHUKH
IHIIIOMOBHUX CJIiB, a TAKOXK CIIOBHHMKH CMHOHIMIB Ta aHTOHIMIB.

3 orssiay Ha KUTBKICTh MOB, IPEJICTABIICHUX Y CIOBHUKY, BUAUISIOTH OJJHOMOBHI, JBOMOBHI
Ta 6araToMOBHi CIOBHUKHA. OHOMOBH1 CIIOBHUKH MOJIAl0Th iH()OPMAIIiFO OJHIEI0 MOBOIO, TOII 5K
JIBOMOBHI Ta 0araTOMOBHI 3a0€3MeYyI0Th MEPEKIaa 1 TIyMa4eHHS JIEKCHYHUX OJIMHUIID 3 OJIHI€T
MOBU Ha iHIIY a0o Kinbka iHmmMX. [IpHKiIagoM MoXe CIyryBaTH CJIOBHUK IHIIOMOBHHUX CIIiB,
CJIOBHUK CHHOHIMIB Ta aHTOHIMIB, TIIyMadHWil cinoBHUK. Hanpuknan, IIpasonuchnuil ciosHux
Buganuii I'. T'omockeBnuem, CnoBHMK YyKpaiHCbkoi MoBHM Buaanui B. JKaiiBopoHkowm.
CrerrianizoBaHi CIOBHHKH 30CEPEIDKEHI Ha TMEBHUX Tally3sX, TAKUX SK MEIUIIMHA, TPABO YU
texHoJzorii. Hanpuknan, Hosuti aneno-ykpaincokuil norimexniynuti ciosHuxk, CyqacHUN CIIOBHUK
13 cycnibHuX Hayk «IIpamop» [4; 2].

OnHOMOBHI CJIOBHUKM BM3HAYarOTh CJIOBa Ta ()pa3u B OJHIN MOBi, HaJaOuu TIIMOOKUN
aHai3 1 mpukiIaau BxuBaHHA. Hanpuknan, EHnukinonennunuii cnoBHUK Buganuid JI. AmamoGep,
Trnymaynuii CIOBHUK yKpaiHCbKOi MoBHM BumaHuii B. bycemom. 3a3Buuail 1i CIOBHHUKH
BUKOPHUCTOBYIOTHCS B TaKHX cdepax K OCBITa (711 BABUYCHHSI MOBH, HOBUX CJIIB), JiTepaTypi (AJ1s
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aHaJIi3y TEKCTIB, PO3YMIHHS CKJIaJHHUX CJiB), @ TAKOX y MOBCAKIAEHHOMY KUTTI ( JUISl PO3LIMPEHHS
CJIOBHUKOBOTO 3amacy) [5].

JIBOMOBHI CIIOBHUKH BUKOHYIOTh (DYHKIIIIO JJEKCHYHOTO ITIOCEPETHUKA MIXK IBOMA MOBaMH,
3a0e3mevyoun TepeKsa CIiB 1 CTaauX CIOBOCIONYy4YeHb. BOHHM CTaHOBISATH BaKIUBUA
IHCTpYMEHT JJIs1 MDKKYJIbTYpHOI KOMYHiKallii, BUBYEHHSI 1HO3€MHOI MOBU Ta IeEpeKJIaanbKoi
MpakTUKU. Taki CIOBHUKH CHIPHUAIOTH (POPMYBAaHHIO IHIIOMOBHOI KOMIETEHIlT, OCKIJIbKH
JOTIOMAralTh KOPUCTYBayaM 3aCBOIOBATH 3HAYCHHS, Y>KMBAaHHS Ta TpaMaTU4YHI OCOOIMBOCTI
IHIIOMOBHOT JIEKCHKH.

baratomoBHi1 cinoBHuku (multilingual dictionaries) CTaHOBISTH MOJANBIIUN PO3BUTOK
JIBOMOBHHUX CJIOBHUKIB 1 MpU3HAYCHI JUIsI HAAaHHS MEPEKBAIBHOTO €KBiBaJeHTa MEBHOI MOBHOL
OJIMHUIII OJpa3y KiTbkoMa MOBaMHU. Y TaKUX CIOBHUKAX TOIIYK 3MIHCHIOETHCS 3a JIEKCEMaMU
OJIHIET MOBH, TOJI SIK BIJMOBITHUKH MOJAOTHCSA HA IBOX 1 OUTbIIIE MOBAaX, IO 3HAYHO PO3IIMPIOE
iXHe TNpaKkTUYHE 3aCTOCYBaHHS B MOJIUIIHTBaIbHOMY cepeloBuii. Jlo MpHKIAIiB TaKux
JeKCUKOTpadiuHUX Tpallb MOXHA BIAHECTH AHINIUCLKO-VKPAIHCbKUL CIO8HUK, YKIaACHUN M.
Banni, Ta Vkpaincvrxo-nonvcokuii cnosnux, nigrorosienuit O. TamaHoBum.

bararoMoBHI CIIOBHMKH BHKOPHUCTOBYIOTBHCS B PI3HHX cdepax, 30KpemMa y Tepekiaii
(moromarae mepekianavyy 3HAMTH BIANOBIAHMKM CIiB 4M (pa3), y MDKHApoaHOMY Oi3Hecl
(CITOBHUKY € KOPUCHUMMU 15 (DaxiBIIiB, sIKI B3AEMOJIIIOTH 3 KJIi€HTaMu ab0 3 mapTHEpaMH 3 PI3HUX
kpain). Hanpuxnan, Croenux mepminie (bararomoBHuil) Bunanui 1. Jlorsinosum [6].

HaykoBenr P. XapTmanH Bij3Hayae iCHYBaHHS JBOX NPOTOTHIIIB 0araTOMOBHOTO
CIIOBHUKA: CJOBHHUKH-TIOMIIOTU (polyglot dictionary, polilingual dictionary) Ta cydacHi
TEPMIHOJIOTIYHI CIOBHUKH (terminological dictionary) TEXHIYHOI JIGKCUKH 3 PI3HUX AUCITUTUIIH
PI3HUX MOB, 3a3BHYail I pPe3yJIbTaT MIKHAPOAHOI CTaHIAPTU3aLlil TEPMIiHIB, SKUM IOAAETHCS
BU3HAYCHHS. [CHy€ BeNHMKa KUIBKICTh MIATHIIB KOXHOTO 3 HHMX, MOYMHAIOYM 3 PO3MOBHHUKIB
BEJIMKOIO KUIBKICTIO MOB 1 3aKIHUYIOYHM TEPMiHOJIOTTYUHUMH OaHKaMH TaHUX, TAKUX K, HATPUKIIAJ,
EURODICAUTOM [7].

3aranbHi CIOBHHUKHM BKIIOYAIOTh I[IUPOKUN CIEKTP CJIOBHHKOBOTO 3amacy Bij
MOBCSAKACHHOT MOBU 70 OUThII OQilliiHUX a0 TeXHIYHUX TepMiHiB. HamaroTh 4iTKi BU3HAUYCHHS
Ta MPUKJIAIM IS IUPOKOT ay TUTOPii, CHPUSIOUYH pO3yMiHHIO. JIOCTYyIHI SIK Y IPYKOBAaHOMY, TaK i
B 1mudpoBoMy ¢opmarax, 10 BIAMOBIIAE Pi3HOMaHITHUM ynomoOaHHsM. Hampuxman, Oxford
English Dictionary (OED) Bunanunii Oxford University Press, Collins Gem English-Ukrainian
Dictionary sunaanii Harper Collins. CrerianizoBani CJIOBHUKH OyBalOTh MEIWUYHI, FOPUINYHI,
TEXHIYHI TOI0. MeIu4HI CIIOBHUKH JOIIOMAaratoTh BU3HAYUTH MEINYHI TEPMiHH, 3aXBOPIOBAHHS,
METO/M JIIKyBaHHs Ta mpoueaypu. Yacto mictarte umtocTpanii ta cxemu. Hanpuknan, Dictionary
of Legal Terms sunannii H.Gifis, Cambridge Dictionary of English Idioms Bunanuii J.Gordon
White. KOpuandHi cTOBHHKY Ha/Ial0Th BU3HAYCHHS T MOSICHEHHS IOPUANYHUX TEPMiHIB, TIOHATh
1 mpouenyp. KopucHi st 1OpuCTiB, CyAJliB Ta CTyACHTIB opuaudHuX (axynbTeTiB. TexHiuHi
CJIOBHHMKH 30CEpE’KEHI Ha CTeliaJbHUX TepMiHaxX 1 MOHATTAX Y NEBHUX TaTy3sX, sIK-OT IHKeHepis,
iHpopMaTHKa un TexHoJoriA [8].

Y mpoueci BHBUYEHHS — JIGKCHKOJIOTII  IIMPOKO  3aCTOCOBYIOTBCS — pi3HI  THIHU
JEeKCUKOTpadiuHUX JDKEPEN, KOXKEH 3 SKUX BHUKOHYE crnernudiuHi ¢GyHKIii BiAMOBIIHO 0
MOCTaBIICHUX HaBYANbHUX IMije. Cepel OCHOBHUX CIOBHHKIB, IO BUKOPHUCTOBYIOTHCS Y
BUKJIQ/IaHH1 JICKCUKOJIOTIYHUX JUCIUTUIIH, CITI BUAUTUTH TIIYMadHl, €TUMOJIOTIYHI, CHHOHIMIYHI
Ta (pa3eoorivHi.

Tnymauni cnoBauku (defining dictionaries) MICTATh JOKJIAJHI IHTEpIpeTalii 3HAYCHb
JEKCUYHHUX OJWHHUIIb, IXHIO TPAMAaTUYHY XapaKTePUCTUKY, KOHTEKCTyalbHe BXKUBAHHS, a 1HOI i
MPUKIIAIM 3 aBTEHTUYHUX TEKCTiB. BOHM € He3aMiHHUMU IIJIsl aHAJI3y MoJiceMii, CeMaHTHIHOL
CTPYKTYpH CIIOBA Ta PO3PiI3HEHHS 3HAUEHHEBUX BIATIHKIB. ETUMOIOT1UHI CIOBHUKY TOCIIKYIOTh
MOXO/[KEHHS Ta ICTOPUYHUN PO3BUTOK CJIiB, IXHI Tpad)OpMH Ta 3aII03WYEHHS 3 1HIIIMX MOB, IO J1a€
3MOTY TPOCTEKUTH EBOJIOIII0 JIEKCHYHOTO CKJIAaJy MOBH Ta 3’SICYBaTH MOTHBAIIIO OKPEMHUX
nexkceM. CHMHOHIMIYHI CJIOBHUKH CIIYTYIOTh JDKEPEJIOM Ui J000pY JEKCHYHHMX 3aMIHHHKIB 3
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noiOHUM 200 OJIM3BKUM 3HAYCHHSM, L0 CIIPHsI€ 30araueHHIO MOBIICHHS, PO3BUTKY CTHIIICTHYHOT
BapiaTUBHOCTI Ta TOYHOCTI y 1000pi ciiB. Ppa3eoioriydi CIOBHUKH MOAAIOThH iH(OpMAIIito TIpo
cTanm croBocnonydeHHs (¢paseonoriamu), iXHI 3HAYEHHS, CHHTAKCHM4YHI OCOOJIMBOCTI,
CTHJIICTHYHE 3a0apBJICHHS Ta TMOXO/DKCHHS, O[O0 OCOOJIHMBO BKIMBO JUISI OIAHYBaHHS
1IIOMaTHYHOI CKJIaJOBOI MOBH.

Jlo aBTOPUTETHUX JDKEPEI, sIKi BAKOPHCTOBYIOTHCS Y MEKaX JIGKCUKOJIOTIYHOTO aHami3y,
Hanexatb Cambridge Dictionary (Tiiymaunuii cnoBHUK), Oxford Dictionary of English Etymology
(eTumostoriuHMN CIOBHUK), Roget’s Thesaurus (CMHOHIMIYHUN CIIOBHHUK), a TaKOX HH3Ka
cy4yacHUX (hppa3eosoriuHuX CIOBHUKIB, SK-0T Oxford Dictionary of Idioms.

3BakalouM Ha BHIIECKAa3aHE, MOXXEMO 3pOOMTH BHCHOBOK IpO Te, IO AaHIIIKHChKa
Jekcukorpadis € BaXIUBUM IHCTPYMEHTOM s 30epeXeHHS 1 pO3yMiHHS aHTJIIHChKOT MOBH, aJlXKe
pi3HI THIW CIIOBHHMKIB BIAMOBIAAIOT, HA PIi3HI 3amuTH Ta TMOTpeOu. BOHM BHKOHYIOTH
iH(popMalliiiHy, HaBYaNIbHY, KyJIbTypHY Ta KOMYHIKaTUBHY (PYHKIIi1, 110 pOOUTH X HE3aMiIHHUMH
B OCBITIi, HAYKOBIH MIsUTBHOCTI Ta TTOBCSAKJICHHOMY KHUTTI.

VY mporeci gocnipKeHHS OyJI0 BCTAaHOBJICHO, IO CIOBHUKHU KJIACH(IKYIOTHCS 3a PI3SHUMU
O3HaKaMU 1 MPU3HAYCHHSM, BiJ] TIIYMauyHUX JO CICIiali30BaHUX, Ta MAlOTh 3HAYHUI BILJIUB HA
PO3BUTOK MOBH. Y MailOyTHbOMY IUIAHYETHCS JOCHTIJDKEHHS HOBUX THIIIB CJIOBHHKIB, 30KpeMa
€JIEKTPOHHUX Ta MYJIBTUMEIIHHUX, a TAKOXK BUBYCHHS 3MiH Y JISKCHUHOMY CKJIaJli MOBH B yMOBaxX
rio0ani3amii Ta HOBITHIX TeXHOJIOTiH. OcobnuBy yBary Oyjie MpUIIEHO PO3LUIMPEHHIO JEKCUKH
yepe3 3amo3WyeHHs Ta HEoJoTi3MHu. J[0aTKoBO, IIKaBUM € TMOPIBHSHHS JICKCUKOTpadidHUX
TPaUIIi PI3HUX MOB Ta KyJIbTYP 3 METOIO BUSBJICHHS CIUJIbHUX Ta BIIMIHHUX PHC.

JIITEPATYPA:

1. JyG6iumncekuii B. B. Jlekcukorpadist ykpaincekoi moBu: Koncnekt nekmii. Xapkis : HTY
“XIII”, 2020. 56 c.

2. Kposunpka O. Ykpainceka nekcukorpadis: Teopis 1 mpaktuka. JIsBis, 2022. 175 c.

3. KomoBa M. Knacudikamiss TepMiHOJOTIUHUX CJIOBHUKIB. Bicnuk Hayionanvnoeo
yuieepcumemy “Jlvgiecoka nonimexunixa”. 2008, Ne 620 : IIpobmemu yKpaiHCBKOT
tepminoorii. C. 144-147.

4. Ennuxnonenis cyudacHoi Ykpaiau. URL: https://esu.com.ua/article-54124. (nara 3BepHEHHS
06.03.2025).

5. Lectures in Lexicography. URL : https://eprints.oa.edu.ua/id/eprint/321/1/20_11_4.pdf. (mata
3BepHeHHs 06.11.2024).

6. Jlekcukorpadisi. OcHOBHI YKpaiHChKI CIIOBHUKH. URL:
http://hnpu.edu.ua/sites/default/files/files/Rada/Razova_rada/04 2024/Dysertatsiia_Dorozhk
o_Anastasiia_.pdf . (mata 3sepuenns 06.03.2025).

7. Hartmann R. R. K., James G. Dictionary of Lexicography. L-N. Y.: Taylor&Frances E-
Library, 2019. 176 c.

8. bpuranceka Ennuknonenis (Encyclopaedia Britannica). URL: https://www.britannica.com.
(mara 3BepHenHs 06.03.2025).

17


https://esu.com.ua/article-54124
https://eprints.oa.edu.ua/id/eprint/321/1/20_11_4.pdf
http://hnpu.edu.ua/sites/default/files/files/Rada/Razova_rada/04_2024/Dysertatsiia_Dorozhko_Anastasiia_.pdf
http://hnpu.edu.ua/sites/default/files/files/Rada/Razova_rada/04_2024/Dysertatsiia_Dorozhko_Anastasiia_.pdf
https://www.britannica.com/

AkKTyanbHi NpobnemMu cyyacHoi iHo3eMHoI dinonorii: MaTtepianu VI BceykpaiHCbKOI HayKOBO-
MPaKTU4YHOI KOHPepeHLii 3006yBaYiB BULLOI OCBITM Ta MONOAMX BYeHKX, 20 TpaBHs 2025 poky

IHlonina Minoniuyk
Jlhyyvkut HayioHanvHuti mexuivHul yHisepcumem, M. JIyyox
Haykosuu kepienux: eukn. /1.C. Manenuyvxuii

THE DISAPPEARANCE OF MINORITY LANGUAGES AS A PRESSING
ISSUE IN CONTEMPORARY PHILOLOGY: CAUSES AND
CONSEQUENCES

Today, there are around 7,000 languages in the world, but according to linguists, half of
them may disappear by the year 2100. This means that approximately one language vanishes every
week. With each disappearing language, humanity loses a unique part of its cultural heritage,
worldview, folklore, and a system of knowledge developed over centuries. Linguistic diversity is
valuable not only to native speakers but also to science, history, and future generations. The
extinction of small languages also threatens the loss of identity for entire nations and communities.

A minority or “small” language is one spoken by a relatively small number of people, often
members of a specific ethnic, indigenous, or isolated group. These languages typically lack official
status and are not represented in the media, education, or government. For instance, in 2005,
around 1,500 languages had fewer than 1,000 speakers.

Some countries with a high number of endangered small languages include Papua New
Guinea, Indonesia, Nigeria, India, and Australia. For example:

« Uili language from Canada (extinct in 1992),

» Mandjuck language from Australia,

* Aisincayana language from Peru.

Language extinction often happens when the last speaker passes away. Globalization
promotes the spread of dominant languages (such as English, Chinese, and Spanish), which offer
better access to education, careers, and international communication. As a result, speakers of
minority languages increasingly adopt the majority languages, gradually abandoning their native
tongues.

Other reasons for the disappearance of languages include urbanization and migration,
which disrupt linguistic environments; state policies of assimilation and historical bans on minority
languages; economic and social pressures, where the native language provides no clear
advantages; and the devaluation of linguistic heritage by the speakers themselves.

Philology examines these processes from a scholarly perspective, developing strategies to
preserve linguistic diversity, which is vital for the culture, history, and identity of nations.

In 2009, researchers at the University of Cambridge launched a project to preserve
endangered languages by collecting audio and video materials from native speakers, including
myths, legends, and songs. All content is digitized and stored in online archives accessible to both
scholars and the public.

There are successful examples of language revival. Hebrew, once limited to ancient texts,
has been fully restored as a spoken language and is now the official language of Israel. The Irish
language received support through school education and the media. Manx, the language of the Isle
of Man, was revived after disappearing in the 1970s thanks to audio recordings and is now taught
in schools.

Key factors in language preservation include:

* Education — incorporating endangered languages into school curricula and creating
language courses.

* Media, the internet, and social networks — producing content (videos, songs, blogs) in
native languages helps make them “alive” and relevant to younger generations.

» Language policy — official recognition, support for bilingualism, and funding for
language learning and promotion programs.
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Thanks to such initiatives, endangered languages have the chance not only to survive but
also to return to active use. Philologists play a key role in preserving linguistic diversity. Thanks
to their work, minority languages can be documented, studied, and passed on to future generations.

1. Linguistic documentation includes the creation of dictionaries, phonetic descriptions, as
well as the recording of folklore, songs, proverbs, and fairy tales.

2. Corpus linguistics and digital projects make it possible to create electronic databases,
interactive platforms, and mobile apps for language learning.

3. Sociolinguistic research analyzes the functioning of minority languages in society,
identifies the reasons for language extinction, and explores ways to support revitalization.

4. Teaching and language education help share knowledge about endangered languages in
schools, universities, and among the public.

The disappearance of minority languages is not only a linguistic loss, but also a cultural,
historical, and social one. That is why philologists must pay special attention to this issue.

Among the main challenges are globalization, urbanization, indifference of native
speakers, and insufficient government support. At the same time, modern technologies,
international programs, and the engagement of local communities give hope for the preservation
of linguistic heritage.

Preserving minority languages means preserving a part of human civilization. It is not only
the task of philologists, but of society as a whole.
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LISTENING AS A COMPREHENSIVE SPEECH ACTIVITY

The purpose of listening is to comprehend the audible message.

The defining features of listening as a type of speech activity in the method of teaching
foreign languages is used in such ways:

1. By the nature of the speech communication of the audience, as well as speaking, refers
to the types of speech activity, implementing oral communication.

2. In its role in the process of communication listening is a reactive form of speech activity.

3. For the purpose of receiving and issuing speech information of the audience it is a
receptive type of speech activity.

4. The form of the process of listening is internal, unexpressed. The basis of the internal
mechanism of listening is in the background of such mental processes as perception of hearing,
attention, recognition and comparison of language means, their identification, comprehension,
generalization, being “memory in memory”, inference.

5. The product of listening is the inference, the result of which is the understanding of
perceived semantic content and showing speech and infantile behavior (El-Zawawy, 2021).

Listening is a comprehensive speech activity, which makes conflicts in communicative
language teaching theory and practice: a study in Ukrainian context. It is based on natural ability
of the person. The important factors in the formation of such ability are: perceptual and oral speech
conditions, general intellectual prerequisites, factual knowledge, knowledge and skills in the native
language, foreign language knowledge and skills, motivation. These factors form the basis for the
development of specific skills and abilities of pupils, it is based on the process of teaching listening
in accordance with the requirements of the State Educational Standard in a foreign language. By
this standard at the basic level listening is considered as a component of oral speech
communication. Thus, the achievement of the basic level in the field of listening involves the
formation of elementary communicative competence in this type of speech activity, such as: the
ability to understand literary and spoken language of the native speaker in situations of everyday
communication; to determine the subject and the purpose of the conversation, its main content; the
ability to provide into the context mediated perception of the message to understand the basic
content of audio texts; the ability to fully and accurately understand the statements of teachers and
classmates.

It should be noted that in real conditions in the process of communication listening accounts
for 40 to 50% of the whole time of the lesson. In learning process listening is the main source of
linguistic knowledge and the important means of speech practice in the classroom and in extra-
time, which takes 57% of the academic time (Guevara Erra, Mateos, Wennberg, Perez &
Velazquez, 2016).

The success of listening depends on the listener himself/herself (from the level of the
development foreign language skills), his/her speech hearing, memory, the ability of attention,
interest, etc., his individual psychological characteristics; from linguistic features of audio text and
its correspondence with the language experience and knowledge of pupils; from the conditions of
perceiving audio texts. However, there may be some difficulties in listening, such as: the
individual-age features of pupils; language difficulties of listening; lexical difficulties; phonetic
difficulties and others. In order to avoid difficulties in teaching listening, the teacher should use
different supports, which not only remove the difficulties by different nature, but also determine
the success of learning as this type of speech conflict activity.

To have success in the process of communication at the lessons pupils will study reading
as a type of speech activity. Reading a foreign language as a communicative ability and the means
of communication is provided along with oral speech. It is the important form of speech activity
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and the most common way of foreign language communication that a pupil has to learn in
accordance with the requirements of the current program and by the State standard of foreign
languages.

The psycho-physiological basis of reading is the operations of visual perception of the text
and its understanding. From a psychological point of view, the process of perception and
understanding of the text which is directly related to thinking and memory. These components of
the reading process are inextricably linked, in accordance with the nature and the level of
understanding the text, its completeness, depth and accuracy depend on the quality of person’s
perception.

The reason for reading as a communicative conflict activity is quasi-communication with
the purpose of obtaining the necessary information. The technique of reading includes a complex
of automated skills, which ultimately reduces to perceive quickly graphic images of words,
automatically correlate them with sound images and the meanings of these words. In the process
of learning the technique of reading in a foreign language, transferring the part of the developed
skills of reading in the native language into the sphere of a foreign language is carried out. It
facilitates the mastery of alphanumeric symbols and other reading skills. Teaching of reading
techniques takes place at the early stage of studying and takes the form of learning to read aloud,
which is an important means of teaching reading silently.

The researches conditionally distinguish two periods in the study of reading aloud: the pre-
text period and the text period (Mupomro6os, 2004). The purpose of the post-text period is the
assimilation of the primary matter, that is for mastering the alphanumeric links, reading words,
phrases, simple sentences. The purpose of the text period is to study reading in order to obtain the
necessary information to a certain extent.

Our attention should also be given to difficulties in reading a foreign language that may be
at the lessons at secondary schools.
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KOMIVIIMEHTAPHI BUCJIOBJIIOBAHHSA B CTPYKTYPI
MOBJIEHHEBOI'O ETUKETY

KomrmtiMeHTapHI BUCIIOBITIOBaHHSI BiTHOCSATBHCS /IO OJWHHIID MOBJICHHEBOTO CTHKETY.
Bueni (Mykhalchuk, Levchuk, Ivashkevych Er., Yasnohurska & Cherniakova, 2021) BBaxaroTh,
10 KOMIUTIMEHTH XapaKTePU3YIOThCS HACTYIHHMHU SIKOCTSMHU: PEAKIIis, BUPAKEHHS MMOYYTTiB,
cTaBJieHHA. [laHWiI KJTac MOBHHX aKTiB BUCBITIIIOE CTaBIICHHS MOBIIS IO TOTO, XTO CIIyXae€, 1 MITBHO
[10B’SI3aHUH 13 COLIAIILHUM E€TUKETOM.

3okpeMma, B ctarti BueHux (Mykhalchuk, Levchuk, Ivashkevych Er., Yasnohurska &
Cherniakova, 2021) BHOKpEMIIOETBCS KJIaC EKCIPECHUBIB, MeTa SKUX — JEMOHCTpaIlis
IICUXOJIOTIYHOTO CTaHy IIOJAO IUIMHY CHpaB, SK€ B JIHTBICTHII BHUPAXAETHCS 3a JIOTIOMOTOIO
nporo3uilii. Tak, BUeHI BBAXKAIOTh, 0 KOMIUTIMEHT — I1€ 1JIOKyTUBHUN MOBJICHHEBUHN aKT, STKUA
BIZTHOCUTBCS IO TPYNH aKTiB, IO BiAOOPAXXyIOTh CTABJICHHS MOBIIS 10 JIIOJMHHU, SIKA CIyXae€, a
TaKOX BITHOCSATHh KOMIUTIMEHT IO KJIacy aKTiB MOJISKH.

Opunnii MoBHOTO ertukery BYeHi (Mykhalchuk, Bihunova, Fridrikh & Vietrova, 2021)
BIJIHOCSATH JI0 BHCJIOBJIIOBAaHb, SIKI PETYJIIOIOTH MIXOCOOMCTICHI CTOCYHKH 3 TApTHEPOM 1, B
pe3yNbTaTi [LOTO0, MEePEeNAI0Th MCUXIYHUN CTaH MOBIIS, HOTO CTaBJICHHS IO TUX Y 1HIIUX MOIIH.

Po3mmproroun 3anmponoHOBaHU BUSHUMH KJIaC €KCIIPECHBIB, MU BKIIFOYAEMO B HBOTO:

- (opMyIH MOBHOTO €THKETY, 3yMOBIICHI COLIAIbHUMU KOHBEHIISIMU;

- BJIAaCHE EKCIPECHBHU a00 EKCIPECHUBH y BY3bKOMY CEHCI I[bOTO CJIOBA, TOOTO OIIHOYHI
BUCJIOBITIOBAHHSI.

Hpyri akTu BUpaXarOTh TEBHUH IICUXOJOTIYHWW CTaH MOBIIS, ajie HE IIOB’s3aHl 3
COLlIaTbHUMHU KOHBEHLISIMU HACTUIbKU KOPCTKO, SIK nepuii.
Sk apryMeHT Ui BKIIFOUEHHS BJIACHE €KCITPECUBIB 710 TIEPIIIOTO Ki1acy (hOpMYJ MOBHOTO €THKETY
BueHi (Mykhalchuk, Ivashkevych Er., Nohachevska, Nabochuk & Voitenko, 2021: 178)
BUKOPUCTOBYIOTh TIEPJIOKYTUBHUNU €(PEKT EKCIpeCHUBiB: ‘...OMIHHI BHUCIOBIIOBAHHSI MOXYTh
po3risgaTUCs SK OCOONMBUN BUJ UTOKYTMBHHUX aKTiB, JIe AIFOTh crnenudiuHi came Juisi HUX
IJTIOKYTUBHI CHUJTH, METOIO SIKUX € BUKJIUKATH Yy CIIBPO3MOBHHMKA MEPIOKYTHUBHUHN e(deKT, TOOTO,
CBOEPIHY EMOIIIIHY peaKIlito”.

ImokytuBHi niecmoBa to compliment, to approve, to praise, EKCIUTIKYIOYH 3MICT
€MOTHBHOT'O KOMITOHEHTA BUCIIOBIIOBAHHS, HA3UBAIOTh BUJ MOBHOT'O aKTy, aJie¢ MPHU [[bOMY BOHU
He € mepdopmaTuBamMu. MU BIIHOCHMO MOBHI aKTH TOXBAJIH, JECTOIIIB 1 KOMIUTIMEHTY 0
OI[IHOYHMX, BU3HAYAIOYH X SIK crienu]idHi eMOTHBHI BUCIOBIIOBAHHS, III0 BUKOHYIOTH (DYHKITIIO
OIIHKH B TPOIEC KOMYHIKAIlii.

3niCHIOIYM KOMYHIKallil0, 30piEHTOBaHY Ha O€3MOoCepeHbOro ajapecara B IpoOIEci
CIIJIKYBaHHS, aJpecaHT HE OOMEXYEThCS JIMIIE TMepeavyeto MeBHUX BigomocTel (00’ €KTUBHO-
MoJajdbHa 3aaada) abo JEMOHCTpAIlEI0 BJIACHE CBOTO CTABJIICHHS 10 MpeIMeTa MOBIICHHS
(cy0’exkTHBHO-MOJANIbHA 3a/ada). AJpecaHT TMparHe BINIMHYTH Ha CBOTO IapTHEpa IO
CHUIKYBaHHIO 3 THM, LI00 OTpPUMAaTH BiJ HBOTO IEBHY peakililo, CTaH ab0 MOBEIIHKY, fKi
BIJIMOBIIa 0 3aaymMaM 1 OYiKyBaHHSAM ajpecara. KoMmIuriMeHTH Tpu3HauYeH1 JJIs BIUIUBY Ha
NICUXIKY 1 BEJIMKOIO MipOIO PEryJIIOI0Th MOBEAIHKY aJpPECaHTa i, IK MPaBUIJIO, HE BHOCSTH HOBOTO
JIOTIYHOTO 3MICTY /10 KOHKPETHOTO BHUCJIOBIFOBAHHS.

OCHOBHOIO METOIO KOMILTIMEHTY € Oa’kaHHs MOBIISI 3pOOUTH CITIBPO3MOBHUKOBI IPHEMHE,
HaroJIOCHBIIIM Ha HOTO 30BHINIHIX XapaKTEPUCTHKAX, PO3YMOBHX 3J1I0HOCTSAX, BMIHHSIX TOIIO;
BUJIUTMTH MOTO YHIKAIbHI KOCTI, Mi0aIbOPUTH, SKIIO B IOMY € HEOOX1THICTb, MiTHATH HACTPIMH,
JIOJIaTH YIIEBHEHICTh, TOOTO BEJIIMKOIO MIPOIO 3MIHUTH HOTO €MOLIIMHHI CTaH B 01K TO3UTUBHOTO.

KommtiMeHTH XapakTepu3yloThCsi HEaOUAKOIO MEPIOKYTUBHOIO CHIIOI, 1 JJOCHUTH 4acToO
CYyNpPOBODKYIOTBCS HE JUINE 3MIHO E€MOIIMHOTO CTaHy CIIBPO3MOBHHUKA, aJKE 3B’ SI30K
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KOMIUTIMEHTIB 3 JiSUTBHICTIO € OJHIEI0 3 BarOMHUX PHUC OI[IHHOTO 3HAYCHHS KOMILTIMEHTApHOTO
BUCJIOBJIIOBaHHS. [loUyBIITM KOMIUTIMEHT, aJipecaT OTPUMY€E CTHUMYJI JISITH BiAMOBITHUM YHHOM.
AnpecaHT BUCIIOBIIOE KOMIUTIMEHTApHI BUCIIOBIIIOBAHHS SIK 3aCO0M MIEPEKOHAHHS, JOMOBIICHOCTI,
OCKUJTBKH OIIHKA JISUTBHOCTI CIIPHUsi€ TIEPEKOHAHHIO 1HIOT JtoauHu. KoMIuiiMeHTapHUiI MOBHUIMA
aKT BUKOPUCTOBYETHCS 3 METOIO JIOCSTHEHHS 3MiHU MOBEIHKH afpecara. [Iparnydn Haroaocutu
Ha MEBHIN TyMIli, Cy0’€KT MOBHOT'O BIUIMBY alleIlo€, HacaMIepe, 10 eMOIlid, MOYYyTTIB 00 €KTY
BIUTMBY. Hemomik 0a30BUX 3HaHb 3a3BHYail 3aMIIIye€ThCS EMOILISMH, PI3HAMH 3acobaMu
€MOIIIHHOTO BILTUBY TOIIIO.
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INTERCULTURAL COMMUNICATION IN THE AGRICULTURAL
SECTOR: CHALLENGES AND PERSPECTIVES

Agriculture today is a global industry. Countries share technologies, products, and
knowledge to solve major challenges such as “food insecurity, climate change, and the need for
sustainable farming” (Fomenko, 2020). However, successful cooperation depends on good
communication. This article explores the main problems in intercultural communication in
agriculture and offers possible solutions, focusing on the Ukrainian context.

Language Problems in Agricultural Communication

Ukrainian experts often take part in international research and trade but many face
problems translating technical documents and research into English. Some Ukrainian agricultural
terms do not have exact English equivalents. This makes it hard to clearly express ideas. Also
many universities and institutions in Ukraine lack standardized bilingual dictionaries. This leads
to different translations for the same term, causing confusion.

In addition, automatic translation tools are often unreliable with technical vocabulary. They
may give incorrect meanings, especially in academic or trade texts. This increases the need for
high-quality, human-made translations by professionals.

Terminology Differences

One of the biggest challenges in intercultural communication in agriculture is the difference
in terminology. Agricultural terms are often specific to the “climate, crops, soil types, and farming
traditions of a region” (Fomenko, 2020). This makes direct translation from Ukrainian to English
difficult in many cases.

Similarly, some Ukrainian terms used for diseases, pests, or plant varieties have no exact
match in English or are used differently in international classifications. This can create confusion
when writing scientific papers, preparing export documents, or discussing agricultural policies
with foreign partners.

In addition, the structure of agricultural education in Ukraine uses many terms inherited
from the Soviet system. These might not align with Western or global standards and requires
explanation or adaptation when communicating internationally.

Solutions for Better Communication

One important solution is creating a standardized Ukrainian-English agricultural glossary.
This would help translators, researchers, and students use the same terms. Such a glossary should
be developed with help from linguists and agricultural experts.

Another solution is to improve English education in Ukrainian agricultural universities. To
feel more confident, students should study academic writing, technical vocabulary, international
communication, and general English in addition to other subjects.

Professional translators and interpreters are also necessary. While Al tools can help,
“human experts are still the best at dealing with complex and scientific texts” (Hlukhovska, 2023).
Training agricultural workers in basic translation and intercultural skills would also be helpful for
everyday communication with foreign partners.

Finally, language and cultural knowledge can be enhanced through programs such as
“internships, exchanges, or joint projects with foreign universities and companies” (Nikolska &
Pershukova, 2021). These experiences facilitate the development of valuable international
networks and a more comprehensive understanding of global agriculture among Ukrainian
professionals.
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MPOBJIEMA EKBIBAJIEHTHOCTI IEPEKJIAZLY B ®LJI10JIOI'TT

ITix c1oBOM «HepeKiam ) JIHTBICTH 3a3BUYail pO3yMil0Th ab0 caM Ipoliec nepekiany, abo
pe3yabTaT MisTIBHOCTI Tepekianada, TOOTO MUChMOBHM TEKCT a00 yCHE BHCIOBIIOBaHHS. Y
[JIOMY, PO3YMiHHS TpoOIlecy MepeKiaay € IyKe BaXJIMBUM, TOMY LIO caMe€ BiJ IpoLecy
nepeKyany 3aleKnuTh KiIHIICBHIA TPOIAYKT.

[lepexman — 11e JOCUTH CKIAIHUIN BUJ JIIOJCHKOI AisTbHOCTI. Tak, mepekiiaj Bii0yBaeThCs
B yMOBax JBOMOBHOI KoMyHikamii. Takum dYHHOM, TIepeKag— MPoIeC MIKMOBHOTO
nepeTBOpeHHs abo TpaHchopMarllii yCHOro abo MHUCBMOBOTO TEKCTY, IMPOIIOHOBAHOTO OIHIEIO
MOBOI0, Y TEKCT (yCHUH uM MIUChbMOBHUH) iHIIOK MoBOO (Mykhalchuk, 2018: 168). Tum He meHire,
JlaHe BU3HAYEHHS HE HAATO MIAXOIUTH 10 BU3HAYEHHS LBOTO IMpPOIECY 1 HE PO3KPUBAE BCiel
0araTorpaHHOCTI MMOHSATTSI.

[lepexman sk OAMH 3 BHUJIIB MOBJICHHEBOI JisSUTHHOCTI SIBJSIE COOOIO MPOIIEC aAeKBATHOI 1
MTOBHOIIIHHOI Iepeavi JyMOK, BUCIIOBJICHUX OJHIEI0 MOBOIO, 3acO0aMH 1HIIIOT MOBHU. AJIEKBaTHUN
1 MOBHOLIIHHUM NIepeKJIal 3yMOBIIIOE PAaBIIIbHY, TOUHY 1 IIOBHY IIepeiady 0COOIUBOCTEH 1 3MiCTy
MEePIIOTBOPY 1 HOTO MOBJIEHHEBOI (POPMU 3 ypaxyBaHHSIM BCIX OCOOMBOCTEH CTPYKTYPH, CTHIIIO,
JIEKCUKH Ta TPaMaTHUKH, MOE€THAHO 3 0€310raHHOI0 NPaBUIIBHICTIO MOBH, Ha SKUHA pOOUTHCA
nepeknaz. lle Bu3HaueHHs, 0€3CYMHIBHO, JOCHTh MOBHO OIMCYE CYTHICTh TEpEKiamy, aje, Ha
’Kallb, HAIITOBXYE HA JYMKY MPO HEMOXXJIMBICTH MEPEKIaay SK TaKoro, TOMYy IO JOCKOHAJICTh
HEJIOCSDKHA.

Bueni (Mykhalchuk & Ivashkevych, 2019) po3risinaioTs nepexnaz sk BUJ MOBICHHEBOTO
MOCEPETHUIITBA, 3 SIKOMY 3MICT IHIIIOMOBHOTO TEKCTY (OpUTIHATY) MEPEIAcThCs HA 1HIIY MOBY
IIJISIXOM CTBOPEHHS Ha 111l MOBI iH(OpMaIiifHO 1 KOMyHIKaTMBHO PIBHOLIIHHOTO TeKcTy. Ha jxainb,
nepeKyaj Xy10’KHOTO TEKCTY MOKE OYTH JIMIIIE IPUOTU3HUM 11010 aHAJIOTY OPUTIHATY, aJie HisK
HE PIBHOLIHHUM HOMY IUIKOBHUTO, aJKe XYHOXHINA MepeKiaj 3aiiMae CBOe 0coOJHMBE MiICIe B
MOBHOMY, JITEPaTYpHOMY 1 COI[iaIbHOMY CEpEIOBHII, IO BiAPIZHAETHCA BiJl CEPEIOBHINA
opurinaiy. Jlo TOTo %, eKBIaJIeHTHOCTh IEPEKIIAy OpUTiHATY 3aBXK U Oyie BIIHOCHOIO Y 3B’ A3KY
3 PI3HOCUCTEMHICTIO MOB, CBOEPIHICTIO CIPUHHATTS OPUTIHATY MEepeKIIagadeM, HOro 0COONCTUM
TaJIaHTOM, B1100POM MOBHUX 3ac00iB Ta iH.

[Tepexnan xymoxuboro mpozoBoro TBopy BueHi (Mykhalchuk & Bihunova, 2019)
CHPUHMAIOTh SIK TAKUH, 110 BUKIUKAHUH CYCIUIbHOIO HEOOX1HICTIO MPOLIEC 1 pe3yIbTar rnepenayi
iHdopmMartii (3mMicTy), BUpa)Ke€Hi B TUCbMOBOMY a00 YCHOMY TEKCTi Ha OJIHIM MOBI 3a JIOITOMOT OO
€KBIBAJICHTHOTO (3/ICKBaTHOTO) TEKCTY IHIIOK MOBOIO. Y JaHOMY BHUHIAJAKY iH(popMais
CIIPUIMAETHCA B CAMOMY IIHUPOKOMY CEHCI, TOOTO B JIaHHWM IMPOIEC BKIIOYAIOTHCSA BIIOMOCTI 1
CMHCJIOBOTO, 1 CTWJIICTUYHOTO XapakTepy. ['oBopsiuM Mmpo aaeKBaTHICTh, BUEHI MAalOTh Ha yBa3i
HaWOIIBIII TIOBHE Ta I1ACHTHYHE 30€pPEKCHHS B TEKCTI TMEPEKIaay >KaHPOBOI CBOEPIAHOCTI
OpUTiHaly, a TakoX iH(opMarlii, mo MicCTUTbCI B opuriHaii. IIpm 1pbOMy eKBiBaJIEHTHICTb
NepeKyIay po3yMIEThCS SIK IOHATTS IOCUTh TaKe BiTHOCHE.

Mu BBaxkaeMo, 1110 TepeKIaa — Ie TisUTbHICTD, SKa MOJsITrae y BapiaTUBHIA BUOIPKOBOCTI,
MepeKoAyBaHH1 TEKCTY, OPOKEHOTO Ha OJHIN MOBI, B TEKCT Ha 1HIIN MOBI, 10 3AIMCHIOETHCS
nepeksanadeM, SKUi TBOp4YO oOMpae MEeBHUI BapiaHT 3aJ€KHO BiJl BapiaTUBHUX PECypCiB MOBH,
BUY TepeKyany, 3aBlaHb MEPEKIaay, THITy TEKCTYy 1 3 ypaXyBaHHSIM OCOOJUBOCTEH BIIACHOI
1HIMBITyaTbHOCTI.

TakuM YMHOM, MO>KHA 3allPONIOHYBATH HAHOUTBII ITOBHE BU3HAYEHHS, IO € JOIUIBHUM B
Mexkax jgaHoi pob6ortu. Ilepexiag— BHUKIMKAaHUM CYCHUIBHOIO HEOOXITHICTIO MpOIleC
MDKMOBJIEHHEBOI 1 MDKKYJIBTYPHOI KOMYHIKaIIii, y POIEC] SIKOTO CTBOPIOETHCSI BTOPUHHUHN TEKCT,
SAKUM TpeACTaBis€ TEPBHHHUNA B IHIIOMY COLIQIbHOMY, KYyJbTypHOMY, MOBJICHHEBOMY
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cepenopuini. OCHOBHUM K€ MPU3HAYCHHSIM MEPEKJIaay €, OYeBHIHO, WOTO MPOBiIHA POIb Y
MOI0JIaHHI MOBJICHHEBUX 1 KyJIbTYPHUX Oap’€piB.

OcoOnuBICTh TEpeKiamy, IO BiApI3HSIE HOro BiJ BCIX IHIIMX BHUAIB MOBJICHHEBOTO
MOCEPETHUIITBA, B TOMY, III0 BiH MOBHUHEH OyTH IMOBHOIPABHOIO 3aMIHOIO OPUTIHAIY, 1 110 HOCIT
MOBH TEPEKIay BBAKAIOTH HOro abCONIOTHO TOTOXKHUM IMOYATKOBOTO TEKCTy. OHAK IITKOM
OYEBHJIHO, IT0 a0COTIOTHA TOTOXKHICTh TIEPEKIIay OPUTIHATY HEJOCSIKHA 1, TUM HE MEHIII, 11€ aXK
HisIK HE TIEPEIIKOKAE 3IICHEHHIO MIXKMOBHOT KOMYHIKaIIii.

[Tepexnanavi CTUKAIOTHCSA HE TUIBKHU 3 MpoOJIeMaMu mepeaadi 0COOMMBOCTEH MOSTHYHOT
dbopMHu, KyIbTYPHO-ICTOPUYHHX acoIliaimiii, cmenudiuHux peanidi Ta IHIIUX TOHKOIIIB
XyJIOKHBOTO BUKJIAIY, ajie 1 3 BUMAJAKaMHU, KOJU aOCOIMIOTHO HE 30Iral0ThCsl OKPEMI €IEMEHTH
CeHCY B MEPEKJIaJax 1HOMI HaBiTh HalleNEeMEHTapHIIIMX BUCIOBIIOBaHb, 1 TYT BXKE BTPATH €
HEMHHYYHUMHU.

3 METOI0 BU3HAYEHHS TOTOXHOCTI 3MICTY OpHUTiHANY 1 mepexyiaay OyB BBEIECHHUH TEpMiH
«CKBIBAJICHTHICTh», IO II03HAYa€ CMUCJIOBY OJIM3BKICTh OpHUTIHAIY Ta TMeEpeKyaxy, TOOTO
CHUIBHICTB 3MicTy. BaX/IMBICTh MaKCHMAIBHOTO 30iTy MiXK IIUMU TEKCTaMU — O€3CyMHIBHA, TOMY
€KBIBAJICHTHICTh 3a3BUYall PO3IIISIAETHCS SIK OCHOBHA O3HAKa 1 yMOBAa ICHYBaHHS IEPEKIIATy.
Buxoasiuu 3 1s0r0, MU MOKEMO 3pOOHUTH HACTYIIHI BUCHOBKH.

[To-neprire, ymMoBa €KBiBaJCHTHOCTI Ma€ BKJIFOUATHCS B cCaMe BU3HAYCHHS TiepeKinany. Tak,
MH BHM3HAYa€MO MEpeKaja SK 3aMiHy TEKCTOBOI'O Marepiajy Ha OJHI MOBI €KBiBaJICHTHHM
TEKCTOBUM MaTepiajioM Ha iHIIii MoBi. [1o-1pyre, «eKBIBAJICHTHICThY CTA€ OLIIHHUM IOHSTTSIM,
TOOTO TEepeKIa] BBAXKAETHCA «IPABUIBLHUMY JIAIIE 32 YMOBHU JOCATHEHHSI HAJCKHOTO PiBHS
ekBiBaJIeHTHOCTI. [lo-TpeTe, OCKUTBKH YMOBOIO TIEPEKIIaAy € €KBIBAJICHTHICTh, OTXKE, HEOOX1THO
BU3HAYUTH II€ SIK YMOBY HOT0 MPOyKTUBHOCTI, a caMe: BKa3aTH, B YOMY TOJISTa€ epeKiaganbpKka
€KBIBaJICHTHICTb, IIT0 Ma€ OyTH 30€peKeHa B MepekIiai B 000B’ I3KOBOMY TOPSIKY.
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OCOBJIMBOCTI HEPEKJIAZLY XV 1OKHBOI JETAJII (HA IIPUKJIAL
POMAHY ®.C. ®ILJIKEPAJBIA «BEJUKHW TETCEI»)

XyHoOKHA JACTallb € OJHHUM 13 HaWBHpa3HIMMX 3ac00iB CTBOPEHHS OOpa3HOCTI Yy
nitreparypaomy TBOpi (Kouepran, 2003: 147). Bona no3Bosse aBTopy He JIMIIE Bizyalli3yBaTH
nmojaii 4M XapakTepu, a ¥ mepeaaTd TIMOOKHH CHMBOJIYHUK 3MICT. Y TIpoleci TNepexiiaxy
XYZOXHIX TBOPIB 30€peXEHHS TaKUX JETalel € CKIAQAHUM 3aBJaHHAM, aJDKe MEpeKazad Mae
BIJITBOPUTH HE JIUIIIC JICKCUYHE 3HAYEHHS, a i MATEKCT, KyJIbTypHE 3a0apBIICHHS, EMOIIHHUN TOH
1 crusicTuyHi ocobmuBocTi MoBu opurinainy (Kapa6an, 2004: 38; Komicapenko, 2007: 102)

BaxxnuBuMm acrekToMm mepekiananbkoi poOOTH € 30epekeHHS XYIAOKHBOI JeTalll SK
€JIEMEHTY aBTOPCHKOTO CTHIIIO. Y XYJIOXXKHHOMY TEKCTi1 Taki JETall 4acTO MAalOTh CUMBOJIIYHE
HABaHTaXXCHHS, TOMY iX TOYHA Iepeada y Nepekiajli € KpUTHYHO BaXKIIUBOKO JUIS 30€peKeHHs
aBTOPCHKOI 1HTEHII] Ta €CTETHMYHOI CTPYKTYpH TBOpy. s memoHcTparii 1i€i nmpobiemMaTuku
3BEPHIMOCS /10 KOHKPETHHUX NpHKIadiB i3 pomany «Bemukuit I'erc6i» @.C. dimmkepanbaa,
31CTABJISIIOYM  AHTJIOMOBHHM OpHTriHAI 13 YKpaiHCBKUM MEPeKIagoM 3po0JieHuM AHApieM
[TexHUKOM.

1. 3enenuii Boruuk (Green Light)

“He stretched out his arms toward the dark water... a single green light, minute and far
away...” (Fitzgerald, 1925: 92).

«BiH TIpOCTSTHYB PyKH /1O TEMHOi BOIW B JUBHHH CIOCIO... OJWH 3€JICHUH BOTHHUK,
KpUXITHUH 1 ganexuil...» (A.Ilexunuk, 2016).

Le#t Boruuk cumBoTi3ye Mpiro I'etcOi po Jleiisi, 1 BogHOUYAC — CIIOIiBaHHS Ha MailOyTHE.
VY mepeknaai 30epexeHO BizyallbHy BUPA3HICTh Ta €MOLIWHY Hampyry, a TakoXX MPOCTOPOBI
OPIEHTHUPH, IO BAKIIUBO JJIs 30€peKEHHST CHMBOJII3MY 00pasy.

2. Oui gokropa T. Ix. Exknoepra (The Eyes of Doctor T. J. Eckleburg)

“..you perceive, after a moment, the eyes of Doctor T. J. Eckleburg.” (Fitzgerald, 1925:
131).

«...BH pantom 6auute oui moktopa T. JIx. Exkknoepra» (Ilexnuk, 2016).

L1i o4l cHMBOI3YIOTh BCEBHIIOUE OKO, 1110 CIIOCTEPIrae 3a MOPAIbHUM 3aHETaJ0M T'epOiB.
[Tepexnan 30epirac atmocdepy 3aHenany Ta MeTaQoOpuYHy HACHUYCHICTh, IIIKPECTIOIOYN
KOHTPACTHICTh 00pa3y.

3. Honuna nomneny (Valley of Ashes)

“This is a valley of ashes — a fantastic farm where ashes grow like wheat...” (Fitzgerald,
1925: 27).

«Ue nonuna noneny — gantacTuyHa gepma, J1e MOl pocTe, MOB HIeHUI...» ([lexHuk,
2016).

[Tapanens MiXk MOTIEIOM 1 MIIEHUIICIO CTBOPIOE e(heKT mapasokcy. Y KpaiHChbKHUM mepekian
30epira€  CHHTAKCUC 1 JIEKCHYHY CTPYKTYpY  OpHWTiHaTy, TIOCHJIIOIOYH  BITUYTTSA
MOCTANOKAIINTHYHOTO MPOCTOPY.

4. XXostuit aBTomM0o0116 (Yellow Car)

“It was a yellow car... big yellow car. New.” (Fitzgerald, 1925: 144).

«Ile Oymna >xoBTa MamuHa... Beuka xoBTa Mammaa. HoBay (ITexauk, 2016).

JKoBTuii aBTOMOOITE — CHMBON ONHCKYy, OararcTBa Ta BOAHOYAC 3HAPSIAS Tparemii.
[Tepeknaz BiATBOPIOE PUTMIKY 1 TOBTOPH, 30€piraroun HaMpyKeHHS CIICHH.

VYci mpukiiaau AEMOHCTPYIOTh, L0 XYIOXKHS JIeTallb y IEpeKai BUKOHYE HE JIMIIEe
OTIHCOBY, a i ceMioTnuHy QyHKIi0. [ ToyHa mepesnaya gae 3MOry 36eperTu TIHOUHY TEKCTy it
JI03BOJISIE YUTA4yeBl 3aHYpUTHCh y arMocdepy €rnoxXu Ta KyJIbTypHI peanmii opuriHamy
(Komicapenko, 2007: 105; IlIBenp, 2019).
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CYYACHI IIAXOIM BIATBOPEHHS TEPMIHIB PI3BHUX HAYKOBHX
JUCKYPCIB: IHCTPYMEHTAPIN GOOGLE TRANSLATE

[Tepexnanau Google, Google Translate, abo Google Translator — cepsic kommanii Google,
110 JI03BOJISIE ABTOMATUYHO NepeKiIa aTH CI0Ba, (ppa3u Ta wWeb-CTOPIHKH 3 OJJHIET MOBH Ha iHIIY.
Google BUKOpPHCTOBYE BiacHe MporpamHe 3a0e3nedyeHHs uis mnepekiany. BukopucroByeThcs
MiX1Jl CTATUHCTUYHOT'O MAIIMHHOTO TIEPEKIIay.

3 BepecHs 2008 miaTpUMyeThCA i TTepeksiaj] Ha YKpaiHChbKy MOBY. [[71s TOKpamieHHs sIKOCTi
nepeksary HeoOXiIHI KOPIYCH MapaesIbHUX TEKCTIB YU KOJEKIIT maM’ Tl epeKIIaiiB.

JIist OTinIIeHHsT CepBiCYy KOPUCTYyBad MOXE CaM 3aIlpOINOHYBAaTH BapiaHTH TEPEKIaay
TekcTiB. CepBic BKIIIOUYA€E B ce0e TaKOX NepeKal BCiel BeOCTOPIHKY 1 HaBITh OAHOYACHUH MOIITYK
iHdopmMarii 3 mepekaagoM Ha iHITy MOBY. [l BeOnu3aiiHepiB CIiBpOOITHUKAMHU KOMITaHii OyB
PO3pO0ICHUI CKPUNIT, IKUI JO3BOJISE€ OPTraHi3yBaTH NepeKyal CalTy Ha BCl JOCTYIHI MOBH.

Google Tlepexknamad, sk 1 iHIII 1HCTPYMEHTH aBTOMAaTUYHOTO TEPEKIaay, Mae CBOL
oOmexeHHs. Lleil iIHCTpYMEHT MOXKe JOMOMOTTH YMTA4eBl 3PO3YMITH 3arajlbHUM 3MICT TEKCTY
1HO3EMHOIO MOBOIO, BIH HE HaJlae TOYHMUX TepekianiB. [locTiiiHo TpuBae poboTa Haj SKICTIO
nepeKIIaay, po3poOIsSIOTECS IEPEKIIATU Ha 1HIIT MOBH.

Cranom Ha Bepecenb 2016 poky, Google-niepeknanay miaTpuMye Maiike BCl QyHKIIT JTst
YKpaTHChKOT MOBH, BKJIFOYHO 3 BUMOBIISIHHSIM CJIiB BrOJIOC, Bi3yaJIbHUM IEPEKIIa]] 3a JIOTIOMOTOIO
odimiitHOro 3actocyHky s Android tomro. DyHKINSI MATTEBOTO TEPEKIaaAy 3a JIOMOMOTOIO
KaMepy cMapTQoHa TOCTyMHA Il YKPaTHOMOBHHMX KOpHcTyBauiB 3 jumHsA 2019 poky.

Ak miaCcyMOK, MOXKHa KOHCTAaTyBaTH, IO JO KJIACHYHHUX CIIOCOOIB BiIITBOPEHHS
TEPMIHOJIOTIT BIIHOCATHCS EKBIBAICHTHMH TEpPEKIaJ], TPAaHCKOIYyBaHHSA, KaJbKyBaHHS Ta
onmcoBui nepekian. [Ipu oMy Koau moTpiOHa 3amMiHa cJIoBa 200 CIIOBOCTIOTYUYEHHS 3 IIIUPOKUM
IPEIMETHO-JOT1YHUM 3HAYEHHSM 3aCTOCOBYETHCS KOHKPETH3allisl, TAKOX IIeW CIociO BHKOHYE
GyHKIT TIOSICHEHHsS Ta YTOYHEHHS 3HA4YeHHS cjoBa. llpwilom pojgaBaHHs —3a3BUYaAi
3aCTOCOBYETHCS, 100 HAJaTH MOSICHEHHS NpH MEpeKsIaji TeKCTy opuriHaga. Momymsmis — 1e
JIEKCUYHA 3aMiHa, 110 OyAyeThCsl HAa MPUYMHHOHACTIAKOBUX 3B’S3KaX IMOHATH, L0 MOXYTb
B3a€MHO 3aMiHIoBaTucs. [Ipu 3acTOCYBaHHI OMCOBOTO MEPEKIIAy TEPMiHIB BaXKIIUBO CIIIIKyBaTH
3a TUM, 00 CJIOBOCTIOJIYYECHHS B MOBI IEpPEKIIay TOYHO 1 TOBHO MEpPeaaBaio BCl OCHOBHI O3HAKH
HOHSATTS, MO3HAYEHOT'O CIIOBOM OPHTiHAIY.

TpaHckogyBaHHS — II€ TaKUW CIOCIO TepeKIaay, Koju 3ByKoBa Ta/abo rpadiuna hopma
CJIOBa BUXI1JTHOT MOBH IepeaaeThes 3acodamu abetkn MoBH nepekiany (Kapabau, 2004: 282). [Ipu
IIbOMY PO3PI3HAIOTh, IK MIHIMYM, YOTHPH BUIU TPAHCKOAYBaHHS: 1) TpaHCKpuOyBaHHs (TIepeaada
JiTepaMH MOBHM Tepekjany 3BYKOBOi (opMu crmoBa BUXITHOI MOBM: action — €KIIH); 2)
TpaHciiTepyBaHHs (popma ciioBa BHXIJHOI MOBHU TIEPENAETHCA TakK, K OM BOHA 4YHTAIIACA
ngatuHOW0: product — mpoAykT); 3) 3MillaHE TPAHCKOMYBaHHS (TEpPEBaXKHE 3aCTOCYBaHHS
TpaHCKpUOYBaHHS 3 €JIEMEHTAMH TpaHCIITepyBaHHs: altimeter — ambTuMeTp); 4) aganTHBHE
TpaHCKOIyBaHHS (opMa ClIOBa BHUXIJHOI MOBU NEBHHM YHMHOM aJaNTyeTbes 10 (HOHETUYHOL
Ta/abo rpaMaTUYHOI CTPYKTYpH MOBH IepeKiaay: corporation — xopmopariis) (Kapaban, 2004:
282, Yepnosaruii, 2009: 110).

ExBiBameHTHUI TIepeKsia]y TEPMIHIB — IIe TepeKaaZ 3a JOMOMOIOK JICKCHUYHOTO
€KBIBJICHTY — IMOCTIMHOI JIEKCUYHOI BiJMOBIIHICTI, SIKa TOYHO CIIBIAJA€ i3 3HAYEHHSM CJIOBA.
Tepminu, K1 MarOTh €KBIBAJIGHTH Y MOBI MEPEKIIay, BIITPAIOTh BAKIIMUBY POJIb TIPH TIEPEKIAIi.
Heo0xigHO BMITH HaXOIUTH BIAMOBITHUI €KBIBAJICHT Y MOBI MEPKIATY 1 pO3IMIUPIOBATH 3HAHHS
TepMiHIB-eKBIBaICHTIB (A0abimoBa, 2015: 126), ane ekBiBaJIeHTHI JEKCHYHI Ta (Ppa3eoioTivHi
OJIMHUIII HE MIOBHICTIO MPE/ICTABJICHI B MEPEKIAIHUX CIIOBHUKAX Ta B TEKCTaX.
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KanpkyBaHHA SK TepeKIafanbKuii MPUHOM € OCHOBOIO IS BEINUKOI KIJTBKOCTI
PI3HOMAaHITHUX 3aM03WYEHB TPH MIKKYJIBTYPHIN KOMYHIKaIlii B TUX BUIAIKaX, KOJIH, HAPUKJIIA],
TpaHCIITEepaLlis € HEMOXJIMBOIO 3 €CTETHYHHUX, 3MICTOBHUX a00 OyIb-sIKUX IHIIUX MipKyBaHb.
KanbkyBaTu — 03Ha4ae CTBOPIOBATH CJIOBO a00 BUCIIIB 32 3pa3KOM OyI0BH BiIMTOBITHOTO CJIOBA YH
BUCJIOBY 1HIIIOT MOBH.

OnucoBuii nepekiaj Nojsrae B nepeadi 3HaYSeHHS CJI0Ba 3a JIOMIOMOTOI0 PO3IIMPEHOT0
nosicienHs (bananeka, 2019: 16).

Jlo cywacHuX miaxoaiB HanmexuTh nepekianad Google, Google Translate, abo Google
Translator — cepic komnanii Google, 0 103BOJIsIE ABTOMATHYHO TIEPEKIIAaTH CIIOBa, (hpa3u Ta
web-cTopiHku 3 ofHieT MOBHU Ha iHITY. GOogle BUKOPHUCTOBYE BIacHE MpOTrpaMHe 3a0e3TMeUeHHS
TUTSE TIepeKIany. BUKOPUCTOBY€EThCS MAX1] CTATUCTUYHOTO MAIIMHHOTO TEPEKIIaay.
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MAIIMHHWUNA MEPEKJIAJL, 1OTO 3ACTOCYBAHHS J1JIS1 TIEPEJAYI
3HAYEHb TEPMIHIB

OcnogHi iHcTpyMeHTH CAT, ki BUKOpUCTOBYIOThCs chorogni B OOH Tta €Bpomneiichkiit
KOMICii BKJIIOYAalOTh TEPMIHOJIOTIYHI 0a3M JaHUX Ta IHCTPYMEHTH, 22 TEXHOJIOTIIO IaM’sTi
nepeKsiaaiB, 6a3u JTaHUX Ta PecypcH HIOJ0 JOKyMEHTallii, CUCTEMHU MAIlUHHOTO MepeKaay Ta
TEXHOJIOTII0 PpO3Mi3HABaHHS TOJOCY. 3apa3 I1HCTPYMEHTaMHU YIPABIIHHSA MEpeKIaJaMu, SKi
BUKOPUCTOBYIOThCS nepekinanadamu OOH, € MultiTrans i TRADOS.

MultiTrans — 11e cuctema KepyBaHHS IEpeKIajaMH, sIKa 103BOJISIE€ OTPUMYBATH IOCTYT 0
TEPMIHOJIOTIT Ta MONEPEIHIX MEPEKIaaIB Y KOHTEKCTI 1X BUKOPUCTAHHS Ta CTHIIIO, IEPEPOOIISITH
nepekyanu 0e3 oOMexkeHHsI 00cATy, BUOKPEMIIIOBAaTH, CTBOPIOBATH TEPMIHOJIOTIIO U KepyBaTu
HEIO.

TRADOS — me me OIWH TakKeT MPOTPaAMHOrO 3a0e3MEYCHHsI JIsl KOMIT I0TEPHOTO
mepeKiagy, sKuii BuKopucToByeThcss B OOH. Moro 6asa HaHMX CKIAmacThCsi 3 CErMCHTIB
BUXIJTHOTO TEKCTy Ta MEPEKJIadiB KOXKHOTO CErMEHTa, SKi JO03BOJIAIOTH IOCTiHA mepepoOka
paHile nmepeKIaeHoro BMICTy Ta IOBTOPHE BUKOPUCTAHHS HOT0 B MaOyTHIX MEpeKIaiax.

IcHy10Th pi3HI 0araTOMOBHI TEPMIHOJIOTIYHI 6231 JaHHX, a TAKOXXK CJIOBHUKH, IIPU3HAYEH]
s nisibHocTi OOH Ta €C (bagan, 2010). baratromoBHa TepMiHOjoriyHa 0a3a MaHUX, IO
BukopuctoByeThesi B OOH — UNTERM — micTUTh TeXHIYHY Ta CHeEliali30BaHy TEPMiHOJIOTIIO B
ocHoBHUX mpenMmeTHux ooOmactasx OOH. V wiit 6iau3pko 70 000 3amuciB miicTbMa MOBaMU
Opranizamnii O6’ennanux Harrii.

AHanorom kito4oBoro tepminosioriygoro pecypey B €C ¢ EURODICAUTOM.

Bararo nporpam, npu3zHadeHux 17151 00pOOKH MPUPOTHUX MOB Iepen0adaloTh BUKOHAHHS
MEePETBOPEHh HAa PIBHI TEKCTy, TOOTO, B SKOCTI BXIJIHUX JaHUX BHUKOPHCTOBYETHCS TEKCT,
HaNMCaHU MPUPOJHOI0 MOBOIO, @ CHCTEMH BHUKOHYIOTh MEpPEKJaJ LbOr0 TEKCTYy, 1 MOAAl0Th
pe3yabTaT y SIKOCTI BUXIAHUX JaHUX. ABTOMaTHYHA OIlIHKA PE3yJIbTAaTIB TaKUX CHUCTEM €
B)XJIMBOIO ISl TOAAJBIIOTO PO3BUTKY IOr0 HampsiMy. st boro Oyso 3amporoOHOBAHO JIBa
MIIXO0/IN: TIOPIBHATH BHUXIJIHI JaH1 3 KUIBKOMa 3pa3KaMH 3 BUKOPHUCTAHHSIM METPHUK OIIHKHU 30iry
PAAKIB 1 OOy TyBaTH MOJIENI, IO OLIIHIOIOTH SIKICTh BUX1AHUX JAHUX CUCTEMHU 0€3 TEKCTIB-3pa3KiB.
He 3Baxkaroun Ha CBOIO MOMYJISIPHICTh, METPUKU OLIHKH, 110 BUKOPUCTOBYIOTH TEKCTH-3Pa3KU
MalOTh TaKUM HENONIK: Ui BXIJHOTO TEKCTY MOXKHAa OTPUMATH BEIHUKY KIJIBKICTh HOMYy
BIJIMOBITHUX BUXIJHUX TEKCTIB, IPUUOMY Cepe] HUX OYIyTh B TOMY YHCII 1 IEPEKIIaay MOraHoi
sakocti. HaBiTh Maroum JeKilbka TEKCTiB-3pa3KiB, BUPIMIUTH Ipobiemy HempocTo. Tak 3BaHi
noka3zHukH sKocTi (QE), 3a0e3meuytoTh pi3Hi TUIIN OIIHKHM B 3QJIEKHOCTI BiJl TUITY KOPHUCTYBadiB
1 mporpam, Ha siKi BOHH HailisieHi (Specia, 2018).

QE mae na meti mepenbaunTH SAKICTh MEpPEKIaay, HE MOKIAMA0UYMCh Ha MOPIBHIHHS 13
CTOPOHHIMH JDKepelaMu, CTBOpeHMMH BpyuHy. Kpim Toro, QE Moxe mnokpamuTa poOoTy
KOPUCTYBaYiB 13 MporpamMaMy MAaIIMHHOTO TEpeKiaay, 3a0e3medyroun sSKiCHE MPOTrHO3yBaHHS
pesynbTary. Mozaeni QE y10CcKOHaTIOIOTHCS 3a IOIIOMOTOI0 METO/IiB MAITMHHOTO HaBYaHHS, 1110
nokpariye ix yHiBepcaibHOCTI. [Tokazauku QFE M0OKyTh BU3HaUaTUCS HA TPHOX PIBHSAX:

PiBeHb CIIiB Ta CIOBOCIOIYYEHB: OIIHKA SIKOCTI MPOTHO3YETHCS ISl KOKHOTO CJIOBa ab0
bpazu.

PiBeHb pedeHHs: OLIIHKA SKOCTI MPOTHO3Y€ETHCS I KO)KHOTO PEUCHHS.

PiBenb mokymeHTa: OIlIHKAa SIKOCTI MPOTHO3YETHCS 1T BChOTO JOKyMeHTa (MakciMoB,
2006).

Hetiponni Mozeni mepexosaTh BiJl TPAAUIIITHOTO 30CepeIKEHHS Ha PO3poOIll HyHKIIIHN 10
OUTBII HU3BKOTO pIBHSA CTPYKTYpH Iporpam [uis OOYMCIIOBAIBHUX MAIIUH — PO3POOKH
apxiTeKkTypu. [HIIMM NepCcrneKTUBHUM HANpPSMKOM € BUKOPUCTaHHS KOMOIHOBaHUX MoOJENeH Ass
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BUKOHAHHS SIKICHOTO MPOTHO3YBAaHHS Ta aBTOMATHYHOTO NocTperaryBaHHs. Haituactime s
OLIHKH TIOKAa3HHWKIB BHKOPHCTOBYETHCS PIBEHb pPEUYCHb. 3a3BHUYAil 1€ PO3TIAAETHCS  SIK
KOHTPOJIbOBAaHA 3a/laya perpecii MaIIMHHOTO HAaBYAaHHS 3 BHUKOPUCTAaHHSIM pi3HOMaHITHUX
AJITOPUTMIB JIJIsl CTBOPEHHSI MOJIETIEH 13 MPUKIIAJIIB MEPEKIIa/liB peueHb, MO3HAYEHUX TTO3HAYKAMHU
sxocti. HalicydacHimi migxoau BUKOPHUCTOBYIOTh HEHPOHHI METOAM JJsl BUBYCHHS (YHKIIN 1
MojieNield 3 BIZITHOCHO HEBEIMKHUX OOCATIB aHOTOBAHUX JaHUX Yy MOETHAHHI 3 BETUKUMH 00CSITaMu
napaselbHUX JaHUX BUXITHOI Ta IIILOBOI MOBH, SIKI HE aHOTOBaHi JJis sKocTi. OCcTaHHIM YacoMm
QE Hna piBHI ci0Ba NPUAUTIETHCS OUTBIIE YBAard, OUIBIIICTh POOIT MPOTHO3YIOTh JBIMKOBI MITKH
«100pe»/«IoraHo», B OCHOBHOMY 4epe3 BiJICYTHICTh aHOTOBAaHHMX KOPITYCIB 13 OUIBII IETaTBbHOIO
AQHOTAIlIE€I0 TOMMWJIOK. SIK MOCHIOBHI, TaK 1 HEMOCHTIJOBHI aJIrOPUTMH OYJW BHKOPHCTaHI 3
BEJIMKOIO PI3HOMAHITHICTIO CIIiB 1 KOHTEKCTyalnbHUX 03HaK. [Toni6Ho 1o QE Ha piBHI npomno3uiii,
HalCy4acHIII METOAM 3aCHOBaHI Ha HEUPOHHUX apXITEKTypax, sKi JOCHIIKYIOTh CIAOKWM
KOHTPOJIb, HAIIPUKIIAM, MapajieibHi AaHi 0e3 sBHUX aHoTauii skocti. QE Ha piBHI JOKyMEHTIB
OyJ10 BBEJICHO HEIIOJABHO 1 BCE 1€ MOTPEOy€e aBTOPU30BAHUX aHOTOBAHUX KOPITYCiB.

JIOCIiKYIOTBCSL adrOpUTMH Ta (QYHKLIT, MOAIOHI 10 THUX, II0 BUKOPUCTOBYIOTHCS IS
nepenOaueHHs Ha piBHI pedeHHs. Lleit piBeHb 0COOIMBO KOPUCHHUH AJI 3arajbHUX ITIJICH, KOJIH
NOCTpEJaryBaHHs HE € BapiaHTOM. AHOTAIisl JOKYMEHTa €IMHUM TJ00aJbHUM IOKAa3HUKOM
SIKOCT1, CTAHOBHUTH AYK€ CKJIaHy MpOoOIeMy HaBiTh 11 Jtoaei. Ha mpakTuili 1e MO>KJIMBO JTUTIIE
JUISL Ty’K€ KOPOTKUX JTOKYMEHTIB.

Haenennii ciricok incTpyMeHTiB aisa QE:

deeqQuest — peamnizye Heliponni moaeni s QE Ha Bcix piBHsx. Lli Mozaeni BKIIOYalOTh
MOBTOPHY peajizallito 0ararbox KOHKYPEHTOCIIPOMOXKHUX MiAXoAiB. Mojeni He moTpeOyroTh
KOJHHX JTOJATKOBUX PECYpCiB, aje A KpalluX pe3yJbTaTiB MOXKHA BUKOPUCTOBYBATU TKECTHU-
3pa3Ku.

QuEst++— mpononye QE Ha piBHI ciiB, peyeHb 1 JOKYMEHTiB. BukopucroByBaBcs ais
noOy10BM 06a30BO1 CHCTEMH JIs 3aBJlaHb Ha PIBHI peUYeHb 1 JOKYMEHTiB. Marmot — po3po0ieHo
i ouinku QE Ha piBHI ciiB 1 ciioBocnony4yeHb. BiH Takok MOke BUBOAUTH (YHKIII B pi3HUX
dbopmarax, IpUAATHUX TSI 1HIIKX IHCTPYMEHTIB.

Marmot BUKOPHCTOBYBaBCs SIK 0a30Ba cucTeMa JJIsl MOPIBHSAHHS 3pa3KiB Ha JIGKCHYHOMY
piBHI (CIIIB 1 CIOBOCTIONTYYCHB ).

Qualitative — 11e iHCTpyMeHT, sikuid miarpumye QE Ha piBHi pedenns. Lleit iHcTpyMeHT B
OCHOBHOMY OYB pO3pOOJICHHI JJIsi paH)KyBaHHS MAIIMHHOTO TEPEKJIaly Ha PiBHI PEUYCHHS 1
no3Boisie komoinyBatu cucteMud MT. ®QE::GUI — 1ie rpadiununii inTepdeiic s Qualitative.

Asiya — 11e Ha0ip iHCTpYMEHTIB, HAIMCAHUH Il OTpUMaHHS MeTpuK s ouinku MT Ha
OCHOB1 TKECTiB-3pa3KiB, a TakoX HaOopy dyHkmii ans QEoliHIOBaHHS Ha PiBHI pEeUeHHS Ta
JOKYMEHTA.

QATS — ne Habip MaHMUX 13 OPUTIHAIHPHUMH W aBTOMATHYHO CIPOIICHUMH aHTTIHChKUMH
peuennsmu (Makcimos, 2006).
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TRANSLATION AS A KIND OF UNIQUE TEXT

Translation as a kind of test can be differentiated depending on the nature of the source of
a text, the way it is presented, the methodological setting and organization of the activity in the
class. At secondary school all types of texts can be used in terms of their content structure —
description, narrative and informational. The content of the text can be reproduced completely or
abbreviated, as the abstract or a selective one.

The next kind of test is statement on the basis of a problem situation. The essence of this
test is the awareness and decision of the pupils of a certain extra-linguistic task, which is
accompanied by the “extradition” of the predictive speech product. From the speech situation, the
problem differs by “depersonalized” (in relation to the speaker) circumstances, by exteriorization
of the speech stimulus, the variability of the successive operations. In addition to the theme-task
and exposure, the structure of the problem situation also includes the question of updating its
content and instructions for speech actions. The exposition is a verbal description of a certain
coincidence of real (imaginary) circumstances that implicitly contain some contradiction or a
problem.

The next kind of test is comment. The essence of this type of test is that the speaker after
receiving certain information explains his/her attitude to the text and expresses in this regard
his/her judgment comparatively, according to generalizing or appraisal nature. Objectives of
commentary may be, for example, an invitation, a theatrical program, an advertisement, newspaper
or magazine articles, international events, humorous drawings, etc.

The next kind of test is oral story. This is the main form of test of a composite nature. It is
a monologue in the form of a presentation which can be both prepared and unprepared. There are
the following types of stories:

1) ready-made plot in curtailed form;

2) according to the proposed situation;

3) on the proposed topic;

4) by proverb, winged expression;

5) by their own subject, the pupils selected in connection with the materials having been

read (Canning-Wilson, 2000).

The next kind of test is the activity on both with the informational and the linguistic basis
of the text for the development of dialogue skills involved four phases, each of which includes a
set of exercises and tasks aimed at the consistent seizure of information from the text and its use
for the development of skills and abilities of oral dialogical expressions. In the process of using
the exercises to identify the development of skills and abilities in speech communication, pupils
are expected to:

1) mobilize his / her life experience related to the topic, or the facts necessary for its

disclosure;

2) group the information in such a way as to create logical units (prosaic stanzas) that

could reveal the micro-thesis of the statement;

3) integrate information from different sources into the statement on the given topic;

4) express their personal attitude, assessment of events, facts and phenomena.

The first stage (pretext) is implemented before reading the text. Exercises at this stage are
aimed at predicting content and semantic information of the text, as well as the removal of possible
difficulties in the phonetic, lexical and grammatical nature.

The second stage (textual) is the reading of the entire text silently. The reading process
can take place in the classroom or at home by the teacher’s instructions.
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The third stage (post-text) involves performing tasks to control the understanding of the
content of the text having been read, as well as exercises aimed at assimilating the linguistic means
that provide the skills for operating by pupils these tools in their own statements at the level of the
phrase or unpublished unity in connection with the content of the text.

The fourth stage is the stage of performing speech exercises, the purpose of which is to
develop pupils’ abilities to make fluent oral monologues on the basis of semantic information of
the text. Exercises with problematic tasks are carried out, which are based not only on information
of the text but also on own experience of pupils.

Below we’ll describe the activity with the text on the third and the fourth stages
(Furmanovsky, 1997).

Fragment 1.

Stage 1. Post-text exercises to check the basic text information. Aim: To check the
understanding of the main content of the text.

Method 1: Use cross-selection text.

Teacher: So, you have read the essay “Life at College”. Now we’ll check your
comprehension. Here is the matching test. You are to match the beginning of a sentence with its
ending (5 minutes for the test).

1) Universities in Great Britain choose a) tuition fees and some of the living
their students. .. expenses.
2) For all British citizens a place at b) their children will receive a full grant.
university... c) are fairly independent people.
3) The grants cover... d) after interviews, and competition for
4) If the parents do not earn much places at university is fierce.
money... e) brings with it a grant from Local
5) Most 18- and 19-year-olds in Britain... Educational authority.
6) Anyway, the three university terms... f) are called freshers.
7) The first year university students... g) to change from a school community to
8) During the first week all the clubs and one of many thousands.
societies... h) entirely around such tutorials which
9) The freshers are learning how difficult it take place once a week.
is... 1) are only ten weeks each.
10) In Oxford and Cambridge the study j)  hold a “freshers’ fair” during which they
system is based... try to persuade the new students to join

their society.

Key (1d; 2e; 3a; 4b; 5¢c, 6i; 7f; 8j; 9g; 10h)

The test is checked immediately after it was proposed to pupils (after time the teacher gave
for its doing), thus, the pupils are immediately asserted. The test is performed in the absence of
more than one error. Based on the test results, the teacher concludes if the pupils understand the
correct statements of the basic facts.

Method 2. Selection of information, reading the sentences aloud and translating them into
the Ukrainian language.

Teacher: I see you understand the essay. Now try to find as quickly as possible the
sentences containing information about freshers. Read them aloud and translate into Ukrainian.

Pupil 1: (reads) First year university students are called “freshers”, (translates). CtynenTiB
MepIIOro KypCy YHIBEPCHUTETY Ha3uBaloTh ‘freshers”.

Pupil 2: (reads) Often freshers live in a “Hall of Residence”, or near the college campus.
(translates). YacTo mepHIOKYpCHHKH KHBYTh B TYPTOXKWTKY, sKMi HasuBaeTbcs “Hall of
Residence”, abo Heaneko BiJ yHIBEPCUTETCHKOTO MiCTEUKA.

Pupil 3: (reads)... etc.

Stage 2. Post-text exercises that prepare pupils for monologues.

Aim: to prepare pupils for monologues based on the text having been read.
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Method 1. Preparation of the plan for statements according to the text.

Teacher: You have just read all the information about freshers. Let’s compose the outline
for our reports on this subject. So, give you proposals as to the first point of the outline.

Pupil 1: How are the first year university students called when they first arrive at college?

Pupil 3: How do they feel for the first week or so?

Pupil 4: What is the “freshers’ fair” help for during the first week?

Pupil 5: What do the freshers do on the day that lectures start?

Pupil 6: ... etc.

The whole plan consists of 9-10 questions. All questions are written by pupils in notebooks.

Method 2. Selection of information about British universities and the completion of the
scheme.

Teacher: Dear girls and boys, let’s try to find the information about British universities and
complete the chart on the poster.

The scheme is presented on a poster or on a board. Pupils reproduce such a scheme in their
notebooks and gradually fill it with the information from the text. But before writing information
in their notebooks, the pupils express it verbally. They are selected and wrote the information in
notebooks, which corresponded the most closely to the questions put in the scheme (Table 1).

Table 1
British Universities
1. How many universities are there in Britain? There are 46
universities in Britain.

How can one get a place at university?

What does a place at university bring?

What does the grant depend on?

What’s the age of young people when they pick a college?

How do young people choose a college?

How many terms are there at university? How long is each term?

How often do the students have a tutorial?

9. What are the tutorials organized for?

10. What do the students do at the regular seminar?

11. What is the study system of Oxford and Cambridge based on?

12. What about attending lectures for “oxbridge” students?

13. When do students take their finals? After 3 or 4 years.

14. What degree do most of the students get after three or four
years?

Fragment 2. Tasks to control the skills and abilities of dialogue speech.

Stage 1. Monologues of pupils on the topic “British Universities”, “Freshers”.

Aim: to teach pupils to speak at the text level.

Method 1. The role game “British students attend Ukrainian school”.

Teacher: Dear friends, meet the students from Oxford and Cambridge Universities. They
will tell you how to become a student of their universities. After that you may ask them questions
if you want to know more.

Students take the role of British students, speaking about British universities. For a verbal
opr you can use a schema that was filled with information from the text in the previous lesson.
Then, other students ask questions to “British students”.

Pupil 1: How is the idea of Tony Blair give education for the poor being realized?

Pupil 2: What about fees at universities?

Pupil 3: Do the students get any grants if they aren’t able to cover tuition fees? Can a
foreign student get a grant from the British Government?

Method 2. Role Play “My Experience of Oxford University’s First Course”.

Sl P AN Rl Pl el I
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Teacher: Dear boys and girls, meet our school leavers who have come on holidays after a
year spent at Oxford University as first year students. They will tell you about their experience as
“freshers”. Ask them questions if you want to know more.

Students carry out the roles of graduates of their schools, who entered Oxford University
and studied there for a year. For the verbal support they use the plan having been drawn up in the
previous lesson to the “Freshers” subsystem. After completing the statement, other pupils may ask
such questions:

1. Why can a fresher’s life be exciting but terrifying for the first week?

2. You have just told that groups of freshers are often seen walking around with a
worried look on their faces. Why are they worried?

3. Is attending lectures for freshers optional too?

Stage 2. Commenting on the information received from the text having been read.

Aim: to teach pupils to express their thoughts about the information received.

Method 1. Pupils express their thoughts according to the evaluation or comparative
character.

Teacher: 1 hope the information you have got about British universities is not only
interesting but rather useful for you. Next year you’ll leave school and try to become university
students. Do you think a good school background is an important requirement for success in
college?

Pupil 1: No, doubt, one should have good study habits; for unless a student knows how to
study, he will not benefit from his courses as fully as he should. To get place at university is not a
simple thing not only in Great Britain but in this country as well. We are quite aware of the fact
that competitions for places at universities are fierce. So, to have a good knowledge is very
important.

Pupil 2: I think finances are important also. It’s a good idea that for all British citizens a
place at university brings with a grant from their Local Educational authority. We know that the
amount of this grant depends on the parents’ income: if the parents do not earn much money, their
children will receive a full grant which will cover all their expenses.

Pupil 3: Unfortunately, it’s not the same in our country. Tuition and other expenses are
very high nearly in all the colleges of Ukraine. Many young people whose parents don’t earn much
money have to choose places where fees are not high or look for a job. But to find a job without
any profession is very difficult. So many young people become unemployed just after leaving
school.

Pupil 4: I’d like to add a comment which is relevant to what P3 has just said. Some days
ago, | read the essay about Tony Blair’s reforms. The British Government spend 4.33 billion
dollars on a welfare-to-work training program for young unemployed. The program assumes that
the best thing for the poor and disadvantaged is education, so that they can pull themselves up their
bootstraps. I wish our government would introduce something like that. Everybody hopes that the
situation will change for the better.

As for a dialogue, the program stipulates that at the end of the second class the statements
of each partner has to contain not less than 2-3 replicas, correctly used with Grammar. Pupils ask
questions of different types, answer them according to linguistic material; react to replicas of the
teacher and classmates; express consent, disagreement, excuse, compassion, joy, approval
(disapproval), offer, attitude (positive, negative), refusal, conduct dialogue-questioning.

At the next stage pupils are already able to conduct dialogue according to the forms:
question — response, statement — consent / disagreement, greetings — response, as well as a
dialogue etiquette in standard situations of communication (dialogue-questioning, dialogue-
exchange of views), create a micro-dialogue, performing with certain roles; the statement of each
partner must contain not less than 4-5 replicas (Hadley, 1993).

We’ve to admit that at the end of the 5th form pupils should be able (without pre-training)
to participate in the dialogue communication, to exchange information, to express their opinion on
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specific facts and events, using all kinds of questions, tables, and use dialogical unities like
invitation-gratitude, consent (consent (or refusal and explanation of the reason), a proposal — a
counter proposal, an order — a question about the conditions of the execution of the order or its
cause.
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Cexkuist 4. AKTyaJIbHI IPO0JIEeMHU JIiTEPATYPO3HABCTBA,
ICUXOJIHIBICTHKH 1 Cy4aCHOI IICUXOJIOTIYHOI MPAKTUKHU

Temana I'agpuniox

IIBH3 Miscnapoonuti eKkoHOMIKO-2yMaHIMapHuil yHieepcumem
im. akademixa C. [lem sanyyka, m. Pigne

Haykosuii kepienux: 0-p ncuxon. nayx, npog. H.O. Muxanvuyx

MCUXOJIOTTYHI OCOBJUBOCTI CAMOOLIIHKH Y MIIJAITKOBOMY
BILII

CamooIriHKa BIJirpa€e KIOYOBY poib y (hopMyBaHHI 1HIAWBIAYaTbHOCTI. Y MiITITKOBOMY
Billi BOHA BU3HAYAE TXHI MOTJISAM HA KUTTS, aMOiIlii Ta ouikyBaHHs. CaMOOIliHKa 0e31MocepeIHbO
BIUTMBAE HA IXHIO TMMOBEIHKY Ta CTUJIb KUTTA. [1i1 9ac mpOX0oHKEHHS MiTITKOM Yepe3 eMOIIiHY
Oypio, BiH 3HAXOJHWTHh CAMOII3HAHHS, 1[0 BKJIIOYAE YCBITOMIICHHS ce0Oe Ta CTaBIIEHHsS N0 cebe.
BaknBI acIEKTH HAIIOTO KUTTS, TaKi K B3a€EMUHU 3 JTIOIbMH, BAMOIJIUBICTE IO ce0€e, CTaBJICHHS
JI0 YCHIXiB Ta HEBJay, 3HAYHO 3aJIeXkaTh BiJ] CaMOOIIHKH. POpMyBaHHS LUTICHOI OCOOMCTOCTI €
OJIHIEI0 3 OCHOBHUX TE€M Yy TICHXOJIOTIYHIM HayIl, OCOOJIMBO B MiJIITKOBOMY BIilll, KOJIH
BiZIOYBarOTHCS 3HAYH1 3MiHH, SIKI CYyIPOBOKYIOTHCS CKIIAJIHOIIAMH.

[TinmiTKOBHI TEPioJ PO3TIATAETHCSA K TAKUM, IMiJI 4ac SKOTO CYNEPEYHOCTI PO3BUTKY
HaOWparoTh 0coOIMBOI rocTpoTu. Lle 3yMOBIEHO crenupiYHUMHU SIBUILAMH, SKi CBi4aTh IPO
nepexiJ BiJi TMTUHCTBA JI0 JOPOCIIOCTI, IO CYTPOBOIKYETHCS AKICHOIO TIEpe0yA0BOIO BCIX CTOPIH
PO3BUTKY ocobucTtocTi. Ha 3MiHM CaMOOLIIHKK BIUIMBAIOTh MPAarHEHHsS MiIITKIB po3iOpaTHcs y
€001, yCKIJIaHEHHS TXHIX B3a€EMHH 3 1HIITUMH JTFOJbMHU.

[TiamiTKOBHIA Tepio]T CyNPOBOIKY€ETHCSI HOBUM PIBHEM CaMOCBIJOMOCTI Ta 3MiHamu B -
KOHIICTIIII1, OPIEHTOBAHOI HA BUBUEHHS Ta pO3yMiHHsI ceOe. Hailb11b1r moMiTHI 3MiHH CTOCYIOThCS
3MICTOBHOI CKJIaJIOBOI CaMOOIIIHKM MiAMTKiB. BoOHM mnepexonsTh BiX (parMeHTapHOTO
CIIpUUHATTA cebe 10 po3ropHyToi Ta OaraTtorpaHHoi S-koHmemmii. Ctapun MTiATITKH 31aTHI
aHaTI3yBaTH 1 OXOIUTFOBATH BC1 aCTIEKTH CBOET 0COOUCTOCTI, aIEKBATHO OLIIHIOIOYH CBOT ITepeBaru
Ta HeOMIKU. barato nocmipkeHp moKaszaiu, M0 He3Ba)Karouu Ha JIPaTiBIMBICTh, EMOIIHHICTh Ta
CKJIaHOUII y CIIJIKYBaHHI, MiJUITKU BUSBJISIIOTh YECHICTh, JOOPOTY Ta CIIpaBeIUIMBICTh Y CBOIl
TsITBHOCTI. BUCOKHIA pIBEHh CAMOKPUTHYHOCTI J0TTIOMarae iM BU3HaBaTH CBOT HETaTHBHI PUCH Ta
BUKIIMKA€ Oa’kaHHS O30yTHUCH IX.

Teopist «m3epkanpHoro si» Y. Kyni — Teopist, 3rigHO 3 SKOK CaMOCBIIOMICTb 1 IIHHICHI
opieHTallil iIHAMBIA AK OM I3epKAJIbHO BiTOOPaXaroTh peaKilii Ha HUX OTOYYIOUHX Jiroaei [1].

['pyHTY€THCS HA HACTYIHUX TPHOX TE3aX:

1) B mporieci B3aEMOJIIT OJTMH 3 OJHHUM JIFOJU 371aTHI MPEJCTABIIATH, IK BOHU
CIPUIMAOTHCS y3araJIbHEHUM 1HIIHNM;

2) JdromM 31aTHI yCBIJOMITIOBATH XapakTep BiAMOBIIHUX PEaKIlii y3araJlbHCHUX 1HIINX;

3) JdroaM po3BHBAIOTH CAMONIPEACTABICHHS, IOUYTTS TOPAOCTI a00 MPUTHIYSHOCTI B

3aJIKHOCTI BiJl TOTO, IKUM iM OauaThCs MOJIaHHS y3araJbHEHUX 1HIITNX.

Kapn Pomxepc, BUgaTHU MCUXOJIOT 1 OJUH 13 3aCHOBHUKIB TYMaHICTUYHOT TICUXOJIOTI],
po3pobuB kouuemniiro “f-konnemmii”’ (self-concept), ska € IEHTpaJbBHOI Yy HOro Teopii
ocobuctocti. “S-koHuenuisa” BigoOpakae CYKyIHICTb YsBIEHb JIIOJUHU Tpo camy cebe,
BKJTFOYAIOYHM CBOT XapaKTEPUCTUKH, 3I0HOCTI, IIIHHOCTI Ta ITiIi.

Pomxepc cTBepKyBaB, 1m0 B OUIBIIOCTI BUMIAAKIB IMMOBEIHKA JIIOJUHU Y3TOKYEThCS 3 1l
,»JI-KOHIIeTIIi€I0”, TOOTO JIFOIUHA TIparHe 30eperTu Iel CTaH y3To/KEHOCTI CaMOCTIPUUHSTTS 1
NIePEIKUBAHHS.

SA-xoHnemniis BKJIIOYae B ce0e He TIIbKK HaIlll ySBICHHS PO TE, SIKI MU €, a i Te, AKUMU
mu xoTimu 6 Oytu. Leit komnonenT Pomxepc HazBas S — inmeanbHe. Lle Bce Ti XapakTepUCTUKH,
SIKMMH JIFOJJMHA XOTija 0 MaTH, ajie MOKH He BOJIOJIE.

Le “A”, sixe nMroarHA HAHOLTBIIE MIHYE 1 IO SIKOTO MparHe.
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SI-KOHIIeTIis XapaKTepU3YEThCS JOCTAaTHBOIO IIUTICHICTIO, X04a 1 MOXE 3MIHIOBATUCS B
pe3yabTaTi HOBOTO JnocBimy. Ilompum 3MiHmM, y mromel 30epiraeTbCs BIAYYTTSA, IO BOHH
3aJIMIIAIOTHCS caMi cO0OIO.

A-xonnenitis GOpMy€eThCs, MOYNHAIOUN 3 PAHHBOTO JTUTUHCTBA, HA OCHOBI OITIHIOBAHHS
TUTUHY 1HIAMA JTIoapMu. CIIOYaTKy HEMOBJIS HE MOuUIste ce0e 1 HaBKOJIUIIHINA CBIT — TOOTO HE
BOJIOJII€ CAMOCTIHHICTIO. Y Mipy PO3BUTKY BiH BUUTHCS BIZIPI3HATH ceO€ BiJl PEIITH CBITY, TOYMHAE
BiT4yBaTH cebe K OKpeMHui 00’€KT, 1110 € OCHOBOIO TSI MOAANBIIOr0 GopMyBaHHS SI-KOHIIETIII].
Ha po3Butok f-koHmemnii BUpIIAILHAA BIUIMB CIPaBisie HAHOMMKUYE COIialbHE OTOYCHHS —
6arpku, OpaTH 1 cectpu, iHII poauui. s anexkBatHoro GopmyBanHs S-KoHIeniii HEOOXiTHO
MO3UTHUBHE YBary — yHiBepcajabHa CTiliKa morpeda Jtoauau [2].

3a CemenoBa JI.I. oCHOBHI cOLiaIbHO — IICUXOJIOT1YHI YUHHUKH (DOPMYBAHHS CAMOOIIIHKU
y TUTITKIB : CIMEMHE CepelOBHIIE, MIKIJILHE CEPEIOBHINE, OAHOMITKH Ta APY3i, 1HAWBITyalIbHI
IICHXOJIOT14HI 0COOJIMBOCTI Ta KyJIBTYPHI CyCNJIbHI YNHHUKH.

JI. 1. CemeHoBa HaroJyioniye Ha TOMY, IO CaMOOIIHKA Y TMIJTITKIB (OPMYETHCS IIij
BILIMBOM 0araTboX B3a€MOIIOB’SI3aHHMX COI[1aJIbHO-IICHXOJIOTIYHMX YMHHHKIB. [[1s1 3a0e3meucHHs
MO3UTHUBHOTO PO3BUTKY CAMOOIIIHKHA Ba)KJIMBO CTBOPIOBATH CIPHUSATINBI YMOBH SIK Y CIMEHHOMY,
TaKk 1 Yy WIKUIBHOMY CEpelOBHII, a TaKOX BpaxOBYBaTH BIUIMB OJHOJITKIB, MeJia Ta
3arajJbHOKYJIBTYpHUX HOpM. IlinTpriMka, po3yMmiHHS Ta TO3WTHUBHE IMMAKPITUICHHS 3 OOKY
JIOPOCIIMX 1 OJHOJITKIB € KIFOYOBUMH JUIsA (hOpMYyBaHHS 37J0pOBOI Ta aJIeKBaTHOI CAMOOLIIHKU Y
[T JUTITKIB.

OTxe, MITTKOBUH BIK € KPUTHYHUM MepiofoM Uit (OPMYBaHHS CaMOOLIHKH, IO
B1JIOOpakae CKJIAJIHUM TPOIeC pO3BUTKY ocobuctocTi. CaMOOIHKA MiTITKIB (POPMYETHCS TTiJT
BIUIMBOM 0aratboXx (hakTopiB, BKIIOYaOuu (i3U4Hi, eMOIIiiHI, KOTHITUBHI Ta COLiaJbHI 3MiHH.
CamooI11iHKa y TIiJIITKOBOMY Billl € 0araTorpaHHoO0 1 JTWHAMIYHOK XapaKTEPHUCTUKOIO, IO
(dopMyeThCs MiJ BIUIMBOM BHYTPIIIHIX 1 30BHIIIHIX (hakTopiB. [lo3uTHBHA caMOOLIiHKA CIIpUse
3I0POBOMY TICUXOJIOTIYHOMY PO3BHUTKY, COIIIaNbHIN amamTamii Ta YCHIITHOMY IOJOJaHHIO
KHUTTEBUX BHIKJIMKIB. TOMy BaXJIMBO 3a0€3MEeUUTH MiUIITKaM MIATPUMKY 1 TIO3UTHUBHE
CEPENIOBHIIIE, SIKE CIIPUATUME PO3BUTKY iXHBOT BIEBHEHOCT1 y C001 Ta 3/TOPOBOTO BIAYYTTS BIIACHOT
T1HOCTI.
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THE INFLUENCE OF COGNITIVE PROCESSES IN THE PARADIGM OF
ENGLISH LANGUAGE SCHOOL LEARNING

Cognitive processes are the foundation of our mental capabilities, influencing how we
perceive, think, remember, and learn. These processes are fundamental to our interaction with the
world and our understanding of it. Human cognition is driven by a multifaceted interplay of
cognitive processes. These well-defined mental operations govern information processing,
encompassing the initial sensory perception of environmental stimuli to the complex integration
and interpretation leading to decision-making. This dynamic system reflects the intricate
architecture of the human brain and its remarkable capacity for adaptive response to the world.

The synergy between English language education and cognitive science illuminates the
cognitive core of language learning. This intricate network of factors provides a valuable
theoretical framework for a more thorough understanding of how languages are acquired. At the
heart of this process lies the critical role of cognitive mechanisms in individual language
acquisition. These mechanisms involve the learner’s ability of perception, analysis, and processing
of external linguistic information, encompassing various levels like phonetics, vocabulary,
grammar, and semantics.

This cognitive mechanism extends beyond the mere acquisition of basic linguistic
elements. It also encompasses the development of fluency and accuracy in language use.
Furthermore, memory plays a critical role in the learning process. According to the scholar, long-
term memory is particularly significant for achieving fluency, as it serves as a vast repository of
linguistic information and experience. In language learning, memory not only facilitates the
retention of vocabulary and grammar rules, but also fosters the development of an intuitive
understanding and the ability to apply language effectively. In addition, language perception is
another important cognitive foundation of language learning. It involves the process of individuals
mastering the sound, shape, meaning, and structure of phonemes, letters, words and sentences (EI-
Zawawy, 2021).

Language perception serves not only as the foundation for language comprehension and
use, but also as a critical factor in the interpretation of phonetics, grammar, and semantics. This
convergence of English language education and cognitive science illuminates the cognitive
underpinnings of the language processing and learning mechanisms within the learning process
itself. By elucidating these core principles, we gain a deeper understanding of the fundamental
nature and governing principles of language acquisition.

Furthermore, this knowledge provides a valuable theoretical framework for optimizing
English language methodology. Through the application of cognitive science theories and
methodologies, we can develop more scientifically sound and effective English teaching strategies,
ultimately enhancing student learning outcomes and fostering a heightened interest in the
language. English language processing constitutes a complex and intricate cognitive activity,
characterized by multi-layered analyses and comprehension (Guevara Erra, Mateos, Wennberg,
Perez & Velazquez, 2016).

At the outset, considering written sentence expression, English language processing entails
the progressive construction of morphemes, words or word forms, phrases, and ultimately,
sentences. Each morpheme represents the fundamental unit from which words are built, conveying
a specific unit of meaning. These words or word forms are then strategically combined to form
phrases and sentences, ultimately expressing complete thoughts and conveying specific
information. English language processing entails a multi-layered, hierarchical approach, beginning
at the fundamental level of phonetics. This initial stage involves the progressive analysis of
phonemes, the smallest units of sound that distinguish meaning in a language. Phonemes combine
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to form syllables, which serve as the building blocks of phonetic words. By recognizing and
manipulating these phonemes and syllables, learners develop the ability to comprehend and
produce accurate pronunciation. This intricate process of language processing extends beyond
phonetics. It encompasses a multifaceted cognitive activity, integrating analyses of vocabulary,
grammar, and semantics. Vocabulary refers to the lexicon, the set of words within a language.
Grammar dictates the rules governing word order and sentence structure. Semantics focuses on the
meaning conveyed by words and sentences. Through sustained learning and practice, learners can
progressively refine their proficiency in these various aspects of language processing. This
ongoing way ultimately leads to enhanced comprehension and expression abilities (Mykhalchuk,
Bihunova, Fridrikh & Vietrova, 2021).

As researchers consider, the psychological and neural mechanisms of language processing
are important areas of researches in Linguistics, Psychology and Neuroscience. Together, they
reveal how the brain and psychological processes work together when humans understand and use
language. Firstly, psychological mechanisms play a crucial role in language processing. These
include multiple aspects such as perception, attention, memory, reasoning, and thinking. When we
hear or see a text, the brain at first stage receives and analyses this language information through
the perception system. Subsequently, the attention mechanism helps us screen out important
information, while the memory system allows us to remember and understand previously learned
vocabulary and grammar rules. Reasoning and higher-order thinking mechanisms serve as crucial
instruments in unlocking the profound meaning of language. These sophisticated cognitive
processes enable us to engage in complex thought and nuanced expression during communication.
Meanwhile, neural mechanisms also play a significant role in language processing. Specific
regions in the brain, such as Broca’s area and Wernicke’s area, are responsible for processing
language information. Broca’s area is mainly responsible for language production and control,
while Wernicke’s area is involved in language understanding and processing. These brain regions
are intricately interwoven by a network of sophisticated neural circuits. This interconnected system
facilitates the seamless transmission and efficient processing of language information. Therefore,
the psychological and neural mechanisms of language processing are complex and sophisticated
processes that involve the collaborative work of a diverse array of psychological processes and
specialized neural structures. By studying these mechanisms by delving into them, we can obtain
a better understanding of the nature and laws of language, providing strong support for Language
Education and the development of Language Methodology (Mykhalchuk & Kryshevych, 2019).

Cognitive factors and individual differences in language processing are important aspects
of research in Linguistics, Psychology, and Cognitive science. They are significant for
understanding the differences and performances of diverse individuals in the language processing
process. Firstly, cognitive factors play a key role in language processing. Cognitive factors include
individuals’ psychological processes such as attention, memory, and thinking, which play a crucial
role in language understanding, production, and use. For example, attention helps individuals filter
out important language information, memory enables individuals to store and recall past language
experiences, and thinking allows individuals to understand and analyze complex language
structures and meanings. In conclusion, the intricate interplay between cognitive factors and
individual learner variability underscores the multifaceted nature of language processing. By
delving deeper into these factors and their diverse manifestations across individuals, we gain a
more nuanced understanding of the characteristics and performance profiles exhibited during
language acquisition, highlighting the transformative impact that quality language education and
language methodology can have on educational outcomes and global communication.

The cognitive process of English learning is a complexity that involves multiple stages and
levels. This process starts with basic vocabulary and grammar learning and eventually develops
into increasing oral expression and reading comprehension skills, ultimately forming
comprehensive language proficiency. In the initial stage, learners mainly focus on mastering
vocabulary and grammar. By memorizing words, phrases, and basic grammar rules, learners
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establish the foundation for language learning. This process is usually carried out through
classroom learning, reading textbooks, and using learning tools.

1.
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MOBA MAC-MEJIA TA ii POJIb Y ®OPMYBAHHI EMOIIMHOT' O
PEAI'YBAHHS HA JIITEPATYPHI TA KYJbTYPHI TEKCTH

MoBa Mac-Mefia — 1€ TOTYXXHUH IHCTPYMEHT /IS BIUIMBY Ha CBIJOMICTH 1 TIOBEAIHKY
JTIOAWHU. BaxxiuBy posib TYT Bifirpae KpUTHUYHE COPUUHATTS iH(opMmarlii, ToOTO 3acTOCyBaHHS
KPUTUYHOTO MHUCJEHHS Tpu 00poOdii iHdopmamiiitHoro koHTeHTy (3akammk, 2023). Te, sk
CTPYKTYpPOBAaHO TIOBIJOMJICHHS 1 $KI JIHIBICTMYHI 3aco0M BIUIMBY BUKOPUCTOBYIOTHCH,
0e3mocepeIHbO i€ Ha eMOIliiiHe CHpUHHATTSA iHpopMamii ayauTopiero. Y Mac-Mezia IIHpPOKO
BUKOPUCTOBYIOTHCSI MaHIMYJSATHBHI CTparerii Ta eMOTHBHA JIEKCHKa I OaXaHOro e(exTy.
Takox mpaBwiIBLHO MiAiOpaHi coBa i Yac 3BMYAWHOI mojavi iHdopmarlii abo mpu eKCTPEHHX
CUTYyAIlisIX PATYBAJIbHUMH CIIy)XKOaMH, OpraHaMy BJIQJM TOILNO, BiAIrpaioTh CBOIO POJb. «XTO
BOJIOJTi€ iH(OpMAITi€l0, TOW BOJIOIE€ CBITOMY, CKa3aB KOJIMCh Y iHCTOH Yepuimuib. Ha choroHi 1110
¢dpazy MoxHa cHOpMyITIOBATH JIEIIO iHAKIIE: «XTO BOJOJIIE Mefia, Toi Bonoaie cBiTom» (Miit
kiac, 2025).

Y cydacHOMy MEMAmpoCTOpl EMOLIMHICTE € HEBII'€MHOK  XapaKTCPHCTUKOIO
KoMyHiKalii. Ii po3risaroTh K 31aTHICTH MeIiaTeKCTy BMKIMKATH y CIOXKHBada iHdopmarii
NEBHI MOYYTTS — 30KpeMa, CIiBIEPeKUBAHHS, TPUBOTY, 3aXOIUIeHHS abo oO0ypeHnHsa. EmoriitHo
HAaCHWYEHI TOBIIOMJICHHS 3HAYHO Kpallle 3amaM’ sITOBYIOThCS ayJUTOpPIE0, HIXK HEHUTpaJIbHI,
OCKIUJIBKH aKTUBI3YIOTh ICUXOEMOIIIIIHI MEXaHI3MU CIPUHHSATTS.

MogneHHs Mac-Mezia He 0OMEXyeThCs Tiepenadeto (pakTiB — BOHO (HOPMY€E OCOOTHMBUI
crnocid mojaHHs MoAi abo SBUIL, CTBOPIOIOYM TaK 3BaHY «EMOIIiHY pamKy». Uepe3 peTenbHO
nigiopaHy JIEKCUKY, CTHIIICTUKY Ta 1HTOHAIIHE 0opMIIeHHS (DOPMYETHCS TIEBHE CTaBJICHHS 0
00’€KTa BUCBITIIEHHS — HAIIPHUKJIA, 70 JIITEPAaTypHOT'O TBOPY, aBTOPA YU MEPCOHAXKA.

Takum 4YwHOM, Mac-mejia MarTh 3JAaTHICTh TPEACTABIATH OAWH 1 TOW CaMHit
JiTepaTypHUl TBIp y pi3HUX €MOLIIHHUX 1IHTEPIIPETALisX — K TepOTUHUH, ApaMAaTUIHUN YU HABITH
NIPOBOKATHBHUH — 3aJICKHO BiJl BIACHUX KOMYHIKaTHBHHMX ITuied. [leBHa momava BIUTMBAE Ha
(dopMyBaHHS BU3HAUYEHOI €MOIIIIHOT peakuii B ayAuTOopii, 110, Y CBOIO Yepry, BU3HAYAE TITHOUHY
CIIPUAHSATTS TBOPY Ta XapaKTep HOTO OIIHKH.

[lcuxonmiHTBICTUKA pPO3IIIAa€ MEXaHI3MU BIUIMBY MOBHUX 3ac00iB Ha CBIIOMICTB 1
MiJICB1IOMICTB JIIOAUHU. Y MEIIMHOMY KOHTEKCTI 1€, HacaMIIepe]l, peali3yEThCs Uepe3 aKTUBAIIIIO
CTIMKMX acolianii, BUKOPUCTAaHHS €MOLINHHO 3a0apBlIEHOI JIGKCUKH, a TakoX (HOpMyBaHHS
3arajbHOTO €MOIIHHOTO TJIa, SIKE YacTO JIOMIHY€ HaJ 3MICTOBOIO YACTHHOIO TTOBITOMJICHHS.

Sk 3a3navae Kosams A.I. y mpami «IIcuxomoriuni acmeKkTH BIUIMBY 3ac00iB MacoBOi
KOMYHIKaIlii Ha CBIIOMICTh TpoMasaH: Oe3neka ta 30utok» (Kosasb, 2015), omHUM 13 KITFOYOBHUX
npUitoMiB € e(peKT eMOLIHHOT ieHTH(IKAIT, KO ayAUTOPIs HECBIJOMO acoliroe cede 3 TepOsIMH,
cuTyarlissMu abo podiemamu, noganumu y 3MI. Ile migcummoe emMoIiitHy BKIFOYEHICTh ay IUTOpii
B TEMY Ta MOJETIIy€e COPURHATTA 1 3a11aM’ATOBYBaHHS 1H(opMartii.

Kpim Toro, Gararopa3oBe MOBTOpPEHHS €MOIIHHO 3abapBieHoi iH(opMarii crpuse ii
3aKpIIUICHHIO B CBIIOMOCTI ayAUTOpii, [0 MOKE MPU3BOAUTU IO CIIPUUHATTS MIEBHUX OLIIHOK SIK
3BHYHHMX a00 HaBITh HOPMATUBHUX. Y BUMAJKY 3 JIITEPaTypHHUMH TBOPAMH II€ CTBOPIOE PU3UK
dbopMyBaHHS CTEPEOTUITHOTO, OJJHOOIYHOTO YSIBICHHS, 3yMOBIIEHOTO CaMe MeJlia Mmojajeio, a He
rmOuHHENM a”am3oM Tekety (Fact news, 2024).

Ha cporonmni axTyanbHICTh TEMH MOBH Mac-Mefia moiisirae B nudpoBomy Qopmari
Cy4acHOCTI. SIKIIO NesKi CerMEHTH B HaIlIiil KpaiHi 3poOseHi npodeciiHO Ta 3pydHO s
3arajlHOTO0 KOPUCTYBaHHS, TO 1HII MOXYTh OyTH aompaiboBaHi. Komu indopmariist mogaeTbes
30a7aHCOBAaHO Ta JOCTYITHO, BOHAa MOXE CTaTH KOPHUCHOIO IS 3arajibHOTO 1H(OpMyBaHHS
cycninbeTBa. BogHOUac BaXIJIMBO PO3MIIAATH OJHY W Ty caMy Te€My 3 pi3HHX TOYOK 30py — 3
ypaxyBaHHSM HaI[lOHAJIBHOCTEH, OpI€HTallli, TeHJEPHOI PIBHOCTI Tommio. HeymepemxeHicTh 1

44



AKTyarnbHi NpobnemMy cyyacHoi iHo3eMHoI ¢inonorii: MaTepianu VI BceykpaiHCbKOi HayKOBO-
MPaKTU4YHOI KOHPepeHLii 3006yBaYiB BULLOI OCBITM Ta MONOAMX BYeHKX, 20 TpaBHs 2025 poky

HiATPUMKa PI3HUX TOTVIAIB € BaXJIMBHUMHU yMOBaMM MeaiarpamoTHocTi. Came TOMYy KOXKEH
crioXkuBad iHGopMaIlii Ma€ BMITA KPUTUYHO aHATI3yBaTH TTOBIIOMIICHHSI, SIK1 HAJIXOISATh IIOTHS.
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Anacmacia 7Kykoecovka
Pisnencokiii Oeporcasnuii cymanimapHuti ynieepcumem, m. Piene
Hayxkosuii kepisnuk: kano. ¢inon. nayk, ooy. C.M. Hecmepyx

"KAHPOBI OCOBJIMBOCTI TEPOIYHOI'O ®EHTE3I

VY cyyacHOMY JliTepaTypO3HABCTBI )kaHp GeHTe31 HaOyBae aenaii OuUTbIIol HAyKOBO1 yBar,
OCKUTBKH BHCTYyTAE He JHile (POPMOIO XyA0KHBOI TBOPUOCTI, a i 32CO00M OCMUCIICHHSI KITFOYOBHX
MOPAJIbHO-ETUYHHX, COIIIOKYIBTYPHUX 1 P1710COMCHKUX MPOOIIEM.

JUnist Kpaioro po3yMiHHS HaraaaeMo OCHOBHI JIiTepaTypO3HaBYi KaTeropii.

Kaunp (dbp. genre, Big jaT. genus: pija, TIeM s) — TEMaTUYHUN, TEXHIYHO YCTAJICHUA THUTI
XYZO0XHbOI TBOPYOCTI, ceuu(iyHUNA 151 KOXKHOTO PI3HOBUIY MHUCTENTBA, SKI BU3HAYAETHCS
cBoepiaHicTIO 300pakenHs. (Kosaumis, 2007)

JlitepatypHumii :xanp (¢p. genre pix) — OJUH 13 TOJOBHUX €JEMEHTIB CHCTEMaTH3aLii
JITEpaTypHOTO MaTepiaiy, JITEpaTypHOro TBOPY, KiIacu(diKye JIiTepaTypHI TBOPH 3a iX THUIIAMH
TBOpiB. (KoBaunis, 2007)

®enTe3i (Bix anri. fantasy) me dopma Xyma0XKHBOI JITEPATypH, IO XapaKTEPHU3YETHCS
300paKEHHSIM HEMOXJIMBOTO, 30KpeMa HAANPUPOAHHUX SIBHIN, Marii Ta albTepHATHBHUX
peansHOCcTei. (Todorov, 1970; Attebery, 2022)

I'epoiune enTesi — 1e mipxanp HaHTACTUUHOI JIITEPATYpH, Y IKOMY IIEHTpajbHE Miclie
3aiimMae icTopist mpo repos (abo rpymy repois), IO J0JA€ MacIITaOHI MEPENIKOAM, BCTYIAE B
60poTHOY 31 3710M 1 3IIHCHIOE IUISIX TpaHCchopMaIllii B yMOBaxX BUTAJaHOTO CBITY, HACHUYEHOTO
Mariero, MioJIOTITYHUMHU icTOTaMu Ta Haanpupogaumu enemeHTamu. (Todorov, 1970; Attebery,
2022)

Cepen 4MCICHHUX TIIXOAIB J0 BH3HAYCHHS >KaHPY OCOOJIHMBO BIIABOBUM € KOHIICTIT
«HeuiTKOo1 MHOKUHWY (fuzzy set), 3amponoHoBanuii bpasHom Attebepi. Ha iioro nymky, dpenresi
(bopMye€eThCS HABKOJIO sIpa MapaIurMaTHIHUX TBOPIB, HAcaMIlepe ] TPUJIOTii “The Lord of
the Rings” /x. P. P. Tonkina. TekcTu, o HaraayoTh el KaHOHIYHUHN 3pa30K 3a CTPYKTYPOIO,
TEMaTUKOIO UM €MOIIITHUM BIUTMBOM, CIIPUMMAIOTHCS SIK TIPEICTaBHUKH KaHpy. (Attebery, 2022)

3HavyeHHs Takok Mae minxin LBerana Tomoposa, sikmii y npani “The Fantastic” (1970)
BU3HA4Yae (aHTACTUYHE SK MUTh CYMHIBY TMEpCOHaka MiX paIliOHAIBHUM 1 HaINPUPOTIHUM
NOSCHEHHSIM Tofiil. 3a miero kiacudikamiero, sIKIIO HAANPHPOIHE IMOSICHIOETHCS MPUPOJIHUMU
3aKOHAMHU — MAEMO CITPaBY 3 XUMEPHUM, SIKIIO K — HE MIIJAETHCS pallioHai3amii — 11e 4yIecHe.
(Todorov, 1970).

®denTes1, AK JiTepaTypHUl kaHp, odaB (popmyBaTucs B KiHmi XIX — Ha modatky XX
CTOJITTS, KOJIM aBTOPH TOYAIM BUKOPHUCTOBYBATH €JIEMEHTH HAAMPUPOIHOTO JIJISi CTBOPEHHS
aTbTEPHATUBHUX CBITIB Ta (PEHTE31MHMX HapaTHBIB. BaXIMBY poOjb y CTaHOBJICHHI JXaHPY
Bifmirpanu ‘“‘Phantastes” [Ixopmxa Maknonanpna, “The Well at the World’s End” Binesma
Moppica Tta “The King of Elfland’s Daughter” Jlopaa Jdanceni. OgHak cripaBxHiil «0Oym» >KaHp
nepexuB y cepeanni XX cromirrs 3aBasku TBopdocti Jx. P. P. Tonkina. Moro tpuioris
«Bomomap IlepcuiB» (1954—1955) crama kaHOHIYHMM TEKCTOM (PeHTE31, BCTAHOBHUBIIN HOBI
YKaHPOB1 KOHBEHIIIi, 30KpeMa CTBOPEHHS JIETAIbHO MPONKUCAHUX BUT'aIaHUX CBITIB Ta apXETUITHUX
CIOJKETIB, SIK, HAITPHUKJIaA, 00pOTH0a MiXK JOOPOM 1 3JIOM.

deHTE31 Ma€e YMCIICHHI MiHKAHPU, ¥ MEXI MK IUMHU TiPKaHPAMH YacTO € POSMHUTHMH.
BaxnmuBoro pucoro cydacHoro QeHTe3l € WOro 34aTHICTh aJanTyBaTUCS 10 3MIHHHX
COLIOKYJBTYPHUX KOHTEKCTIB, L0 J03BOJISIE KaHPY TMOCTIHHO pO3BUBATHCS Ta OCBOIOBATH HOBI
aynurtopii. XKaap ¢peHTe31 3auaeThCcs MpeIMeTOM MOCTIHHUX TUCKYCIH 010 YITKUX BU3HAYEHB
i Mex. Y JiTepaTypo3HaBUUX TEOPisX MOHATTA «()aHTACTUKU» YaCTO BUXOAMTH 32 MEXI )KaHPY
deHnTesi B ioro By3bKOMy po3yMiHHI. 30Kpema, 3a [[Betanom TomopoBum, paHTacTHUHMIA pEKUM
(anrm. “fantastic mode’) BKJII0Ua€ TPU OCHOBHI MiJKaHPH: CIIPaBXHE (haHTaCTUUHE (HEBHPIIICHE),
YapiBHE Ta MOTOPOIIIHE, III0 BU3HAYAIOTHCS PEAKIII€I0 YNTaya Ha HAATNPUPOIHUHN IIEMEHT Y TEKCTI.
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3a iioro BU3HAYEHHSM, (paHTACTHKA NepedyBae B 30HI HEBU3HAUEHOCTI MK paIliOHAIBHUM 1
MICTAYHUM ITOSICHEHHSIM ITOIH.

3 touku 30py bpasna Atebepi, peHTe31 MOKHA TPAKTyBaTH SIK OJHOYAcCHO (opMyiy U
PeXUM: IIe MAaCOBO BHUTOTOBJICHA «BTiXa Oa)kaHb» 3 TUIOBUMHU Tpomamu (Maru, APaKOHH, Medi
Tomo). Atebepi po3pi3Hsi€ 1Ba OCHOBHUX THNH (eHresi: «hopMylsipHy» (QeHTesi, Mo
BUKOPUCTOBYE CTaHIAPTHI TPOIH, 1 OLIBII «CYyYaCHHUI» PEKUM, IO €KCTIEPUMEHTYE 31 CTHIIEM 1
nigpuBae ouikyBaHHs unrtadiB. (Todorov, 1970; Attebery, 2022)

Takum unHOM, cyvacHa Kiacudikailis peHTe31 BpaxoBye I 171e1, po3pi3HII0YH MiKaHPH,
TakKi K «eMiYHe», KHU3bKE» 1 «MIChbKe» (eHTe31, 0 BiIoOpakaroTh Pi3Hi MiIX0HU 10 KaHPY.

3yNMMHUMOCH Ha OCHOBHHUX Ti/KaHpax (eHTesi:

1. Bucoxe (emiune) ¢eHTe3i: 1€l MiKaHP XapaKTEPU3Y€ETHCS €0, IO PO3TOPTAETHCS B
MOBHICTIO YSIBIIEHOMY «JIPYTOMY CBIT1», JIe CTBOPEHO PO3TOPHYTY CUCTEMY CBITOOY10BU. CIOKEeTH
eniyHoi eHTe31 MacmTadHI i MiAHECEHI, YacTO BKJIIOYAOTh KaracTpodiuHi MOAil, AOMI IIIHX
KOPOJIIBCTB 200 CBITIB, a Takox OuTBU J{0Opa 1 31a, 1110 3aBepIiaroThes TpiyMQpom O1aropoaHux
repoiB. TUNoBi 03HaKM IHOTO MiPKaHPY BKIIOYAIOTh MariyHi pacu, apredakTH, TepOiYHUN MOIBUT
1 JIOBT1 «TepOivHI TOJAOPOXKI». SIK KIaCH4HI MpUKIaau MoxHa Ha3BaTu «Bomomaps [lepcHiBy k.
P. P. Tonkina abo «Komneco Yacy» Pobepra [[)xopnana, TBOpH, 110 337al0Th CTaHAAPTHI PUCH
nijpkanpy. Bucoko (QeHrte3iiiHi pomMaHW 3a3BUYAl CTBOPIOIOTH JETAJIBHO CIPOCKTOBAHI
JIbTEPHATUBHI CBITH, YaCTO 3 CEpeHbOBIUHO-(peoanbHUM ycTpoeM. DopmyrsipHa GeHTesi B ik
TpaAuIlii BUKOPUCTOBYE TOCTIHHI TPOIH, TaKi K Marisi, Medi, IpakoHHU, y CXeMi «I00pOo MPOTH
311ay, 0 € XapaKTEPHUM IS IbOTO BUAY (EHTE3I.

2. Hu3bke (peHTe3i: mMiKaHp BIAPIZHAETHCS TUM, IO TOII1 pO3rOPTAIOTHCS B peaTbHOMY
CBITI a00 B peayiCTUYHO CIPUHHATOMY CEpeAOBHIII, A€ Marif YM 1HII HAAIPUPOAHI EIEMEHTH
BTPYYAIOThCS B 3HAHOMHUH 1Jis1 unMTadya KOHTEKCT. CIOKeTH HU3BbKOI (PeHTE31 4acTo MaroTh
MOMIPKOBAHIIINHA TOH 1 CKIIAIHIII MOPaJIbHI BIATIHKH, /1€ CYIIEPHULTBO MiX JT00pPOM 1 3JI0M HE €
TakuM 4iTKUM. [lepcoHaxxi TyT MEHII TepoidHi, a Mol HaOIMKEHI 0 TMOBCAKICHHOTO KHUTTS.
[Ipuknanom € TBOpPH, B SKUX BHKOPUCTOBYIOTHCS «IOPTAJbHI» MOTUBU a00 Cy4yaCHHWI CETTHHT,
Harnpukiaz, noBictek CtiBeHa Jlonanpacona «Xponiku Tomaca KoBenanTay, e repoii i3 HAIoro
CBITY MOTpAIuis€ B MOXMYPHH Mariunuii cBiT. YacTto 10 1Or0O MiJHKaHPY BIJHOCATH MariyHUn
peanizM, MiCTHKY a0 1HIII1 icTOpii 3 eneMeHTaMu (haHTACTHUKH.

3. Micbke ¢enTesi: lleii migpkaHp € HOBITHIM 1 3’SIBUBCS SIK TIOE€JHAHHS TPATUIIAHUX
(dbeHTe31iHNX MOTHBIB 13 cydacHUM abo ypOaHicTHUHUM cepenoBuiieM. [lis Takux TBOpIB
3a3BUYail BiOYBAa€ThCSI B BENUKOMY MicTi a00 cyyacHid IMBUII3aLii, B SKiM HPUCYTHICTbH
HAJAMPUPOTHOTO 3MIHIOE MOBCSKACHHE JKUTTS NepcoHaxiB. Mickke (peHTe31 4acTo MOEAHYE
€JIEMEHTH TPAJMIIIIHOTO (heHTe31 3 TpUIepOoM a0 kaxaMu, 3BEPTAIOYUCH JI0 YMTAa4a ipOHIYHO Ta
peanicTuyHO. THIMOBUMH TNpUKIAJaMH € TBOPH, A€ MAaridHui CBIT TICHO NEPEIUTITAETHCA 3
Cy4acHHMM MicToM, sk y cepii pomaniB [[x. K. Poyminar npo IMappi [lorrepa abo B HoBenax Hina
Teiimana «HikuemHuii cBiT». Marist B 1IbOMy Mi/UKaHPi HE € BCECUIIBHOIO, @ YaCTO MPMXOBAHA
cepell 3BUYaiHUX JIIOICH.

Buroku repoiuHoro ¢eHrte3l 3HAXOHATbCA B CEMiYHIM moesii, Midax, JereHgax Ta
cepennpoBiuHNX pomanax. Jx. P. P. Tonkin (J.R.R. Tolkien) Ta #ioro «Bomomap IlepcuiB» (“The
Lord of the Rings”) € ogqHUM 13 TOJOBHUX MPUKJIA/IB 1 BBAXKAETHCS OATHKOM KaHPY CYYaCHOTO
denTesi.

3aranpHi XapaKTepUCTUKU TePOIYHOTO (PEeHTE3i:

CettuHr (Setting): 1ist BiTOyBa€eThCS B I[IJIKOM BUTQJaHOMY CBITI, SIKHUH € Ty)KE BOXKIINBHM
JUIs aBTOpa 1 4MTadviB. 3a3BUYall «BTOPUHHMU CBIT» BiAPI3HAETHCS BiJl HAmoi MEPBUHHOL
peanbHOCTi. CETTHHT BIJITpa€e KIOYOBY POJIb, CHPUSIIOYN PO3BUTKY TIEPCOHAXKIB.

HasiBHicTh HeMOKJIMBOIO/HAANPUPOAHOr0: repoiuHe (eHTe3l MICTHTh IIOCh
HepealbHe, HEMOXKIIUBE 200 Te, YOTO HE ICHYE B HAIIIOMY CBITl. Y BUCOKOMY (DEHTE31 «ITOPYIIECHHS
PEATBHOCTI» MPHUCYTHE, aJie YaCTO 3aMIHIOETHCSI HOBUMHU 3aKOHAMHU, SIKi € (paHTACTUYHUMHU, ajie
JIIOTH TIOCHTIZIOBHO B MEXax BHUTajaHOTO CBITY. Hampwkiaa, marigni CUCTEMH MOXYTh MAaTH
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00’€KTHBHI MpaBUIIa, X04a iXHi epeKTH MOXKyTh OyTH IOB’s3aH1 3 eMOLIIMHU a00 Cy0’ €KTUBHUM
IPUHIUIIOM.

KonguiikT: icTopii 4acTo 30cepe/keHi Ha BETUKUX KOH(IIIKTaX, 10 BILTUBAIOTH Ha JI0JIO
BUT'aJaHUX CBITIB.

Ilepconaki: xapakTepHi eJEeMEHTH BKIIOYAIOTh 3BUYAMHOTO MpPOTAroHicTa Ta
Ha/I3BUYATHUX JPYrOpsIHUX IEPCOHAXIB.

Tunu ;kaHpoBUX ocoducTOCTel y repoivnoMy (penTesi. LleHTpanbHuii repoi — apxeTun
reposi, IO TMPOXOJUTh BHUMPOOYBaHHS, BUKOHYE KBECT, YOCOOJIO€ MOpajbHI I[IHHOCTI.
AHTaroHiCT — )KaHpOBa OMO3UIIisl TEPOIO0, YACTO BTUTIOE 3JI0 200 Xa0C, CTBOPIOE KOHQIIIKT. MEHTOp
1 CyNyTHUKHU — APYTOPSAIAHI MEPCOHaXI, MO0 MIATPUMYIOTH Tepos, JOIMOMaraloTb Yy PO3BHUTKY
crokeTy. ['eHJIepHi aceKTH — KIHKH-TepOiHi, BOITEIbKH, YaKIYHKH PO3IIMPEHHS TPaJUIIHHUX
apXETHUITIB

MopaJibHi WIHHOCTI: YacTo MPHUCYTHINM aKLIEHT HAa MOPATbHUX IIHHOCTSX.

Crkaaanicts cBity (Worldbuilding): Eniune gentesi, oco6nmmBo cyvacHe, BiI3HAYA€ThCS
JeTadbHUM ormpaioBaHHsaM cBiTy (“worldbuilding”). Lle BkiIto4ae CTBOpEeHHS MOB, KYyJBTYD,
icTopii, reorpadii, MarivHMX CUCTEM Ta HEJOJICHKUX pac. Hampukian, MOBH MOXXYTh MaTH Pi3HY
MOp}OJIOTito, KyJIbTYpU MOXYTh OYTH HAaTXHEHHI peaJbHUMH CBITOBUMH KyJIbTypamH (SK
[Tominesis, Pocis, Jlatuaceka Amepuka B Stormlight Archive), a marist Moke OyTH 3aCHOBaHa Ha
¢inocoperkux koHIENiAX (sk Teopis popm [narona ans mapers y Stormlight Archive).

CTpykTypa: nomupeHorw (HopMor € «KBeCT-PeHTE31», 1€ CIOKET OymyeThCS HABKOJIO
SKOTOCh TOHIYKYy. ICHYIOTH pi3HI KaTeropii (paHTaCTHUHUX TEKCTIB 3aJIe)KHO BiI TOrO, SK
daHTacTUYHE TIOTPAIUIAE y CBIT: TOpTaj-KBeCT (Tepod 3 HAIIOro CBITY MOTpAIUIAE Yy
(a"TacTHUHUIT), iIMEpCcUBHE (i1 TIOBHICTIO BiZIOyBa€eThCs Y (PaHTACTUYHOMY CBITI), IHTPY3UBHE
(panTacTHYHE BTOPTAETHCA B HAIII CBIT) Ta JIiIMiHANIBHE ((DAaHTACTHYHE 3aTUIIAETHCS TBOZHAUYHUM ).
Bucoxke enTesi yacTo HaNEeXKHUTH A0 IMEPCUBHOTO TUITY a00 MOEAHYE €IEMEHTH MOPTAI-KBECTY
Ta iMmepcuBHOTO. Cepe/l MPOBITHUX aBTOPIB, IO 3pOOMIM BHECOK y CTAHOBJICHHS Ta PO3BHTOK
[[bOTO HANpsSMYy, BapTO 3rajJlaTd HU3KY KI04oBHX iMeH. 3okpema, k. P. P. Toakin (J. R. R.
Tolkien) B Tpuiorii “The Lord of the Rings” (1954—1955) 3anouaTrkyBaB ecTeTUYHI i TEMaTHYHI
KaHOHH XaHPY: eMYHUN KOHPIIKT MK T00pOM 1 3710M, HassBHICTh BEJIMKOTO T€POTYHOTO MUIIXY,
CTBOPEHHS IIJTICHOTO BTOPUHHOTO CBITY 3 PO3BUHEHOIO MOBOIO, Mi(DOJIOTI€I0 Ta 1CTOPIETO.

Jixopax P. P. Maptin (George R. R. Martin), aBrop eniunoro uukiy “A Song of Ice and
Fire”, 3a1CHUB CYTT€BY MEPEOIIHKY >XaHPOBHUX KIIiIIE, BIPOBAJAMBIIMN TMOJITHIHUN peaizMm,
6araToIIAHOBICTh MEPCOHAXKIB Ta KOHIIEMII0 MOpaNbHOI HEOMHO3HAYHOCT. Moro HapaTus
NO3HAYCHUH BIJIMBOM ICTOPHUYHUX IMOMAIN 1 TYMaHICTUYHHMX KOHIICTITIB, 10 BUBOJIUTH T'€pPOidHE
¢deHTe31 Ha HOBHUH PiBEHB CKIIAIHOCTI Ta COIIaTbHOT KPUTHKH.

Bpenaon Canpepcon (Brandon Sanderson), aBtop cepiii “Mistborn i The Stormlight
Archive”, BimomMuii riImOOKUM CBITOOYAYBaHHSIM Ta PO3POOKOIO JIOTTYHO BMOTHBOBAHUX MaridHUX
cucteM. Moro TBOpHM pempe3eHTyIOTh CydacHy (opMy repoiuHoro QeTesi, me mopyd i3
MacITaOHICTIO OTIOBIIi ICHY€E CKJIaJIHa MOpaJIbHA 1€EpapXisl.

Capa JIx. Maac (Sarah J. Maas), aBropka mukiy “Throne of Glass”, penpesentye
CydacHy XBUJIIO TepoidHOro (heHTe3i, OpIEHTOBAHOIO SK Ha MIUIITKOBY, TaK 1 Ha JIOPOCITY
ayauTopio. Maac Bano MOeAHYE TPaauILiiiHI eeMEHTH >KaHpy — LUIAX Ieposi, MariuHuil CBiT,
060poThOy 31 3710M — 3 aKLEHTOM Ha BHYTPILIHIM PO3BUTOK MEPCOHAXIB, POMAHTHUYHI JIHII Ta
(eminicTuuny nepcrekTuBy. Ii TBOpU BUPI3HAIOTHCSA iIHTEHCHBHOIO EMOIIIMHICTIO i aKTyai3aliero
TEM 1JIeHTUYHOCTI, BTpaT, CBOOO 1 BUOOpY. Maac afnanTye KJIaCHUHY MOJIEJIb FepOidHOro eHTe31
710 3aITUTIB Cy4acHOTO YMTaya.

I'epoiune denTe3si kaHp 13 IIIMOOKUMHU Mi(OTOTITYHUMHU KOPEHSIMHU Ta OaraTtoro KaHpPOBOKO
cTpyKTypoto. Moro nepconaki BUKOHYIOTh KIIOUOBi DYHKIIiT, yOCOGIIOIOUM KyIbTYPHI IIHHOCTI
Ta igeosorii. JlocmiKeHHsT TUTIOJIOT1T TepoiB 1 BIUIUBY aBTOPCHKOTO MIIXOYy JOTIOMArae Kparie
PO3YMITH XaHpOBI TpaHC(opmalii Ta COLIOKYJIbTYpHI KOHTEKCTH. llomamnbImi aOCHiIKEHHS
CIPHUATUMYThH PO3BUTKY Teopii peHTe31 Ta ii MpakKTUIHOMY 3aCTOCYBAHHIO.
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MOPIBHSIHHSI B KA3III O. BAWJIJIA «COJIOBEH I TPOSIHJIA»:
CTBOPEHHS BI3YAJIBHOT'O TA EMOIIIMHOI'O BILJIUBY

[TopiBusaaHS (aHTI. Ssimile) € OOHUM 13 HAWMOTYXHIMIMX CTHJIICTHYHUX 3ac00iB, IO
BUKOPUCTOBYIOTHCSI B XYJOXKHIM JiTeparypi Al CTBOPEHHS SICKPaBUX 00pa3iB, MOCHIICHHS
E€MOIIIHHOTO BIUIMBY Ta Iepefadi aBTOPCHKOTO 3aayMy. [l MOpiBHSAHHS pedel 3a3BUYAl
BUKOPHUCTOBYIOTH cJIOBa /ike Ta as: “simile is a figure of speech comparing two unlike things that
is often introduced by /ike or as” (Merriam-Webster Dictionary).

[TopiBHSHHS SIK CTUIICTUYHUN 3acCi0 CHIPUSAIOTH TTTUOIIOMY OCMHCIICHHIO 300pakyBaHHX
SIBUIII, aJ[PK€ BCTAHOBIIIOIOTH 3B’ 30K MI’K HOBOIO 1H(GOPMAIIIEIO Ta BXKE 3HAHOMUMU YSBIICHHIMHU.
BoHM 31aTHI BUKJIMKATH IIMPOKUM CHEKTP €MOLM: BiJ pagocTi Ta 3aXOIUIEHHS 10 CMYTKY M
CIIBUYTTS. 3aBISKH I[bOMY aBTOPOBI BAAETHCS TOYHIIIIE MEPEIaTH BHYTPIIIHINA CTaH MEPCOHAXKIB
1 PO3KpUTH MOTHBM iXHIX Mii. 3acTOCyBaHHS NOpPIBHSHb POOUTH XYTOXKHIM TEKCT OUIBII
BHUpa3HUM, EMOIIIITHO HaCHYeHUM i oOpa3HuM. BoHH gomomaraioTh CTBOPUTH HAOYHI YSIBICHHS,
nepeaaTy eMOLliiiHI epeKUBaHHs repoiB, a TAKOXK YBUPA3HUTU KOHTPACTH MK MOIISIMH, 1ESIMH
YH EPCOHAKAMHU.

O. Baiing Biomuii CBOIM BUTOHYCHUM CTHUJIEM Ta MAWCTEPHUM BUKOPHCTAHHSM XYI0KHIX
3ac06iB. 1Ooro TBOpH HAIOBHEHI TITHOOKAMH MOPATBHEMH i (iTOCOPCHKHUMU CEHCAMH,
BUTOHYECHOIO CTHJIICTHKOIO Ta OaraTMM CHMBOJI3MOM. BiH 4acTo BHUKOPUCTOBYE CTHIIICTUYHI
3aco0u (mopiBHsAHHSA (simile), meTadopu, nepconidikaiiii, KOHTPACTH), OO MOCUIUTH EMOIIIHE
3a0apBIeHHS TBOPY, JOIMOMOITH YUTA4YeBl BiTUyTH BHYTPIIIHIN CBIT NMEPCOHAXIB Ta OCATHYTH
MOPaJIbHI IIIHHOCTI.

Merta Hamoi po3BiIKU — MpOaHaNi3yBaTH BUKOPUCTAHHS MOpiBHAHB y kas3mi O. Baiinna
«ComnoBeii 1 TposTHIAY.

[Tepenycim O. Baiing BUKOPUCTOBY€E TOPIBHSIHHSA AJISl OMTUCY TPOSIHII:

“My roses are white,” it answered, “as white as the foam of the sea, and whiter than the
snow upon the mountain.” TIOpiBHSIHHS TPOSHJ] 3 MOPCHKOIO IMIHOIO 1 O1TUM CHITOM ITiIKPECITIOE
TEH/IITHICTh, YACTOTY i HEBUHHICTb OUTHX TpostH . Lleit 00pa3 KOHTpacTye 3 4epBOHUM KOJIBOPOM,
SIKHHM CUMBOJII3y€ KOXaHHS 1 CTpaXIaHHS.

[TopiBHSHHS TPOSIHI 3 BOJIOCCSM PYCaJKH Ta HapIMCOM CTBOPIOE Ka3KOBY, BUTOHYECHY
aTMocdepy, aKkLEHTye yBary Ha HEJOCTYIHOCTI W HepealbHOCTI Takoi Kpacu: “My roses are
vellow,” it answered; “as yellow as the hair of the mermaid who sits upon an amber throne, and
yellower than the daffodil that blooms in the meadow before the mower comes with his scythe.”

And the marvellous rose became crimson, like the rose of the eastern sky. Crimson was
the girdle of petals, and crimson as a ruby was the heart. 11e mopiBHSHHS 31CTaBIIsI€ KOJIP TPOSTHIN
3 paHKOBHM HEOOM Ha CXOJIi, IKE YaCTO Ma€ PO’KEBO-YEPBOHI BIATIHKMA Ha CBITaHKY. Takuii oOpa3s
Hajmae TposHAI ocobnuBoi Benudi. IlopiBHSAHHS K pyOiH BKa3y€e Ha KOLITOBHICTb, a TaKOX
aCOIIIOETHCS 3 KPOB 10, MPUCTPACTIO Ta KEPTOBHICTIO. CIIpaBKHE KOXaHHS HEMOXJIHBE 0€3 0OJTIO.

“My roses are red,” it answered, “as red as the feet of the dove, and redder than the great
fans of coral that wave and wave in the ocean-cavern.” Y 1lbOMy TIOPIBHSIHHI Ye€pBOHUN KOJIp
nepeaae BizyalbHO HAaCHYCHHI 00pa3.

OnHuM 13 HAUMOETHYHIMINX 1 TPAridyHIIIUM MOMEHTOM Y Ka3sii «CoJloBeH 1 TPOSHIA», €
HApOJDKEHHS YEPBOHOI TPOSHAM, CTBOPEHOI LIIHOO KUTTS COJIOB S

Pale was it, at first, as the mist that hangs over the river — pale as the feet of the morning,
and silver as the wings of the dawn. As the shadow of a rose in a mirror of silver, as the shadow
of a rose in a water-pool, so was the rose that blossomed on the topmost spray of the Tree.

And a delicate flush of pink came into the leaves of the rose, like the flush in the face of
the bridegroom when he kisses the lips of the bride.
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Ockap Baiing BUKOPUCTOBY€E CTHIIICTHYHI TOPIBHSIHHSA W A1 CTBOPEHHS 00pa3iB 1HIIMX
repoiB Ka3KH, 30KpeMa, JJIsI ONKMCY 30BHIIIHOCTI CTY/ICHTA:

His hair is dark as the hyacinth-blossom, and his lips are red as the rose of his desire; but
passion has made his face like pale ivory, and sorrow has set her seal upon his brow. ABTOp
CTBOPIOE SCKpaBUil, KOHTPACTHUN 00pa3: TeMHI macMma i scKpaBo-4epBoHi ryou. EmoriiiHo 1ei
00pa3 BUKJIMKAE BITIYTTA pOMaHTUUHOTO 3axoruieHHs. [lop.: His lips are sweet as honey, and his
breath is like frankincense. Men cuMBOJI3ye HDKHICTH 1 HAcoJony, a JiaJaH TPAIHUILIHHO
OB’ SI3aHMH 3 YMMOCH IIJJHECEHHUM, 00KECTBEHHUM.

Jiis ortucy conor’st O. Baitng nekinbka pas3iB BAKOPUCTOBYE MOPiBHSHHSA like a shadow, 3a
JIOTIOMOT'OFO SIKOTO BiH 300paka€ JIETKICTh PyXYy COJIOB’sI, & TAKOX IMepeae MPUCYyTHICTh YOrOCh
HEBJIOBUMOT'O 1 TPHBOXHOTO:

Suddenly she spread her brown wings for flight, and soared into the air. She passed
through the grove like a shadow, and like a shadow she sailed across the garden.

... She swept over the garden like a shadow, and like a shadow she sailed through the
grove.

She swept over the garden like a shadow, and like a shadow she sailed through the grove.

I'onoc conoB’st aBTOp MOpiBHIOE 3 OynbKaHHSAM BOAM i3 cpiOHOro rieuuka: So the
Nightingale sang to the Oak-tree, and her voice was like water bubbling from a silver jar. 3a
nornomoroto nopiBastHHEA O. Baiina nepenae oco0nMBy Kpacy i CHITy CHiBY NTAILIKH.

Otxe, y kasmi «CoJioBei 1 TpOsSIHIa» MOPIBHSHHS BIIITPalOTh BAKIUBY POJIb Y CTBOPECHHI
MIMOOKOT0 eMOIIHHOTO BIUIMBY Ha YMTa4da. ABTOP CTBOPIOE SICKpaBi, BUpa3Hi oOpa3u Ta mepeaae
HaWTOHII BIATIHKK TMOYYTTIB 1 BHYTPINIHIX MEPEKUBaHb MEPCOHAXKIB. 3aBASKH I[bOMY Ka3Ka
HaOyBae He JUIIE 3BOPYNUIMBOCTI, @ i CHMBOJIIYHOT TTTHOUHHU.
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MCUXOJIHIBICTUYHI JOCJIIXKEHHS CIIPUAHSTTS MEJIA-
KOHTEHTY: BII/INB MOBHUX EJIEMEHTIB HA ITOBEATHKY TA
MUCJIEHHA AYJAUTOPII

CyuacHui#i iHpOpMaIiifHUI TTpocTip OaraTHUil Ha MOBHI €JIEMEHTH, BIH aKTUBHO (opMye
Hallle MHUCJIEHHS ¥ TMOBEAIHKY 4epe3 Mexia. SIKUM uYMHOM cjoBa Ta (pa3u BIUIMBAIOTh Ha
EMOIIIHHUAN CTaH 1 pIIEHHS ayJIuTOpii, TOTIOMOXE 3PO3YMITH MCHXOJIHTBICTHKA. MeToro i€l
PO3BIAKM € aHaJIi3 MICUXONIHIBICTUYHHX JOCIHIDKEHb CIPUHHATTS Me/1ia-KOHTEHTY Yepe3 MpU3My
MOBHHX €JI€MEHTIB.

ITepemr 3a Bce 3’5cyeMo OCHOBHI JiediHiil Hamoro gociipkeHHs. [lcuxomiHreicTika — me
JTUCITUTIIIHA, 10 MOEIHYE B COO1 TICUXOJIOTIIO 1 TIHTBICTUKY. BOHA MOCIIIKYE 3B’ SI30K M1’K MOBOIO
Ta MCUXIYHUMU TIpoliecaMu TOauHH. Lleil TepMiH MOXOAUTh BiJ] CIIOBOCTIONYUYCHHS «IICHXOJIOTIS
MOBW» 1 BKJIIOYA€ B c€0€ BUBYCHHS SK MCHUXOJIOTTYHHX ACTEKTIB MOBHU (TaKHX SIK CIIPUMHSTTS,
PO3YMiHHS, MOBJIEHHS), TaK 1 MOBHUX aCMEKTIB ICUXIYHUX MPOIIECIB (TAaKUX K KaTeropu3arisi,
KOHIIETITyaIi3a1lisi, MOBHA perpe3eHTairis ;yMok Ta mouyTTiB) (IIcuxomoriuna eHIuKIoneis).

MeniakOHTEHT — 3MICTOBE HANOBHEHHs 3aco0iB MacoBoi iH¢opmauii marepiagamu y
dbopmi TeKCTy, 300paKeHHS Y 3BYKO3aIMCy 3 METOI Tepenadl iHpOpMamiitHuX MOBiAOMIICHbD,
CHPSIMOBAHUX Ha MAacoBY ayauTopito (OHiaitH-0i61i0TEKa).

CnoBo BOJIOZIE€ YHIKAJIBHOIO 3/IaTHICTIO BUKIMKATH €MOIlii, popMye TEpEeKOHAHHS Ta
crionykae 1o niid. Pobept Yanmuni y cBoiil kHH31 «IIcuXomnoris BIJIMBY» OIHUCYE, IO TEBHI
KJIFOYOBI CJIOBa MOXYTh BUKJIMKATH ITiJICBIZIOMY acoIlialfifo 3 MO3UTUBHUMHU YU HETaTUBHUMHU
€MOIIisIMH, 110 BIUIMBA€E HA 3[aTHICTH JIOACH AOBIpATH, CyMHIBaTHCS M JisTH (Yannuni, 2022).
Hampuknan, BXKMBaHHA TakKWX CIIB, SIK «YHIKQIbHUN», «PEBOJIOMINHUNY», «3arpo3JIHBUIY,
CTBOPIOE BIIUYTTS €KCKIIO3UBHOCTI UM HeOe3neKkH. [{uM akTHBHO KOPUCTYIOThCS KYypPHATICTH Ta
pexiIamicTH JUIsl TpUBEpHEHHA YyBaru ayautopii. Kpim Toro, pe3ynbTaTH MNpPOBEAECHUX
MICUXOJIOTIYHUX JOCTI/PKEHb BKA3yIOTh, IO KOHTEKCT CIIOBA BIUIUBAE HA CIOPHUHATTS IOTO
3HaueHHs. Emorriitno 3a0apBieHi 3arofioBkH, sK-0oT «CeHcaris» abo «5 Pedeit, mpo siki mikapi
HIKOJIM BaM HE CKaXyTh», MPHUBEPTAIOTH yBary Bce Oinbiie i Oumbime. Llei minxix mo3Bodsie
MaHIITyJTIOBaTH MOBEAIHKOIO Ta JYMKaMHU JIFOJIeH, MPOBOKYIOUW B HUX BiMOBIAHI emorrii (YanauHi,
2022).

Takok TOTY>KHUM 1HCTPYMEHTOM BILIMBY Ha MUCJICHHS € PpelMIHT, IKU aKI[EHTY€ yBary
Ha OKpeMi CTOpoHH iH(dopmarii, agantyroud i 1o copuidHATTS. Amoc TBepcki Ta JlaHiens
KanemaHn y cBOiX TOCHIKEHHSIX TOBEJH, IO CIIOci0 moaayl iHpopmariii Moxke CyTTEBO BIUTMBATH
Ha npuitHATTa pimnens (Kaneman, 2011). Hanpuknaa, y MeIM4HOMY KOHTEKCTI JIFOJU YacTillIe
0o0MparTh JTKyBaHHA, SKIIO WIEThCcS mpo «BwkuBaHHA 90% TAalli€HTiB», HDK SAKIIO
migKpecnoeThest, mo «10% mnarieHTiB moMuparoTh». Xoda oOHIBI (Gpa3u MarOTh OJHAKOBE
3HAUCHHsI, ajie eMOMIWHWK BB pi3HUN. [logiOHWMK MiaXig YacTO BUKOPUCTOBYETHCS Y
KYPHATICTCHKIN MisUTBHOCTI ISl OTPUMAaHHS Oa)XaHMX eMOIHUX peakiliil. JJocmiqHuKN TaKoxk
BIJI3HAYAIOTh, IO CIOCIO mojganHs iH(opMallli MOKe BIUTMBATH HA CIIPUUHSTTS, MiAMTOBXYIOUH
Jroiel 10 TIEBHUX BUCHOBKIB. Hampukian, BUKOPUCTAHHS «IO3UTUBHOTO (peiimy» y pekiami
(«TTOKpanmMTh Balie 370pPOB’S») MPOTHUCTABISIETHCS «HETATUBHOMY (permMy» («3amoO0iKUTh
XBopoOam»), o Gopmye pizHi emoriitni Binnosini (Kaneman, 2011).

Meradopa— 11e HE TPOCTO JITEPATypHUM TPUHOM, a €(PEKTUBHUN KOTHITHBHUUN
IHCTpYMEHT, sIKuil hopMye Harle cipuiHATTS cBiTy. [Hxopmk Jlakodd ta Mapk J[0OHCOH y KHU31
«Mertadopu, SKUMU MU KUBEMO» CTBEPXKYIOTh, 1110 MeTadOpH HE JIUIIIE MOJIETIIYIOTh OSCHEHHS
CKJIaJHUX KOHLEMIIH, aje i BIUTMBAIOTh HA HAIllle MUCJIEHHS, (POpMYyIOTh eMoUiiHUi (OH, Ha
OCHOBI sikoro0 npuiiMaroThes pimeHHs (Lakoff, 1980). Hanpuknan, ¢ppasza «BiitHa 3 JIIHHIO» POOUTH
BUTIISA OOpOTHOM, IO BHMArae CTpaTerii Ta 3ycuib, a MeTadopa «4ac — e TpOILI» 3MIHIOE
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CTaBJICHHS JI0 Yacy, HaroJIONIyl0YMd Ha HOro IiHHOCTI. [HoMI MeTadopu BUKOPHCTOBYIOTHCS IS
MaHIMmyJsAIii: ¢pa3za «XBWIS MITPAHTIB» BUKIHMKAE CTPax, CTBOPIOIOYM acCOIliallif0 3 YUMOCH
HEKOHTPOJIbOBAHHM.

CrmoBa € TOBHOCWJIMM 3aco00OM BIUIMBY Ha CHPHUHATTSA iHGOpMAarii, Mo aKTHBHO
BUKOPUCTOBYEThCS y Menia Ta pekiami. ComianeHuili ncuxosnor Emizaber Jlodryc y cBoix
JOCITIJDKEHHAX TTOKa3aya, Mo Croci0 (opMyIroBaHHS 3allMTaHh MOXKE 3MIHIOBATH CIOTagd Ta
NOBEIIHKY JIoZe. Y wMemia 1€ MNpOSABISETbCA dYepe3 MAaHIMyISATHBHI 3arojOBKH THUITY
«ITpuronoMuuIMBUN MPOpUB!», K1 BUKIMKAIOTH IIKaBICTh T4 OYIKYBaHHS €MOLIMHO HACHUYEHOTO
3micty (Loftus, 1975). HaBith sKmo peanbHUI KOHTEKCT HOBHHU HEHTpalbHUHM, 1i MOBHE
obopMIIeHHS BIIMBaE HA AYMKH ayautopii. KpiM Toro, Teopis JIHTBICTHYHOI BiJHOCHOCTI
Benmxamina JIi Yopda migkpeciroe, mo MoBa BuzHadae mucieHHs (Hikomaenko, 2023). V
peKJiaMi CIIOBa, SIK-OT «EKCKJIIO3UBHHUIY», «PEBOIOLIMHMIY, a00 «3MIHIOE JKUTTS», aKTUBYIOTh
eMollii, CTUMYJIIOIOUM OaxaHHA mNpuadaTh NPOAYKT uuM mnociyry. IlomiOni mnpuxiagm
JIEMOHCTPYIOTh, SIK BIPABHO MiMiOpaHi MOBHI 3acoOM BIUIMBAIOTh HA €MOIlii Ta TMOBEIIHKOBI
peakiiii ayauropii, popMmyroun HeOOXiTHUI KOMYHIKaTUBHHUM pe3yJsIbTar.

OTxe, MOBHI €JIEMEHTH Yy MeJia-KOHTCHTI MalOTh 3HAYHWW BIUIMB HAa MHUCJICHHS Ta
NOBEIIHKY ayauTopii, ¢opmyroun ii eMomiiiHuii CTaH 1 CTBOPIOIOYM KOTHITUBHI MOJENI.
BukopucranHs Takux NpUHOMIB, SIK €MOIIMHO 3a0apBieHa JieKCuka, Metadopu Ta ¢GpeimiHr,
JI03BOJIsIE KOMYHIKaTOopaMm (TOMITHKAM, KypHaJIiCTaM, MapKeToJIoraM) e(peKTUBHO MaHIyII0BaTH
yBarorw, pilICHHSIMH 1 TOTJsAAaMU ayauTopii. 3aBAsSKA IbOMY MOBa CTa€ HE MPOCTO 3acOO0M
nepexayi iHdopmariii, a IHCTPYMEHTOM BIUIMBY, 3JaTHUM 3MIHIOBaTH peakuii JIIoJei.
[TcuxoMHTBICTHKA BIAKPUBAE BAXIIMBI MOKIMBOCTI Takoro BIMBY. Po6otn Yanauni, Jlakodda,
Jloprye, Kanemana #l iHIIMX JOCHITHHUKIB MOKa3yrOTh, 110 MOBa BH3HA4Ya€ HE JIMIIE CIIOCIO
MHUCJIEHHS, a ¥ CTymiHb TOTOBHOCTI m0 nii. CywacHi MeJia aKTHBHO BHKOPHUCTOBYIOTH IIi
IHCTpYMEHTH 17151 HOpMYBaHHS CyCIUIBHOI TyMKH Ta IOCHJICHHS eMOoIliii. ToMy Ba)KIMBO BUBYATH
1 pO3yMITH MOBHHUH BIUIMB, 100 OyTH 3JaTHUMH aHATI3yBaTH 1 MPOTUIIATA MAHIMYJIALISIM, a
TaKO’K 3aCTOCOBYBATH MOBY BiJITIOBIJAJIbHO JUIsl JOHECEHHS YECHOI Ta eTHYHOI iH(opMariii.
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MOBTOP SIK PUTOPUYHUM 3ACIB Y TOJITUYHUX ITIPOMOBAX

[ToBTOp, SIK HABMHUCHE BUKOPUCTAHHS OJHAKOBHX CIiB, ¢pa3, peyeHb abO CTPYKTYp
JIeKiIbKa pa3iB, CIyrye MOTYXHHUM PUTOPUYHHM 3ac000M Yy TMOJIITHUYHOMY AHMCKypcl. Bin
BUKOPUCTOBYETHCS, IIIOO CTBOPIOBATH €MOIIMHHUIA PE30HAHC Ta IEPETBOPUTH 3BUYAIHI TTOJIITHUYHI
3BEpHEHHS Ha IEPEKOHJIMBI BHCTYNH, SKI aBIUTOPis IIe JOBrO Iam’ ATaTUME Micas iX
BurosonieHHs. [ToBTOpH y TekcTaXx MPOMOB MOXYTh JOMOMOITH TOJITUKAM YCHIIIHO OCATaTH
CBOIX IIUIEH, 3MYIIYIOYM aBIUTOPII0 3aXOIUICHO aIuloAyBaTH IM, HE IEPEKOHYIOUUCH Y
MPaBIUBOCTI iXHIX BUCJIOBIIIOBAHb.

3a3HayMMO, 110 ICHYIOTh Pi3HM THIM MOBTOPIB 3 OIJISAY Ha iXHIO (YHKIIOHAJIBHICTD,
CTPYKTypy Tomio. Haituacrime pocnmigauku aHanizyioth aHadopy (‘a popular figure of speech
involving repetition of the same word at the beginning of successive clauses, sentences or verses
(also known as epanaphora)’), enidopy (‘the repetition of a word at the end of successive clauses
or lines’), anaagumiosuc (‘the repetition of the last part of one verse line or sentence at the
beginning of the next’), mapanemizm (‘the repetition of the same structural pattern: commonly
between phrases or clauses’), xia3m (‘a rhetorical term to describe a construction involving the
repetition of words or elements in reverse order’ (Wales, 2014) Toro.

JlekcMuHUI 1 CHHTaKCHMYHHM IMOBTOP BHMBYAJIM 3 JaBHIX daciB. Lo mpoOnemaTuky
JIOCJTIJDKYBAJIM Takl yKpaiHChKi HaykoBIli: M. Bintonis, T. Biatonis, 0. Mana (Binrtonis, 2018),
M. Ko63eB (Ko63eB, 2012), JI. MyxenoBcbka (MyskenoBcbka, 2012) Ta inmri. [{ist Hac ocoOuBwHii
IHTEpEC CTAaHOBIISATH PO3BIAKY Cy4YaCHUX 1HO3EMHHMX HAYKOBIIIB, SIK1 JOCTIDKYIOTh ITOBTOD 5K 3aci0
BIUIMBY Ha aBAUTOPIIO, 30kpema, podotu A. E. Khalaf (Ayad Enad Khalaf, 2023), I. A. Jabor AL-
Muslimawi (Ihssan Abdulkadhum Jabor AL-Muslimawi, 2024), D. Tannen (Tannen, 2007) Toro.

Po3rnsiHbMO BUKOPUCTAHHS MIOBTOPIB Y IPOMOBAaX CBITOBUX JIiAEPiB.

Maprtin Jlrorep Kinr y cBoiit mpomosi “I Have a Dream” (1963) BukopuctoBye anadopy:

“I have a dream that one day this nation will rise up and live out the true meaning of its
creed...

I have a dream that one day on the red hills of Georgia...

I have a dream that one day even the state of Mississippi...

I have a dream that my four little children will one day live in a nation...” (King)

[ToBTopenns ¢paszu «I have a dream» y nmpomoBi KiHra cTBOpro€ 4iTKHil pUTM, ITOCUITIOE
eMOLIIHUH eeKT 1 poOUTh Horo 3BepHEHHS BIi3HABaHUM 1 He3a0yTHIM. Lleit mpuiiom nomomarae
ciIyxadam Kparie 3p03yMiTH OCHOBHY 17110 HOTO MPii, Ika CTOCY€EThCS BCI€T HAITIi.

bapak OGama y cBOili mpoMOBiI BUKOpHUCTOBYBaB ¢pazy «Yes, we can» (2008), sxa €
NOTY>KHUM TPUKJIAIOM PUTOPHYHOTO IMOBTOPY, 30KpeMa aHa(oOpH, Ui CTBOPEHHS PUTMY Ta
akueHty. L{g npocra ¢pasa ciyryBaiia BoJHOYAC 1 OCTAHHAM HaJil, 1 3aKJIMKOM 10 Mii:

“For when we have faced down impossible odds... generations of Americans have
responded with a simple creed: Yes, we can.

It was a creed written into the founding documents that declared the destiny of a nation:
Yes, we can.

It was whispered by slaves and abolitionists as they blazed a trail towards freedom: Yes,
we can.

It was sung by immigrants as they struck out from distant shores: Yes, we can.” (Obama).

Sk 6aunmo, dpasza Oysia KOPOTKOFO i EMOIIIHO 3apsKEHO0, 110 MIBUKO MIEPETBOPUIIO 11
Ha Tacio, ske o0’eqHyBaso Hallilo. BoHa amemroBana 10 emoIliil ciiyxadiB, 3a0X0YYyHOUH iX
MOBIPUTH, 110 3MiHH MOKJIHBI, SIKIIIO BOHU 00’ € qHarOThC. OTOXK, Ppaza «Yes, we cany He IPOCTO
MOTHUBYBaJja aBIUTOPIO, a i TOTIOMOTIJIa BU3HAYNTH OavyeHHs KamIiiaHii bapaka O6amu.
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V 3BepuenHs n0 Konrpecy CIIA (2022) Bonoaumup 3eeHCbKUNM TEX BUKOPHUCTOBYBAB
MOBTOP, areIIOI0YH 10 aMEPUKAHCHKOT ICTOPHUYHOI T1aM’SITi:

“Remember Pearl Harbor, terrible morning of December 7, 1941... Remember September
11, a terrible day in 2001 when evil tried to turn your cities into battlefields.” (Zelensky).

[ToBTOpeHHS cioBa remember no1a€ 3BEPHEHHIO PUTMIYHOTO, Mail’ke YpOUHUCTOTO TOHY.
BoHO 3By4HThH SIK BIJUTYHHSI CBOEPIJIHOI KOJIEKTHUBHOT KaJI00HW 1 3aKJIMK JIO i, 3aCHOBAaHUX HE
JIMILE Ha CTPATerii, a i Ha CIUIBHUX LIHHOCTAX Ta iCTOpUYHOMY J0ocBifi. Ll yactuHa mpoMoBH €
SCKpaBUM MPHUKIAIOM TOTO, SIK PUTOpPUKA MOXe OyTH BUKOpPHCTaHA Ui MOOYAOBU €MOIIIITHOTO
3B 3Ky, OOIPYHTYBaHHsI MPOXaHHS NPO MIATPUMKY Ta HaraJayBaHHs clyxayaM IO iXHi BJIACHI
1IeaJIi Ta CTINKICTb.

OTxxe, MOBTOp BUKOHYE BaXJIHMBY W OaraTorpaHHy pojib y PUTOPHILI: BiH HE JIHILIE
MIJCHUIIOE OCHOBHI 17€i BHCTyImy, a ¥ Jomomarae CTBOPHTH 3B S3HICTh 1 IUTICHICTB
BUCJIOBJIIOBAHHA. Y TOJITUYHHX IPOMOBAX MOBTOP Ma€ Kilbka BaxIuBUX (QyHKIIH. [lepenycim
BiH JI0TIOMara€ CTBOPHUTH (pasu, sIKi JIETKO 3amaM’ ITOBYIOThCS 1 TIePEeIar0Th TOJIOBHI MECEXKi,
3a/1a€ pUTM, M0 POOUTH BHUCTYI €MOI[IHHO HACHYCHHM 1 JUHAMIYHUM, MiJICHJIIOE BIUTUB Ha
aBIUTOPIIO 3aBISKH IOCTIHHOMY aKIIeHTyBaHHI yBaru Ha II€BHHMX acleKTaX, IMOJerurye
CHPUIHSATTS, BCTAHOBJIOE 3B’ S130K MK HUHIIIHIMU MOAISIMUA Ta ICTOPUYHUMH (aKTaMH, a TAKOX
pOOUTH MOBJIEHHS TPOMOBIIS BIII3HABAHUM 3aBJISIKH IIOBTOPIOBAaHUM PUTOPUYHUM (HOpMaM.
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JIHI'BICTHUYHI, IICUXOJIOTTYHI TA IHTEI'PATHUBHI
OCOBJIMBOCTI AIAJIOI'Y

Hianoriune MOBJICHHS XapaKTEePU3YETHCS BU3HAYECHUMHU JHTBICTUYHUMHU,
NICUXOJIOTIYHUMU Ta IHTETPATUBHUMHU OCOOIHBOCTSIMHU. Ix HeobximHO po3risaatu s
po3poOJIeHHS BIAMOBIAHOI CHCTEMHM HAaBYaHHS 1 KOHKPETHHUX METOJUYHUX PEKOMEHIAIIN.
BusnaunMo ocHOBHI MOHATTS. J{iajoriyHe MOBJICHHS — 1€ 00’ €IHAHE CUTYaTUBHO-TEMAaTHYHOIO
CIIJTBHICTIO 1 KOMYHIKATUBHUMHU MOTHMBAMH CIIOJYYCHHS YCHUX BHUCJIOBIIIOBaHb, IOCIIJOBHO
MOPO/PKEHUX JBOMA 1 OUIbIIIE CIIIBPO3MOBHUKAMH B O€3MOCEPEAHBOMY aKTi CIIIJIKYBaHHS.

3 JHTBICTUYHOI TOYKH 30Dy, AIaJOTi3yBaHHS — TPOIEC MOBICHHEBOI B3a€EMOJIii, IO
nependadae OOMIH perutikamMu, siKi He JOCSATAlTh OOCSTIB MOHOJOTIYHHMX BHUCIIOBIIOBaHb. [lin
TEPMIHOM ,,TiJIOT” PO3YMIETHCS K CaM IMPOIIEC J1aJoTi3yBaHHs, TaK 1 HOro pe3yjbTaT — TEKCT,
aJie TEKCT He 3aBXu OyJie 11alori30BaHuM.

Hianor (Bix rp. ,,dialogus”, dia- HapizHa, logos- cimoBO) — 1€ po3MoOBa MiXK ABOMa abo
KiJIbKOMa ocobamu. BucioBiIroBaHHS KOPOTKi, HEpiaKko — 1e ypuBdacTi pertika (Mykhalchuk &
Bihunova, 2014).

Po3rnsiHeMO JIIHTBICTUYHI 0COOIMBOCTI 11aJOT1YHOTO CIUIKYBaHHS.

Jianor, Sk TPOAYKT CKOOPJAMHOBAHOI YCHOiI MOBJIEHHEBOI ISUIBHOCTI JBOX (TPhOX 1
O1JIbI1I€) CITIBPO3MOBHUKIB — I1€ 3B’ SI3HUI TEKCT, IKOMY NPUTaMaHH1 BC1 OCHOBHI XapaKTePUCTUKH
Hadpa3oBoi €1HOCTI. B 4nciio mapaMeTpiB yCHOTO JiadOTI4HOTO TEKCTY MOXKYTh OyTH BKITIOUECHI:

- BIJJHECEHICTh JI0 TOI UM 1HIIOI C(hepr YCHO MOBJICHHEBOTO CITUIKYBaHHS;

- XapakTep TeMaTUKH (OJHA TeMa, CHCTEMa TeM, JICKIJIbKa PI3HOMaHITHHX TEM);

- KUIBKICTBh TBOPLIB TEKCTY (/11aJI0T, TPUJIOT, TOJLJIOT);

- (pyHKITIOHATHPHO-CTUIILOBUH peTicTp (PO3MOBHUH, O(DIMiiTHO — A1TOBHH, 1 T.1T.);

- CTyHiHb MiArOTOBJICHOCTI CIIBPO3MOBHHUKIB J0O MOBJIEHHEBOTO aKTy (HasBHICTb

3aroTOBOK, TYMOK 1 ()aKTiB, CTYMiHb OBOJIO/IIHHSI TEMOIO);

- JIHTBICTHYHI XapaKTepUCTUKH (HOPMATHBHICTH MOBH, CKJIaJ| CIOBHHUKA, IHTOHAIliifHA

0(OPMIIEHICTB);

- CHUTYaTUBHICTb (CTYMiHb OMOPH PO3MOBIISIIOYMX HAa HEMOBJICHHEBI KaHAJIHM 3B’SI3Ky B

mporieci iX MOBJICHHEBOTO KOHTAKTY 1 BIIOOpaKeHHs 11i€1 0COOIMBOCTI CITIJIKYBaHHS B
TEKCTI);

- mm0buHa 1 JAetamizailis KOMYHIKaTUBHOTO pO3poOieHHS TeMHu (4d TeM), sKi

00rOBOPIOIOTHCS MTPOTATOM MOBJIEHHEBOTO KOHTAKTY.

JlianoriyHui TEKCT CKIIAaeThes 13 miasioriunmx enHoctedt (€), mo sABIAIOTH cO00r0
AaBTOHOMHI MAPU PEILIiK, BCEPEANHI IKUX CIIOCTEPIraeThcs OCOOIMBO TiCHA 3MiCTOBO-JIHIBaIbHA
3B’A3aHICTb.

JI€ MOXXyTh OYyTH KOHCTAaHTHUMH 1 MOOIJIBHUMU (TUMH, IO TIEPEXOIATh OJ[HA B 1HIIY).

Hanpuknan:
L
1. Bwu naBHO TyT %)uBeTE?
2. JlaBHo.
3. CKiapKH pOKiB?
4. Ta Bxe OUIbIIE ABAIIATH.

II.

MeHi nyxe mogo0aeThCsl YUTATH.

IIlo unTatn?

Mene npuBabiIIoe 10 HAyKOBOI (DaHTACTUKH.
A nerextuBu Teb€E IIKABIATH?

P
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5. Hi, sxock He TyKe.

B mianosi 1 perutiku 2-4 — koncrantHi €. B miano3si 2, mo ckimagases i3 5 perik, 2, 3, 4
perutiku JI€ MOOLTBHOTO XapakTepy.

CrenudigyHO0 PUCOI0 MIAJIOTIYHOTO MOBJICHHS SIK HAWOLIBII XapaKTEpHOTO PI3ZHOBUIY
YCHOTO THITy MOBJIGHHSI CTa€ HOro eninTUYHicTh. BOHa XapakTepHa Ui BCIX MOBHHMX DiBHIB
JI1aJIOTIYHOTO MOBJICHHS: (DOHETHYHOTO, JIGKCUIHOTO, TPaMaTUYHOTO.

@OHETUYHMI eNINCUC SIBJISE COOOI0 PEOYKIII0, CKOPOYEHHS 3BYKiB; HaNpUKIAL,
JIOTIOMDDKHE JI€CTIOBO B aHTJIIHCHKIN MOBi, SIK€ Pa3oM 3 YacCTKOK NOt Y 1HIIUM JIGKCUYHHM
€JIEMEHTOM CKJIaaloTh ofgHe cioBo. Hampuknan: do not> don’t; does not> doesn’t; shall not>
shan’t; I have>I"ve; he had> he’d; had not> hadn’t; can not>can’t. /[o Takux eJiIciB HaleXaTh 1
MOBJICHHEBI YTBOpeHHs Tuity: ‘course (of course), ‘cause (because), I was(It was ), what d’ye
want? (What do you want?) Ta inmre.

JIeKCHYHU eNiNCcUc MpOsBISETHCSA Y CKOPOUCHHI ()OpM MOBHO3HAYHMX CIIiB 1 B abpeBiamii
cioBocrionydeHb. Hampukiaa: exam (examination); prof (professor); doc (doctor); fridge
(refrigerator); phone (telephone); flue (influenza); all right (It’s all right); see you later (I’ll see
you later)/

'pamMaTHYHUN eNINCHC CIOCTEpIraeTbes B JianorivHomy MoBieHHI ([IM) sk Ha
MOP(QOJIOTIYHOMY TaK 1 Ha CHHTAKCUYHOMY PiBHI.

Mopdosoriunuil enincuc — e abo BHUITYIIEHHS CMHCIOBOTO Ji€cIoBa Yu 1H(IHITUBHOI
YaCTUHU, a00 MPOIYIICHHS JOTIOMIXKHOTO JIECIIOBA B aHAMITHYHUX (opmax (Hampukiaa: done <
have done, had done, is done; going < are going (where ye goung? = where are you going?); have
a smoke? (Will you have a smoke?); why didn’t you come? You promised to.

CHHTaKCUYHUHN ENINCHUC — SIBUIIE TUIIOBE IS 11aJOTIYHOTO MOBJICHHS OYIb-SIKOI MOBH.
Moro 3yMOBITIOIOTE TaKi TPH OCHOBHI (haKTOPH:

1. mepenava inpopmarlii MOBICHHEBUX KaHATIB 3B’ SI3KY;

2. omopa Ha MOBJICHHEBI BUTBOPH (CBOI UM CITIBOPO3MOBHUKA), SIK1 IIPOMOBIISITACS B
JAHU MOMEHT PO3MOBH;

3. TO€IHAHHS MEePIIOTo 1 IPyroro (GaxTopis.

Hanpukian:

I. — Iornsae, JIMutpuky. Skuit cepauTuii 1 moBaxkHUM (MaMa 13 CHHOM B 30011apKY CTOSITh
nepes KIITKO XIKaKa).

1L

— Tu xyau?

— Ha crantito.

—Yomy?

— baraxx npu0yB.

B niamoriuHoMy MOBJIEHHI MO)XKHa JTOBIHH 4ac 3/IIHCHIOBAaTH KOMYHIKAIlilo, Hi pa3y He
BXKUBIIIM TIOBHOTO PEYEHHS, MPU I[bOMY OKpEeMi BHUCIIOBIIOBAHHS JIOCSTAIOTh KPAHBOI
nakoHiuHocTi. Hanmpuknan: S — kaBy; Bin Tak, BoHa Hi. Y BiJOMHX MO3HIIISX BXKUBAHHS ITOBHOTO
pPEYCHHS 3/1a€ThCS HE3BHMYAllHUM. B yMoBax HaBUaHHS 1€ CBIJYUTh PO HU3BKUI PIBEHb
BOJIOIHHS MOBOIO.

Jleski eminTU4HI BHpa3sd 1 3BOPOTH MOBHM IIHPOKO BHUKOPUCTOBYIOTHCS B MPAKTHUII
JiajorizyBaHHs, CTalouu, 1o cyTi, MoBHUMHU 3Hakamu (Tax; Hi; 3Buuaitno; Jlo6pe; MoxHa; Yes;
Of course; All right; Thanks; Ta in.).

B TOHATTS CHUHTAaKCHYHOTO €JINCYy BXOIUTh BUKIIOYECHHS CTPYKTYpHHX €JIEMCHTIB
peUeHHS: MPUIMEHHUKIB, CIIOJIYYHUKIB, TOJOBHUX 1 APYTOPSAHUX WICHIB PEYCHHS, TOJIOBHHX 1
MIIPSIHUX PEUCHb.

Hampuxman: (It) must be great to have a sister. (There) Ought to be some milk in the cup.
(Are you; is he) Reading! (I am) Gland (I) saw him.

Jleski 13 eNINTUYHMX 3BOPOTIB 3aKPIIUIIOIOTHCS KOMYHIKATMBHOIO TPAKTHKOIO 1
BUKOPHUCTOBYIOTHCS Y BUTJISII KJTIIIIE.
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Thank you (< I thank you); see you later (<I hope I'll see you later); all right (<It is nice to
see you); glad to meet you (<I am glad to meet you).

[Hma cnenudigyaa 0COOMMBICTH A1aIOTIYHOI MOBHU — BiTHOCHA 3TOPHYTICTh CHHTAaKCHYHUX
akocTe. s yCHOro miajiori3yBaHHS XapaKTepHI MPOCTI 3a CTPYKTYpOIO PEUYCHHs, SKi
CKJIQIAlOThCSI 3 HEBEJIMKOI KUTBKOCTI CiTiB. B HemiaroroBneHiii MoBi KopoTka mpocta (pasa crae
Oinpmr  Bmanmoro. BoHa BIAPI3HIAETHCS OUIBIIOD MaHEBPEHHICTIO, HE IMEPErpoMapKye
KOPOTKOYACHY TaM’SITh, I03BOJISIE CIIIBPO3MOBHUKY 310paTHCs 3 AyMKaMH, 1100 3r0JJOM KpacHBO
BHUCJIOBUTH iX.

Jlianoriuniii MOBI NpUTaMaHHE 3BEpTaHHSA JO CIIBPO3MOBHUKA. ToMy B Hill HIMpPOKO
BUKOPUCTOBYIOTHCS Ai€ciiBHI popmu npyroi ocodu, imneparus (ITigu 3a xa100M; 3aunHM BIKHO;
B sxomy kmaci Tu HaBuaemics? Please open the door; Will you go to the sea this summer?).
[Tpubmmzno 20% Bcix 3apeectpoBanux BueHoio (Mykhalchuk & Ivashkevych Ed., 2014)
“roToBuX” pe4YeHb B CyYaCHOMY aHIJIIMCbKOMY NOOYTOBOMY JMiajio3l XapaKTepU3YIOThCS
KOMYHIKaTHBHOIO OPIEHTOBAHICTIO Ha APYTY 0CO0Y, TOOTO 3BEPHEHI 70 CITIBPO3MOBHHKA.
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PSYCHOLOGICAL CHARACTERISTICS OF STUDYING READING

The process of studying reading in a foreign language is complicated by a number of
objective and subjective factors. First of all, the teacher has to take into account the objective
difficulties of the spelling system of the learned language (especially English), which has
developed historically. The based characteristic of this is the following one: the quantitative
inadequacy between the letters and sounds in the word (between the graphical and audible structure
of the word), for example: daughter, thorough, nephew /nevju:/; discrepancies of the same letters
and letter combinations: pin [pin] — pine [pan], cut [kat] — put [put], now[nau] — snow [snau];
the presence of “dumb” letters in the structure of words. through [Oru:], Wednesday [ ‘wenzdei];
graphic difficulties (transferring the same sound by different letters): [k] — cat, kitchen, school,
question.

The language difficulties of the texts, in turn, can create obstacles for a proper
understanding of the content. All these difficulties make a lot of conflicts to make schoolchildren
to study a text. Let’s name some of them:

a. the presence of multivalued and converted words: At last he became a proud owner

of the thing that had real springs and a mattress;

b. indirect word order (inversion): No sooner had Miss Sophie noticed her cousin Paul

than a pleasant smile touched her lips;

c. conditional sentences: Mr. Johnson decided to lock ail the doors in the house, should

any emergency arise;

d. word combinations with Gerund: After having been informed of Mark's arrival, he

went downstairs without delay, etc.

All these difficulties of texts in a foreign language have to be eliminated by pupils
gradually: for the first, they learn the technique of reading aloud, learn the specifics of the letters
of the alphabet and linguistic material, perform a great training work on reading techniques,
obtaining as much load as it is possible for the visual analyzer, and then proceeding to read silently,
mastering the techniques themselves providing reading as a speech conflict activity.

Depending on a communicative goal set by the teacher at the lesson, the following types
of reading are used because of the nature of the text: familiarization, studying and viewing. Each
type of reading has its own communicative goals, we will show them.

In the process of reading the following communicative goals are pursued: to identify the
topic that is proved in the text, which issues are addressed in it; what exactly is stated in the text
in the connection with the problem; to highlight the main idea; to choose the main facts, letting
out secondary ones; to express the reader’s own attitude to what information has been read. This
type of reading is the most widespread and it is based on the material of authentic texts that contain
information about the life, traditions, culture, history of the country the language of which has
been studied (Guevara Erra, Mateos, Wennberg, Perez & Velazquez, 2016).

To form a pupil as the Sovereign individual of the process of studying in the process of the
activity with the text (in the mode of studying reading) it is necessary to achieve the following
communicative goals: to understand the contents of the text having been read with a sufficiently
completeness and depth; to compare the information obtained with the reader’s experience; to
evaluate information, to express the reader’s opinion about the text; to transmit the information
extracted from the text to another person (a foreign language based on the text); to comment some
facts individually. The volume of texts for studying reading should be much smaller, and the
content is more complicated than for teaching reading. These may be simple for authentic or
adapted texts of different genres: popular science, journalistic, artistic ones and others
(Mykhalchuk & Kryshevych, 2019).
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The purpose of reading is the ability to read a series of materials quickly in order to find
some specific information. This kind of reading assumes that pupils have formed the skills which
are necessary for orientation in the logical-semantic structure of the text, finding and selecting new
or given by the author information, combining it into a logical whole when the information having
been obtained from several sources according to a specific problem.

Thus, reading as a type of speech activity is one of the main practical goals of teaching a
foreign language at secondary school. It helps in mastering the linguistic material, its consolidation
and accumulation, helps to improve the ability of oral speech. Thus, the mnemonic activity that
accompanies the reading process provides memorization of lexical units, the connections between
them, as well as providing grammatical phenomena, the filling of grammatical structures, the order
of words in sentence structures. Reading also has a lot to do with listening and writing. Reading
foreign languages develops the thinking of pupils, helps to understand the peculiarities of the
foreign language system and to understand better the peculiarities of the native language. The
information received by a teenager from foreign language texts shapes his/her outlook, enriches
country-specific knowledge of history, culture, economics, politics, the life of a country, the
language of which he/she is studying, and it is anxious to learn a foreign language (Mykhalchuk,
Bihunova, Fridrikh & Vietrova, 2021).

To teach teenagers to speak English and to make them the Sovereign individual of the
process of studying we’ve also to teach them writing as a type of speech activity. Writing is
considered by us as a graphical fixation of speech, more precisely — the text of speech, in which
writing is the process of such fixation, and written text is its result. Writing plays a prominent role
in the creation and preservation of spiritual information, and through them to reach all material
values.

At school foreign languages curricula, writing was often defined as a mean rather than a
goal of learning. At different stages of teaching foreign languages, the role of writing varies. Thus,
at the initial stage the goal of mastering the technique of writing, the formation of skills has been
associated with the assimilation of acoustic correspondence which is realized in the process of
studying. These skills are essential for the development of reading and speaking skills. At the
middle level of studying English spelling is important in connection with the accumulation of new
language material. At the same time, written speech develops as means of promoting oral language
skills and abilities. At the senior level — earlier it was acquired letter skills, which are improved
along with the improvement of verbal communication. The current school program emphasizes
that writing is a goal and the important means of teaching a foreign language.
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Cexkuid 5. HoBiTHI MeTOAUKHN HABYaHHSA iHO3eMHHX MOB
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BILIUB OHJIAH HABYAHHA HA ®OPMYBAHHJI ABTOHOMII Y
3JI0OBYBAUIB BUIIIOI NEJATOI'TYHOI OCBITH: AOC/HIKEHHSI
IMPAKTUK BUKJIAJJAHHA AHI'JIIMCBKOI MOBH

3ITKHYBIIUCHh 3 BUKIWKAMH, CIPUYMHEHUMHM ITaHJIEMIE€I0 Ta BIHHOIO, BHUIII HaBYAIbHI
3aKIaau OyJu 3MyIIEH] aanTyBaTH CBOi TPAIUIIHHI METOIU BUKIIQAAHHS B OHJIAH KOHTEKCT. Y
BIJINOB1/Ib HAa KpU3y, Oarato yHiBEpPCUTETIB 3alMpOBAIWIN TUCTaHIIIHE HaBYAaHHS, POTIOHYIOYH
SIK CHHXPOHHI, TaK 1 aCHHXPOHHI OHJIAH KJIacH, a0u CTyIEHTH IPOJOBXKYBAJIM MaTH JOCTYII JI0
OCBITH.

3a ocTaHHI POKH, OHJIaifH-HaBYaHHS CTaJ0 (yHJaMEHTAILHUM aCIIEKTOM OCBITH B yCbOMY
cBiTi. BOHO OXOIUIIOE HE IHWINe OHJIAMH-CepelOBUINE, a W Pi3HI KOMIT FOTEPHI HaBUajbHI
wiatopmu, Metonu, ¢opmaru Ta 3acodu macoBoi iHopmauii (Keengwe & Kidd, 2010). 3
TOCTIAHUKIB, SIKI PO3TIISIIANM MATAHHS BUKJIAaHHS aHTIIHCHKOT MOBU OHJIAIH, MOKHA HABECTH
pob6otu MyitnenOypr i bepre, JIi, lllen, Anemymappad (Muilenburg & Berge, 2005; Chen, 2010;
Lee et al., 2015; Almusharraf, 2020).

OnnaiiH HaBYaHHS CTaJO OJHIEI0 3 OCHOBHMX YacTWUH HaBUYalbHOTO mporecy. [Ipote
JMCTaHI[II{He HAaBYAHHS OB’ S3aHE 3 YMCICHHUMH IPoOIeMaMu, SKi CyTTEBO BIAPI3HAIOTHCS Bij
npo0JeM B TpaJAUIiiHOMY HaBYaHHI. J{OCTIIPKEHHS MOKa3yIOTh, IO CTYACHTH YaCTO CTUKAIOTHCS
3 MOTHUBALIHHUMHU TIpobIeMaMu B IboMy (opmarti. MyitnenOypr i bepre BuzHaunian «MOTHBAIIiIO
YYHIB» SIK 3HAUHY TIEPEIIKOTy 1715l €heKTUBHOTO OHJIaliH-HaBuaHHs (Muilenburg & Berge, 2005).
OTxe, MOCTa€ MUTTAHHS CIIPHUSIHHS aBTOHOMI1 Ta MOTHBAIII1 CTYICHTIB [ BUKJIa1a4iB Ta 3aKJIaJIiB
OCBITH, SIKl IParHyTh MIABUIIUTH ¢(PEKTUBHICTh OHJIAMH-HABYAHHS.

ABTOHOMIS € KJIFOYOBOIO YAaCTHHOIO B II€JAroriiil MOBHOI OCBITH, OCOOJIIMBO B KOHTEKCTI
nrdposoi epu. Konrenitisi aBToHOMIT y4HS Y BUBYEHHI MOB OyJia BIIEpIIIe MPEJACTABICHA Y 3BITI
Xoneka 1981 poky, 1€ aBTOHOMisi y4YHS OIHKCY€ThCS K <«3AaTHICTb Opatu Ha cebe
BIJIMOBIaNbHICTh 3a BiaacHe HaBuaHHs» (Holec, 1981: 4). 3 wacom, Xemx (Hedge, 2000)
nepedpasyBaB «Opatu Ha cebe BIANOBIAATIBHICT» Ha «BIAMOBIAATH 3a», MiAKPECIUBIIH, IO
ABTOHOMIsI Y4YHS OXOIUTIO€ 3JaTHICTh OpaTu Ha ceOe BIIMOBINATBHICTh 32 BJIACHUW OCBITHIN
npoliec, BKIIOYAIOUM IUIAaHYBaHHS, OpraHi3alilo Ta HE3aJeKHHH MOHITOPUHT HaBYaJIbHOTO
MIPOIIECY, OKPEMO BiJ KEPIBHUIITBA BUUTEIIA.

ABTOHOMHI yYHi Bi/IMTOBIAAIOTH 32 IOCSATHEHHS CBOIX OCBITHIX IILJIEH 132 yIIpaBIiHHS CBOTM
HaBuabHUM J0cBioM (Benson & Voller, 2014). Bonn nmoBuHHI IpuitMaTH PilIeHHS IIOJ0 CBOIX
HABYAILHUX I[iJIel, METOJIB, SKUM HAJAlOTh TepeBary, i Temiy HapuaHHs. lleli mpuHIUM
0COOJIMBO AaKTyaJIbHUH B OHJIAWH-OCBITI, SIka BHMAara€ BHCOKOT'O CTYIEHS aBTOHOMIi YyYHS,
OCKIUJIBKU CTYZCHTHU MOBUHHI KOHTPOJIIOBATH CBii BiIacHui HaBuasnbHuil npouec (Little, 1996).

ABTOHOMIsI YYHIB Ma€ Ba)XJINBE 3HAUYCHHS B OHJIAH HABYaHHS caMe B KOHTEKCTi BHIIOi
OCBITH, OCKUIbKM BOHA CIIpHS€ aKTUBHOMY HaBYaHHIO, 320XOUYIOUM CTYJIEHTIB OpaTu Ha cebe
iHimaTuBy y (opMyBaHHI CBOTO OCBITHBOTO JOCBiAYy 1 caMO BIOCKOHaieHHs. Komwm yuHi
CaMOPETYJIIOIOTHCSI B OHJIAIH CepelOBHIL, BOHM MOXKYTh CTABUTH L1JI1, BA3HAYATH 3MICT, OOMpaTH
METOAM 1 TPUHOMH, BIJACTEKYBAaTH CBI MpOTpPEC 1 OIIHIOBATH CBOI HaBYaIbHI TIPOIECH
(Almusharraf, 2020).

BeHCcOH cTBepIpKy€e, MO0 aBTOHOMIS — IIe HE CTATHYHE JOCSTHEHHSI, a MPOIEC PO3BUTKY,
AKUi BinOyBaeTbess 3a meBHHX yMmoB (Benson, 2007). Xowa TexHoJOTil 34aTHI CHOpPUSATH
ABTOHOMHOMY HaBYaHHIO i 3MIHIOBATH TMAapajWrMy BiJl TAaCHBHOTO CIIO)KMBAaHHS KOHTEHTY [0
AKTUBHOTO 3aJly4€HHs, POJb BHKJaJadya Ma€ BUpIMIAIbHE 3HAYEHHS y CHPUSHHI aBTOHOMIi
CTYJICHTIB B YMOBaxX OHJIalH-HAaBUYaHHS B 3aKjaji OCBiTH. BuKiamadi MOBWHHI HajaBaTH

61



AKTyarnbHi NpobnemMy cyyacHoi iHo3eMHoI ¢inonorii: MaTepianu VI BceykpaiHCbKOi HayKOBO-
MPaKTU4YHOI KOHPepeHLii 3006yBaYiB BULLOI OCBITM Ta MONOAMX BYeHKX, 20 TpaBHs 2025 poky

HiATPUMKY 1 CTBOPIOBATH YMOBH, SIKi JIOTIOMOXYTh CTYAECHTaM CTaTH CAMOCTIHHUMH YYHSIMHU B
YMOBax OHJIAfH-HABYaHHSI.

OTxe, OHJIalH-HABYAHHS Ma€ BETUKUIN MOTEHIIA I CIIPUSIHHA 1 (POpMyBaHHS aBTOHOMIT
MIPU BHUBYCHI 1HO3EMHUX MOB. J{OCTIPKEHHS IPAKTUK BUKJIAJAHHS aHTJIIHMCHKOI MOBH B OHJIAH
HaBYaHHI 1 (OpMyBaHHS aBTOHOMIl CTYJEHTIB € TMEPCIEKTUBHUM, OCOOJMBO B KOHTEKCTI
3100yBayiB BUIIO1 MEIaroriuHOl OCBITH.
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ENCOURAGING OF SELF-INITIATION AT THE ENGLISH LANGUAGE

LESSONS

Creating a safe learning environment is one of the most crucial and important steps, which
should be taken to encourage self-initiation during English classes. According to Leni Dam, a
psychologically safe environment encourages risk-taking, which is critical for second language
acquisition. Without risk-taking student’s won’t properly participate in work and will be afraid to
make mistakes in spelling grammar or any other aspect of language. This leads to low activity
during lesson and significantly decreases effectiveness of lesson.

Another point of safe environment is absence of fear of being humiliated by their peers or
even punished by teacher when they try to use language creatively.

Establishing psychologically safe environment includes:

1.

Trust and Respect Between Teacher and Students

Key idea: The teacher must trust students’ ability to take responsibility for their own
learning, even if initially they seem unprepared.

Action: Always treat students’ ideas, questions, and choices with respect. There
should be no punishment for mistakes — mistakes are considered a natural and
essential part of learning.

Involving Students in Decision-Making

Key idea: Students must have a say in what they learn, how they learn, and how they
assess their progress.

Action: Discuss and negotiate learning objectives and methods with the class.Allow
students to choose materials, tasks, and even partners whenever possible.

Result: Students feel their voices are important, leading to increased confidence and
willingness to participate.

Organization of Classroom Work

Key idea: The physical and organizational setup of the classroom should promote
independence and cooperation.

Action: Arrange seating flexibly (e.g., group work, pairs, individual corners).Provide
easy access to learning resources (books, dictionaries, digital tools).Encourage
students to manage their own materials and portfolios.

Result: Students see the classroom as a “learning space” they co-own, not just a
teacher’s domain.

Setting Clear Expectations and Agreements

Key idea: Students feel safe when they clearly know what is expected of them and
what the boundaries are.

Action: Together with students, create “classroom rules” or “working agreements.
“Focus these rules on respect, collaboration, responsibility, and encouragement rather
than control and obedience.

Continuous Reflection and Feedback

Key idea: Reflection should be built into the learning process to normalize
discussions about progress, challenges, and emotions.

Action: Regularly hold reflection sessions where students discuss what they did,
how they felt, and what they need next.Use non-threatening, open questions (“What
went well today?” “What could we try differently next time?”).

Result: Students recognize that the classroom is a space for growth, not judgment.
Teacher’s Role: From Authority to Facilitator

Key idea: The teacher shifts from being a central authority figure to being a guide,
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supporter, and fellow learner.
Action: Demonstrate learning behaviors yourself (e.g., showing that you also make
mistakes when trying something new). Provide scaffolding rather than imposing
strict control.
Result: Students feel the emotional security to experiment and self-initiate.

7. Use of Portfolios
Key idea: Portfolios allow students to keep track of their work, successes, and
learning goals, encouraging a sense of personal growth.
Action: Introduce simple learner portfolios where students collect and comment on
their assignments, reflections, and goals.

LITERATURE:

1. Leni DAM. Learner autonomy 3: from theory to classroom practice. Dublin: Authentik, 1995,
https://ddd.uab.cat/pub/lal/11337397n7/11337397n7p213.pdf

64


https://ddd.uab.cat/pub/lal/11337397n7/11337397n7p213.pdf

AkKTyanbHi NpobnemMu cyyacHoi iHo3eMHoI dinonorii: MaTtepianu VI BceykpaiHCbKOI HayKOBO-
MPaKTU4YHOI KOHPepeHLii 3006yBaYiB BULLOI OCBITM Ta MONOAMX BYeHKX, 20 TpaBHs 2025 poky

Anopiii Bpukoeeyn
Pisnencorutl deporcasnuii eymanimapuuil ynisepcumem, m. Piene
Hayxkosuii kepienuk: kano. ncuxon. nayk., ooy. O.€. Bepvogkina

ICTOPIA PO3BUTKY IITYUYHOI'O IHTEJIEKTY TA MOI'O MICIIE B
OCBITI

Y cy4acHOMY OCBITHBOMY IIPOCTOPi CIOCTEPIra€ThCA CTPIMKE BIPOBAIKCHHS
iHHOBAIIfHIX TEXHONOTI, cepes SKHX 0cobIMBe Micue 3aitmae mryunuit intenext (II). Foro
3aCTOCYBaHHS B HaBYaJbHOMY TIPOIIECI BIJIKPUBAE HOBI MOXIJIMBOCTI JUIsSl TIiJIBUIICHHS
e(eKTUBHOCTI Ta IHAUBIyami3ailii HaBYaHHSI.

[Ipote popmyBaHHS i/1ei PO CTBOPEHHS «IITYYHOT'O PO3YyMY» MA€ TIMOOKE 1CTOPUKO-
¢inocoperke miarpyHrs. Ilepuri ysBiIeHHS Ipo MEXaHIYHUX ICTOT, 31aTHUX MHUCIUTHU a0 AiATH
CaMOCTINHO, 3’ BIAIOTHCS 1Ie B aHTHYHKUX Midax. Tak, rpeupkuii mid npo Tamoca — 6poH30BOTO
BEJIETHS, CTBOpeHoro Iledecrom, — BigoOpakae iner0 aBTOHOMHOTO IITYYHOTO 3aXHCHHKA.
[TonibHi oOpa3u OynaM TaKOX y CEpeIHBOBIYHUX JIETeHAaX, 30KpeMa B KoHuemmii [ orema
(McCorduck, 2004: 24-26)

Y XVI-XVIII cromitrax ¢imocodu ¥ HaykoBmi Todanud (GopmysroBaTH MepIri
patioHaJIbHI Teopii MUCIICHHS SIK 00U CITIOBAIBHOTO Mpouecy. Tomac ['060¢ BUCIOBUB AyMKY, 1110
MUCTIEHHS — 11e (hopma oOuncaeHHs. 3HaYHUI BHECOK Yy (popmasizaiiito Joriku 3poommm beptpan
Paccen Ta Anbdpen Baiitren y cBoiii npani «Principia Mathematicay, sika cTajga OCHOBOIO JUIS
MOJJAJTBIIIOTO PO3BUTKY KOMIT IOTEPHUX HaYK.

Y XX cromitri OpuTaHChKMH MareMaTHK AjnaH TIOPIHT 3alpONOHYBaB KOHIICTIIIIO
TropiHroBoi MamumHu — aOCTPaKTHOI MaTeMaTHYHOI MOJENi, sKa Jisirja B OCHOBY Teopii
ITOpUTMIB Ta oOumcieHb. Ll Monens no3Bonuia GopManizyBaTH MpoLeC PO3B’sA3aHHA 3a4ad 1
cTaja KJIIOYOBOKO JUJISI PO3YMIHHS MPUHIHUINB POOOTH KOMITIOTEpiB. TIOPIHT TaKoXX 3pOOUB
BaroMHii BHECOK y JAemH(pyBaHHA HIMEIbKUX KOIIB miJ 4ac [pyroi cBiTOBOi BiiiHH, IO
IPOJEMOHCTPYBAIO MPAKTHYHY I[HHICTh OOYHCIIOBANBHUX MamuH. Moro imei HaguxHysH
HACTYMHI TOKOJIIHHS HAyKOBIB 1 CTaJIM MIAIPYHTSAM Il CTBOPEHHS MEPIIUX EJIEKTPOHHO-

obuncmoBansaux MammH. (O Regan, 2012: 47-53)

B Ykpaini npukiaagom Takoro npopuBy crajga Maja eJeKTpoHHa 00YHCITIIOBAIbHA MallTHHA
(MEOM), po3pobiniena y 1950-x pokax B [nctutyTti enexrporexnika AH YPCP mij kepiBHUIITBOM
Cepris JlebeneBa. Bona 6yna oxniero 3 nepmmx EOM y €Bporri Ta 3poOuia 3HaYHUN BHECOK y
PO3BUTOK KiOepHeTHKH i iH(popmaTuku. Taki JoCATHEHHS 3aKianu GyHIAMEHT IS TIOJabIIOTO
PO3BUTKY CydacHUX 1H(OPMAIIHHUX TEXHOJIOTIH 1 IITYYHOTO 1HTEICKTY.

CyuacHa icTOpisi BAHUKHEHHS IITYYHOTO 1HTENEKTy Oepe cBiif mouatok y 1956 poui, konu
B JlaptmyTchkomy komemxki (CILIA) BinOynacst HaykoBa KOH(GEPEHIIis, sIKa cTajia 3HAKOBOIO BIXOI0
y (hopMyBaHH1 HOBOT'O HAaNpsIMY J0CikeHb. CaMe Ha Lil KoH(pepeHIii rpymna MpoBiIHUX BUEHUX
BIIEpIIIE 3anpornoHyBasia TepMiH artificial intelligence (ITydHMid 1HTENEKT) 1 BUZHAYMIIA METY —
CTBOPEHHS MAallIHH, 3AaTHUX IMITYBaTH JIIOJICEKE MUCIIEHHS. L[eif MOMEHT BBaXkaeThcst OQiIiiHOIO
BiZIMPaBHOIO TOYKOI po3BUTKY IIII sk okpemoi ramy3i HayKOBOTO 3HAaHHS, IO TOEIHYE
iH(pOpMAaTHUKY, JIOTIKY, KOTHITUBHI HayKu Ta miHrBicTuKy (McCorduck, 2004: 111).

[Teprmi mporpamu MITY4YHOTO IHTEIEKTY BUPINTYBAJIM JIOT1YHI 3a/1a41, OJHAK HEBOB31 CTAJIO
3pO3yMiJio, IO CTBOPHUTU YHIBEpCAJTbHUN IHTENEKT HabaraTo ckimamHime. Hacranu Tak 3BaHi
«3umu II», nmepioan, konu ¢GiHaHCYBaHHS 1 CyCHiJIbHA 3aIlIKABJICHICTh BIIYXaJIH Yepe3 HU3bKI
NPaKTUYHI pe3yJIbTaTH.

CyuacHwii eTarn po3BUTKY IITYYHOTO IHTEIEKTY XapaKTePH3YEThCS CTPIMKUM MPOTPECOM
y cepi HEHPOHHUX MepexX, MAIIMHHOTO HABYAHHS Ta, 30Kpema, rMuOokoro HaByaHHs (deep
learning), 110 103BOJIsIE MOACIIOBATH CKJIAHI KOTHITHBHI MporiecH JIoauHu. OIHIE€I0 3 HaHOUThIII
3HaKOBUX Mol ctana nmosiBa y 2022 poni ChatGPT — moBHOT Mozeni, po3po6aeHOi KOMITaHIEO
OpenAl, sika 37aTHA BECTH OCMUCIICH] J1aJIOTH, CTBOPIOBATH TEKCTH, IMUCATH KOJIH, TIEPEKIIaAaTH,
a TaKoK BUKOHYBAaTH iHINi KOTHITHBHI 3aBJaHHS Ha PiBHi, GIU3bKOMY [0 JTIOACHKOTO. Ii 3amyck

65



AkKTyanbHi NpobnemMu cyyacHoi iHo3eMHoI dinonorii: MaTtepianu VI BceykpaiHCbKOI HayKOBO-
MPaKTU4YHOI KOHPepeHLii 3006yBaYiB BULLOI OCBITM Ta MONOAMX BYeHKX, 20 TpaBHs 2025 poky

NPUBEPHYB IIMPOKY YyBary He JIMIIE cepe]] TexXHIuHuX (axiBuiB, a i y cdepi ocBiTH, Meria,
Oi3HeCy, CIPUYMHUBINKA MacCHITAOHY JMCKYCIIO IIOJ0 TMOTEHIIaTy Ta PU3UKIB BIPOBAKEHHS
TaKUX CHUCTEM Yy MOBCSKAEHHE XUTTA. 3 omHoro Ooky, LI oGimse aBromaru3aiiio pyTHHHUX
3aBAaHb 1 HOBI MOMJIMBOCTI IS TBOPYOCTI Ta MPOAYKTHBHOCTI, 3 IHIIOTO — BHUKJIHKAE
3aHEMOKOEHHS II0JI0 ETUYHMX, IPABOBUX 1 OE3MEKOBUX aCIEKTIB.

Tak, y 2023 pormi monaa 30 000 mochigaukiB i mpenctaBHukiB IT-chepu, BrIrouHO 3
Inonom Mackom ta CtiBeHOM XOKIHTOM, MiJIHCAIH BIIKPUTHN JHCT 13 3aKIMKOM MPU3YTTUHUTH
Ha B POKY PO3pOOKy cucTeM, MOTykHimux 3a GPT-4, 3 MeTo10 OCMUCIICHHS pU3HKIB 1 PO3POOKH
MeXaHi3MiB KOHTpoito Haj Takumu TexHomorisimu (Future of Life Institute, 2023). Lle crano
CBITYEHHSM TOTO, IO JIFOJCTBO CTOITh Ha IOPO31 €MOXH, JA¢ HEOoOXITHWW HOBHM pPiBEHb
BIZIMOBIJAJIEHOCTI Y cepi MTYYHOTO iHTENEKTY.

VY chepi oceitu Il Bke 3HaMMIOB mpakTHyHEe 3acTocyBaHHsS. I[lmaTdopmm, Taki sk
Duolingo Ta Coursera, BUKOPUCTOBYIOTh alITUBHI aJITOPUTMH JJIs IEPCOHANTI3aLlli HABYAIBHOTO
nporecy. Ha ypokax anrmiticekoi MoBu Il MoXxe BHCTymatu sSIK IHCTPYMEHT JUIsl PO3BUTKY
MOBHHX HAaBUYOK, HAJAaHHS MUTTEBOTO 3BOPOTHOTO 3B’SI3KY Ta CTBOPEHHS IHTEPAaKTUBHOTO
HABYAJIbHOTO CEpEeOBHUIIA.

ITpote BupoBamxkenns LI B ocBiTHIN npouec noTpedye o6epekHOro miaxony. Baxmuso
BpPaxOBYBAaTH €TUYHI aCIIeKTH, 3a0€3MeUyBaTH aKaIeMIuHy TO0OPOYECHICTh Ta YHHUKATH HAAMIpHOL
3aNIeKHOCTI BiA TexHouorid. Takum unaOM, LI Mae craTtu He 3aMiHOIO BUMTENS, a €)EKTUBHUM
MOMIYHUKOM y HaBYaHHI, 110 CIPHUSIE PO3BUTKY KPUTUYHOTO MHUCJICHHS Ta TBOPYHUX 310HOCTEH
YUHIB.

OT1xe, B MACYMKY, MM MOKEMO CTBEP’KYBATH, 1110 JIFOJICTBO MPOMUIILIO TOBIHH 1 CKIIaTHUI
HUIAX BiJ MpUMITUBHUX ysiBiieHb Tpo LI ta ¢inocodcrkux 0oOGroBopeHs 10 BIPOBAHKEHHS HOTO
B MOBCSKJIEHHE XKUTTA K HE3aMIHHOTO MOMIYHHUKA Ui cydacHol joauHd. Ha crboronHi Mu He
Moxemo irHopysatu npucytHicts LI B ycix chepax XUTTA, 30KpeMa B OCBITi, a MOBHHHI
OMAaHOBYBaTH HOBI MIAXOIW, CHOPUMMATH HOBI BUKIMKM Ta KOPUCTYBATHUCA HOBUMU
MOKJIMBOCTSIMH, K1 gae Ham L.
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PSYCHOLOGICAL AND PEDAGOGICAL ASPECTS OF MOTIVATION
IN PRIMARY SCHOOL STUDENTS

Motivation has long been acknowledged as a key factor in effective learning. In primary
education, its role becomes even more crucial, as young children rely heavily on external
encouragement to stay interested and enthusiastic. Over time, research into educational motivation
has expanded, with numerous psychological and pedagogical theories exploring the elements that
inspire students to learn and continue their studies. One influential framework, Self-Determination
Theory, suggests that intrinsic motivation thrives when learners experience autonomy, a sense of
competence, and meaningful social connections within the learning environment. In language
learning, this translates to the importance of children feeling in control of their learning, confident
in their abilities, and connected to classmates and teachers. When any of these elements are
lacking, motivation may decrease, leading to less engaging and less effective learning experiences.

A key theory in second language learning is Gardner’s Socio-Educational Model, which
divides motivation into two types: integrative and instrumental (Canrinus,2024). Integrative
motivation arises when learners are interested in forming a personal or cultural connection with
the language, while instrumental motivation focuses on practical benefits like grades or future job
opportunities. For younger students, encouraging integrative motivation is essential, as they are
more inclined to learn when they feel emotionally engaged with the culture and people linked to
the language. Teachers can support this by using methods like storytelling, cultural activities, and
authentic materials that make learning more engaging and meaningful.

The learning atmosphere within a classroom greatly influences a child’s level of
motivation. When educators foster a nurturing and positive environment, students tend to show
greater commitment and active participation. Employing a student-centered teaching style —
characterized by tailored feedback and affirming responses — can significantly strengthen a child’s
confidence in their abilities, thereby boosting motivation (Karasaliu, 2024). Furthermore,
employing interactive strategies like gamified activities and group-based tasks can turn ordinary
lessons into exciting, memorable experiences. Gamification, in particular, proves especially
beneficial for young learners by incorporating competition, incentives, and storytelling, all of
which align with their innate curiosity and love for play (Mwasakilali, 2023).

The use of technology in education has significantly enhanced ways to sustain student
motivation. Tools like learning apps, virtual reality, and multimedia content create adaptable and
personalized experiences that align with diverse learning needs and preferences. Interactive digital
platforms provide opportunities for learners to develop language skills in engaging, immersive
contexts, which can boost motivation and support meaningful progress. Nevertheless, while
technology is a valuable aid, it should complement, not replace, human interaction, which
continues to play a vital role in successful language learning (Kawasaki, 2024). Parental
engagement outside the classroom greatly influences a child’s motivation to learn. When parents
take an active interest in their child’s education, it often leads to a more enthusiastic and positive
approach to learning. Activities like reading with their child, talking about school subjects, or using
the target language in daily situations can significantly boost motivation. When children observe
that learning is appreciated and supported at home, they are more likely to develop a lasting interest
in language learning that goes beyond their school experience.

Although many methods exist to boost student motivation, significant challenges persist.
Students vary widely in their levels of motivation, influenced by factors such as personality,
upbringing, and cognitive development, making uniform strategies less effective (Karasaliu,
2024). Educators must therefore adapt their approaches to meet the unique needs and learning
styles of each child, providing individualized support and encouragement. Moreover, motivation
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is dynamic, it can rise or fall based on life experiences, environmental factors, and how relevant
students find the learning content. A thorough understanding of both psychological and
pedagogical elements is crucial for cultivating a positive and motivating atmosphere in primary
classrooms. Emphasizing intrinsic motivation, building a strong sense of belonging, integrating
engaging technologies, and involving parents in the learning process can all contribute to nurturing
a genuine interest in language learning.
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BUKOPUCTAHHA MEJIA PECYPCIB Y HPOLHECI HABYAHHSI
AHI'VIIMCBKOI MOBH YUYHIB CTAPHIOI IKOJIN
(HA MATEPIAJII TBOPY UK. K. POYJIIHI' «I'APPI IIOTTEP»)

Crartst siBiisie co0OI0 y3araJlbHEHHSI OCHOBHHUX T€3 MariCTepchKoi poOOTH Ha Temy:
«BuxopucTanHs Mefia pecypciB y mpolieci HaBYaHHS aHITIHCHKOT MOBU YYHIB CTapIIOi IIKOJIX
(ma martepiani TBopy Jx. K. Poymiar «I"appi [Tortep»)». ¥ 3B’s13Ky 3 MOA€pHI3alli€l0 CyCIiIbCTBA
Ta CTPIMKHM PO3BUTKOM TE€XHOJIOT1 BUHHMKA€E OTpeda MiABUILYBAaTH PiBEHB SIKOCTI HABYAIBHOTO
mporecy. Ha choromHimHii JeHb Yy TIpoleCi BHBYCHHS AaHTJIHCHKOI MOBH HIMPOKO
3aCTOCOBYIOTHCS Pi3HI PECYpCH, 30KpeMa MeJlia PECypCH.

Bukopucranus menia pecypciB akTyallbHE B KOHTEKCTI BIIPOBAKCHHS MEJIAOCBITH B
cyyacHiil mkoui. Ile crocyerbes 1 opMyBaHHS MeOiarpaMOTHOCTI B YYHIB i3 3aIy4E€HHSIM 10
HaBYaHHA OJlar TEXHOJIOTIYHOTO TIporiecy. MyJIbTHMEIiiHI TEXHOJIOT1i Y HaBYaHHI JI01IOMararTh
PO3KPUTH TBOPUUH MOTEHITIAT KOXKHOTO YUHsI, MOTUBYIOTh JI0 HABUYAHHS Ta JJO3BOJISIIOTh BUNUTEITIO
e(heKTUBHIIIIE peali30ByBaTH 1HAWBIIyATBHUHN T1AX1I.

B «EHnukmonenii cyuacHoi YkpaiHuy 3a3HaueHO, 10 MeJia — 1€ «3aCO0U Ta IHCTPYMEHTH
30epiranHs 1 mepenavi iHGopMarii Ta JaHUX IS 1HAWBIAYaJIbHOI YM MacoBOi aynutopii». o
Me/ia HalleXKaTh Ta3eTH, KypHAIH, paaio, Teie0adueHHs, KHUTH, KIHOMITbMH, peKiiaMa, My3uKa
tomo. IcHye mominm Mmemia 3a ¢dopMaToM 1 TEXHOJIOTISIMU: JPYKOBaHI Menmia (KHUTH, CTaTTi,
KYPHAJIH), eNEKTPOHHI (pafio, TerebaueHHs, KiHO), U POBi (IHTEPHET, COLiaTbHI MEPEXi).

Menia 3a cBOiM BIUTMBOM OyBalOTh 1H(OpPMAIliIHHUMU Ta comiabHUMH. [HGopMaIiitHi
MeJlia BIUIMBAIOTh 4Yepe3 MOAaHHs MeBHOI iHopMmallii, a colianbHi — 4epe3 B3aeMOJIif0, OOMiH
3HAHHSIMU, TOCBIIOM, imesmMu. OkpemMo ciif 3ragatu kinacudikarito Mapmana MakimroeHa, sKui
NOJUIsAE MeJlia Ha «raps4i» (Ti, 110 BUKJIUKAIOTh 3BOPOTHUHN 3B 30K, CTUMYJIIOIOTh MUCJICHHS) Ta
«XOJNOHI» (SIK1 3JIMIIAIOTH MPOCTIP IJIs JOyMYyBaHHS Ta IHTEPIPETaIlii).

Cepen OCHOBHUX TNiepeBar BUKOPUCTaHHA MeJlia pecypciB y HaBYaHHI — PO3BHTOK
KPUTUYHOTO MHCIJICHHS, €MOIIIMHUNA 1 KOTHITHBHUW JOCBiJ, 3JaTHICTh BUKIHUKATH TUCKYCIi,
pO3AyMH Ta IHTEpeC J0 HaBUAJIbHOrO MaTepiany. Meia JOMOMAaraloTh OB S3aTH HABYAHHS 3
CyYaCHHUMH pealisiMU, KyJIbTYPHHUMH TOMISIMH Ta J>KUTTEBUMH CHUTYyAIllIMH, IO € OCOOJMBO
AKTyaJIbHO JIJIsl YYHIB CTApIIIOi IITKOJIH.

VY cBoili poboOTiI s mpoaHaji3yBajla MOXKJIMBOCTI BUKOPUCTAaHHsS (PparMeHTIB Melia Ha
ocHosi TBopy k. K. Poyninr «I"appi [lorrep». Lleit TBip He nume no0pe 3HaiioMuii 0ararbom
YUHSM, aJie i Mae 0e3Jiy ajganTariil y BUrisal GiieMiB, ay1ioKHAT, (heHTE31 MaTepialiB, BIJICO Ta
IHTepaKTUBHOT'O KOHTEHTY. Lle 103BoJIsi€ yUHSAM NpaIloBaTH 3 MaTepiajoM Pi3HUMH CIIOCOOaMMU:
CIIyXaTH, TIEperysaaTH, aHalli3yBaTH MOBY I'epoiB, IHTOHAII0, KOHTEKCT TOIIIO.

VY pesynbTati anpoobartii 3apornoHOBaHOI METOAMKH y CTAapUIMX Kjiacax Oyjio BHUIBIEHO,
10 BUKOPUCTAHHS TaKMX MeJia CIpHusie OUTBIIM 3alliKaBI€HOCTI B HaBUaHHI, ITIBUIIY€E PiBEHb
PO3YMiHHSI aHTJIOMOBHOTO KOHTEHTY, @ TAaKOXX CTUMYJIIO€ YYHIB /0 MOJAIBIIOI CaAMOCTIHHOI
poboTwu.

BuCHOBKM JOCHTIKEHHSI CBiYaTh, 1[0 MeJia pecypcH € e(eKTUBHUM IHCTPYMEHTOM Y
HaBYAHHI aHTIIIHCHEKOT MOBH. IX NpaBuIbHe BUKOPUCTAHHS J103BOJIAE HE JIUIIE MiBUIIUTH PiBEHB
MOBHOT KOMIIETEHIIi1, a i CrIpHsie pO3BUTKY KPUTHYHOTO MUCJICHHS, HABMUOK aHaJli3y, CIiBIIparli
Ta caMOBUpaKeHHs yuHiB. OTKe, JaHa TeMa € aKTYaJIbHO0, IPAaKTUYHO 3HAYYIIOIO T 3aCIYTOBYE
HAa TOJJaNIbIIIe BIPOBAHKCHHS Y HaBYAJIbHUI MPOIIeC.
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ITPOBJIEMA HABYAHHA YN TAHHIO SAK BUAY MOBJIE!:IHGBOT
JAIAJIBHOCTI HIJIITKIB 3A 3BAHATTAX AHI'VIIMCBKOI MOBU

B mporpami cepeaHix HaBuUadbHUX 3aKJaiB YWTAHHIO TEKCTIB B MPOIECI BUBYCHHS
1HO3eMHO1 MOBU HAJA€ThCS OJIHE 3 MEPIIUX Micllb. AJDKE caMe YMTaHHS TEKCTIB Mae IIUPOKE
3aCTOCYBaHHS B MaiOyTHIN mpodecioHanbHIM TIsTTBHOCTI CTyAeHTIB. Sk 1 Oyab-ska iHIIA
TiSUTBHICTh, YUTAHHS CIPSIMOBAHO HAa OTPUMAHHS MEBHOTO PE3YJbTATy; TAKUM PE3YyIbTaTOM €
PO3YMIHHSI 3MICTy TeKCTy. ToMy YMTaHHS 3aBXXIW MOBHHHO OYTH OpPIEHTOBAHO HAa OTPHUMAHHS
I[bOTO PE3YJIbTATy 1 Ma€ OLIHIOBATUCH B MEPIIY YEPTY MO LIbOMY OKA3HHUKY.

OnmnHak a1 Toro, Mmoo y4HI CIpUWMAad YATAHHSA SK IsUTbHICTb, SIKa BIJMOBIIAE PIBHIO 1X
IHTENEKTYaJIbHOTO PO3BUTKY, HEOOXIHO TOTPUMYBATHCh TAKUX YMOB:

1. Best poGoTa mo yuTaHHIO TEKCTIB TOBUHHA OyTH CIIPSIMOBaHA HA CTBOPEHHS Y HIKOJIsIpa
BIIEBHEHOCTI B TOMY, 1110 BiH MOXKe YUTaTu. )i IbOT0O MaroTh OyTH MiAiOpaHi BiAMOBIIHI
MaTepiaid I YUTaHHS Ta 3aBIaHHS JIJIs IEPEBIPKHU iX PO3YMIHHS.

2. 3MiCT TEKCTiB, II0 BUBYAIOTHCS Ma€ OOMpATH caM Y4YeHb cepell ACKUIBKOX PIBHUX IO
BaXKOCTI TeKCTiB. BuOip TeKCTy — 11e cuTyarlis, B IKiii CTyZICHT TOBUHEH CaM BU3HAYUTH
i cebe 3HaYMMIcTh TekcTiB. Llelt BUOIp CympOBOMXKYETHCS MOSCHEHHSIM MPUYUH
BIJIXMJICHHS TEKCTIB 3 YKCJa 3alpONOHOBAHUX.

3. ®akTuyHMI MaTepian, [0 MICTUThCS B TEKCTax Ha 1HO3EMHIA MOBI Mae OyTu
migiOpaHuii TAKMM YUHOM, 11100 BiH MIT BUKOPHUCTOBYBATHUCS YUHSMU 1 B 1HIIHH TaTy3i
yu60Bo1 mistmpHOCTI. Hanpukia, mo y3rokeHHIo 3 mpodiioounMu KadeapamMu yuHi
YUTAIOTh TOW YM 1HIIWNA MaTepian, HeOOX1THUHN M TSI TOCITIAHUITLKOT pOOOTH.

4. 3aBnaHHA, IO CTABJIATHCS IEepe] YUTAHHAM TEKCTy Ha 1HO3eMHil MOBi, MalOTh OyTH
BIJIMOBIJIHI IO THX, 3 SKAMHU IIKOJISP 3YCTPIYAETHCS MPHU YUTAHHI HA PITHIA MOBI, —
OTPUMATH NEBHY 1H(QOPMAIIiIO, OIIIHUTH TOUKY 30pY aBTopa, (PaKTH, IO HABOIATHCS B
TEKCTI, 1 T. iH.

5. YueHb NOBHHEH YITKO YCBIJIOMITIOBAaTH PE3YNbTAT, IKUH BiJl HHOTO YEKAIOTh BHACIIIOK
HOTO MISTTBHOCTI, 1HAKIIe KaXKy4dd, BiH NMOBHWHEH OyTH BIIEBHEHH, IO BiJ HBOTO
BUMAra€eTbcs PO3yMiHHS TEKCTy, a HE IIOCH iHIIE (HANpHUKiIal, BIITBOPEHHS MOBHU
TeKCTy). TIIBKY B IIbOMY BHITaJIKy MOKHA PO3PaXOBYBaTH Ha TE, IO B HHOTO TOCTYTIOBO
HAIpaIoTbCd HABUKU 3piioro yutaHHs. [lomiOHa BIEBHEHICTh 3’SBUTHCS JIMILE B
TOMY BHWITQJKy, SIKIIO BHKIIQJa4 IEPEBIPSIOYM CTYIiHb PO3YMIHHS TEKCTY, ACIIO
3yNMUHUTH poOOTYy HAJ MOBHHUM MarepiajoM 1 CHpsSMYye€ BCIO yBary ILIKOJspa Ha
BUPIIIEHHS 3aBAaHb, 3B’ A3aHUX 3 pPo3yMiHHIM npountaroro (Mykhalchuk & Danchuk,
2021).

3pemToro, s TOro Imo0 Y4YHI COpUAMalM YUTAaHHS HAa 1HO3EMHIM MOBI SIK MOBHY
TUSUTBHICTH, @ HE SIK BIPaBY, HEOOXITHO MOTPUMYBATHCH 1 JESKUX OPraHi3allifHUX MOMEHTIB:
TEKCT 3aBXJ{ TMOBHHEH OyTH IITICHOIO 3MICTOBOIO OJHMHHMIICIO, TOMY Oa)XaHO YHMTAaTH HOTO
MOBHICTIO 132 OJTUH pa3.

3BepHEMOCS Temnep N0 IUIaHy 3MICTy TEKCTY, SIKHH SIBJISIE COOOK CKIATHY CHCTEMHY
OyznoBy. OCHOBHUMHU KOMIIOHEHTaMH 3MICTY € JIEKCHYH1 OJTMHHII], [0 3aKPITUTIOI0Th B MOBI CBOTMH
3HAYCHHSIMHU TIOHATTS 1 YSIBJICHHS O TpeAMEeTaX 1 sSBUIAX HABKOJHUIIHBOTO cBiTy. OmHAK cyma
3HaYeHb IIe He SABJIsE€ COO0I0 3MICTY TEKCTY 1 HaBiTh OKpeMoi ¢pazu. HeoOXimHUM € 3ailiCHEHHS
JIOT CHCTEMH KOJOBUX TEPETBOPEHb, 3a JIOTIOMOTOI0 SKHX 3 OKPEMHX 3HAu€Hb 3MiCTOBHX
KOMIIJIEKCIB, 110 “OXOIUTIOIOTE” (hpas3u, iX €IHICTh, POPMYIOThCS aHCaMOui Ta Iinuil TekcT. B
pe3yabTaTi MePIIOro KOJAOBOTO MEPEXO0ly YTBOPIOETHCS BIIHOCHO CPOPMOBaHUM 3MICT (Ppasw,
HOTIM — 3MICTOBUH OJIOK, IIO OXOIUTIOE €IHICTH (pa3 i aHcaMOIb, 1 3PEIITOl0, SIK HACTIIOK —
dbopMyBaHHS Ha TPOTA31 BCHOTO TEKCTY 3MICTOBOTO Mmojs (abo 3mictoBoi mogeni). Cin
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BpPAaxOBYBaTH, IO TEKCT MICTUTHh TaKOX BJIACHUH 1eWHO-CMUCIOBHH 3MicT. BiH Moxe OyTu
eKCIUTIIIUTHO BUPAXEHUH B TEKCTI a00 TUIBKM MATHCh Ha yBa3i, CKJIQJAl0YHCh 3 E€JICMECHTIB
KOHTEKCTY 1 miaTeKcTy. B Oynb KoMy BUNIAJIKY i1€ TEKCTY — 1€ TOJIOBHHI HOT0 KOMIIOHEHT, 10
BUPAXEHHS SIKOT CIIPSIMOBYE 3yCHIUISA aBTOP B 1HGOPMAIIITHOMY 1 KOMYHIKaTUBHOMY ITIJIaH1, paan
YOro CTBOPIOETHCA TEKCT. [IOBHOIIHHE CIPUUHATTS Ta PO3YMIHHS TEKCTY HACTyHa€ TOMI KOJH
yuTad oBOJoMiBaE komoM imed. Kopx imed Takoxx crHpuse HaWOUIBII y3araJbHEHOMY,
KOMITPECUPOBAHOMY i MOOIJIbHOMY 30€piraHHIO Ta BUKOPHCTAHHIO TEKCTOBOT iH(OpMALlii.

Bci Tekctn MaroTh Mixk co0010 0araTto CIUIBHOTO, BOHH MiAMOPSIKOBYIOTHCS TTpaBUIaM
CTPYKTYPHOI 1 CMHUCIIOBOi Oprasi3ailii, BiANOBIAalOTh JESKUM CXeMaM KOMIO3HMLIHHOI Oym10BH.
Pa3oMm 3 TUM KOXKEH TEKCT € HEMOBTOPHUM IO HA0OPY CTPYKTYpPHHX €JIEMEHTIB, MOBHUX OJIMHHIIb
1 o 3micTy. PO3BUTOK HaBUKIB OpI€HTYBAaTHCSA B TEKCTOBOMY IOJi MO3UTHUBHO MO3HAYAETHCS HA
MOBHOI[IHHOMY CHPHHHSATTI 1 MPOAYKTHBHIN MepepoOIli IEKCUKO-TPaMaTHYHOTO MaTepiairy, HOro
aJICKBaTHIN CMUCIIOBIH iHTepIIpeTaiii.

OpnHak, citiJi BU3HATH, 1[0 HEMOXIIUBO 0€3M0CePeIHRO KePYyBaTH IICUXIYHIUMHU TIPOIIeCaMu
y4HS, SKi MalOTh MICIIe i 9ac YuTaHHsA. MoOKHa JIMIIEe BpaxoBYBaTH (akToOpH, 110 BILUTUBAIOTH
Ha YUTaHHS, Ta BAKOPUCTOBYIOUH iX, IEBHIUM YHHOM BIUTHBATH HA MIKOJISIPiB, CTBOPIOIOYH Oarato
pa3 MeBHI YMOBHM Ta BHUMAararouyd MEBHOTO pe3yJbTaTy, Mepeja IIUM HAaBUUBIIM iX, HA BIpaBax,
HEOOXITHUM OTEeparlisiM.

Po3ymiHHS TEKCTy 3a71€KUTh HE TITBKU BiJI HOTO 3MICTOBHOCTI, KOMIIO3HIIITHO-3MICTOBOL
CTPYKTYpPH 1 MOBHOTO BHPAXEHHS 3MICTOBHX BITHOCHH. PO3yMiHHSI BU3HAUAETHCS TAKOX THM,
HACKITPKM JIGKCHKA 1 TpamMaThKa TEKCTy BIJIIMOBIAA€ Tl JEKCHUIll i TpaMaTHIll SKOK BOJIOJi€
3no0yBau ocBith (Mykhalchuk, Ivashkevych Er., Nohachevska, Nabochuk & Voitenko, 2021),
TOOTO HACKIIBKH JIEKCHKA 1 TpaMaTHKa 1H0O3eMHOT MOBHM HAOJIMKEHI JI0 PiTHOI MOBU PELUITIEHTA.

B mpakTuri HaByaHHS YWTaHHIO piAKo OyBae Tak, 1mo00 CTYACHT 3HaB Ta PO3YMIB
abCOJIIOTHO yCi CIIOBa, IO 3YCTpPiYalOThCA B TEKCTi. [IpakTHka Mokasye, IO PELUIIEHT MOXKe
3pO3YMITH TEKCT, IKUA MICTUTh JACSKHIA BIJICOTOK HE3HAWOMOT JICKCHUKH, aJPKE€ OKpEMi CII0Ba cami
10 co01 BOJIOJIIOTh MEBHOIO BipOTiAHICTIO PO3YMIHHS.

Kpim Toro, B TeKCTI MOXKe 3yCTpITHUCSA HE3HailomMa abo 3a0yTa rpaMaTHyHa KOHCTPYKITiS.
OCHOBOIO /17151 pO3yMiHHSI HOBOTO TPAMAaTUYHOTO SIBUILA B iHO3EMHI MOBI MOXKYTh OyTH TaKOX 1
rpaMaTHYHi SBUINA BCEPEINHI CaMOi MOBH, 1[0 BUBYAETHCS. BOHM Tak0X MOKYTh OyTH aHAJIOT14H1
no ¢opMi i 3HaYEHHIO JI0 BXe BHBUEHHX (opMm, abo 1m0 dopMm pinHOi MOBH, OyTH HYaCTKOBO
aQHAJOTIYHUMHU YW HE MATH Hi SKOi aHaJOTii 3 SBHINAMH PiTHOI MOBU, Ta MOBHU IO BUBYAETHCS
(Mykhalchuk & Koval, 2021).

Takum yMHOM, B mpolieci HaBYAHHS YUTAHHIO MOTPIOHO NaBaTH TEKCTI, IO YAaCTKOBO
BKJIFOYAIOTh HE3HAHOMY JICKCHKY 1 TpaMatuky. [IpudoMy onHi siBUIIa OyayTh 3p03yMiji JIeTIIe,
iHII Baxkvye. OfHI 3 HUX OyayTh 3po3yMini 6e3 mepekiiaay 1 He OyayTh MOTipIIyBaTH PO3YMIHHS
BCHOT'O TEKCTY, 1HIIII BUMaraTUMyTh nepekiiany. HeooximHo, o0 yuHi HanmpambOBYBAIA 3BHYKY
pO3yMiTH TEKCT 0e3 mepeKiiaay, BKIoYalodl He3HalioMi iM MOBHI SIBUIIIA HA OCHOBI 3JIOTAJIKU TIPO
3Ha4YeHHs. J{JIs IIbOTO CITiJi pO3pOOUTH CHCTEMY BIIPaB, € BUMAraeThCs 370TaKa sl PO3yMiHHS
KOHTEKCTY, 110 MICTUTh HE3HAlOMy JIeKCHKY a00 rpamMaTuyHi siBUIIA. AJle JUIs IbOTO MOTPiOHO
3’SCYBaTH IO BIUTMBAE HA SIKICTh CIIPUUHSITTS Ta PO3yMiHHS Ha MICUXOJIOTTYHOMY PiBHI.
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THE WAYS OF ORGANIZING CLASSROOM MANAGEMENT

Classroom management is a multi-faceted activity and extends beyond the traditional
behavior management techniques recommended to deal with pupils with disruptive behavior.
Teachers should develop caring, supportive relationships with and among pupils; organize and
implement instruction in ways that optimize pupils’ access to learning; they may use group
management methods that encourage pupil engagement with academic tasks; promote the
development of pupil social skills and self-regulation; and use appropriate interventions to assist
pupils who have behavior problems (Dubovyk, Mytnyk, Mykhalchuk, Ivashkevych Er. &
Hupavtseva, 2020).

Some scientists also believed (Bucci, Maskit & Murphy, 2016) that if pupils were engaged
in their lessons, they would be less likely to misbehave. If lessons are precise and completed at a
steady continuous pace, students will have little time to misbehave or to get into conflicts. When
students are engaged, they are concentrating at the lesson and focus on learning, and it prevents
problems. It is important for the pupils to be part of the decision-making processes. If pupils are
having fun, they will be engaged. When they are engaged in a lesson, they will not think about
misbehaving, and will be focused on the task.

Pupils should play an active role in setting classroom rules. By allowing the pupils to help
create the rules, the pupils are participating in classroom community building. Everyone is
working together and is able to clearly understand the rules.

Teacher needs to Focus attention on entire class and must not talk over pupil chatter. At
times silence can be effective. Pupils should know what is going to happen in the class and
monitored to check progress. Teacher should move around the room so pupils have to pay attention
more readily and give pupils non-verbal cues. Lessons should be planned to ensure that the period
is filled with learning activities. Teacher should have a knack to memorize pupil names as quickly
as possible. It enhances class control and confidence of the teacher.

As stated above, class management is the creation of appealing environments for pupil
learning. Classroom management strategies are tools that teachers can use to create such an
environment, ranging from activities aimed at improving the relationship between teacher and
pupils, with rules for regulating pupil behavior. Only when management efforts are not successful,
teachers need to resort to reactive and controlled strategies. Therefore, it is important to distinguish
between preventive and realistic classroom management strategies. There is a difference between
strategies that are used to prevent behavioral problems and strategies used to respond to problem
behavior. For example, the establishment of rules and procedures for favorable relations between
pupils and teachers are considered to be preventive strategies, while disciplinary interventions,
such as prevention or punishment, are considered to be reactive strategies. While it is generally
believed that prevention strategies are more effective than reactive, sometimes reactive strategies
are needed to reduce the destructive or other undesirable behavior of the learner.

Learning requires a teacher to help the pupils understand the learning materials. What the
teachers observe in the learning environment, many pupils do not stay passive but active.

Thus, the teachers need to create an environment that pushes the pupils to learn the learning
materials. This beneficial environment can give a scope for the pupils to participate in learning
materials. Participation is likely to help the teacher for better guidance that can enhance
performance and success of the pupils.

Firstly, education should be by knowing the structure of society and era we live, keeping
in mind the requirements and needs any improvement activities to be done.

Nowadays pupils firstly we must make them love the lessons, to help and faceplate them
in good manners otherwise pupil may hate both teacher and lesson and as a result he will not
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achieve and will fail. Teacher shouldn’t behave just as an officer that does his job regarded with
the curriculum and after lesson gets away, but behaving as a parent providing them help, love and
facilitating things would be more useful during the processing of course.

Of course, as it happen usually extremism is not good, even in our pupils they shouldn’t
find everything ready, when we help them we should keep the balance otherwise students will
become lazy and want to find everything ready. They might thing that we don’t need to study hard
and whipping effort however our teacher will help us, and could not make mental exercise (think
a lot). Again, not helping them and letting them alone to study may push them to pessimism and
may not succeeds. They might become despair and then give up.

In this aspect, the soft language, a friendly face and an optimistic heart facilitate pupils to
success in the training course.

A separate group of CMS is a group of unforeseen situations that represent various
reinforcement strategies, aimed at improving the behavior or activities of pupils. These include
preventive and reactive strategies. These group contingencies can be classified into three types:
independent, interdependent, and dependent group contingencies. Independent group
contingencies refer to reinforcement interventions that apply the same assessment criteria and
reinforcements to each child. Dependent group contingencies refer to interventions that require a
single student (or a few students) to reach a designated criterion in order for the whole group to
receive reinforcement (e.g., when a student attains a 100 percent score on a test, the teacher will
hand out sweets to the entire class). Interconnected group of unforeseen situations require that
whole groups of pupils reach a certain criterion for obtaining reinforcements (for example, team
members need to cooperate for a team project, and the whole team gets an estimate for their final
product). Returning to preventive-reactive classification, both preventive and reactive strategies
can be applied to the whole class population (for example, by discussing class rules or giving group
conclusions) or to individual pupils (for example, allowing a pupil, who is easily distracted, to sit
alone during independent seatwork or placing a student temporarily outside the classroom when
showing disruptive behavior).

Improving pupil behavior (for example, self-control) is an important goal in many school
management programs at the moment, while this group of components is not sufficiently
represented in the various classifications mentioned above. In addition, many activities use both
preventive and reactive strategies. Therefore, there are the following classification (“types”) of
classroom management interventions, based on their main focus:

1) Teachers’ behavior-focused interventions. The main focus of the intervention is to
improve the management of teachers (for example, the maintenance of order, the introduction of
rules and procedures, disciplinary measures), and thus on changing the teachers’ behavior.

2) Teacher-pupil relationship-focused interventions. The main focus of the intervention is
to improve the interaction between teachers and students (teacher-student interaction), and
consequently, to develop caring and supportive relationships. Only preventive interventions are
included in this category.

3) Pupils’ behavior-focused interventions. The main focus of the intervention is to improve
the pupil’s behavior, for example, through group unforeseen events or improving the self-control
of all students. Both preventive and reactive interventions are included in this category.

4) Pupils’ social-emotional development-focused interventions. The main focus of the
intervention is to improve the social and emotional development of pupils, such as strengthening
the feelings of empathy for other children. Both preventive and reactive interventions are included
in this category.
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REASONS OF DOING MISTAKES IN WRITING

To our mind, mistakes are no longer perceived as something bad or inappropriate in
teaching or learning a language and in such a way that should be deleted in any reason. On the
contrary, mistakes have become a necessary component of the educational process, because they
in a great degree develop pupils’ thinking and their creativity. And even more, there is a special
type of linguistic analysis that focuses students’ attention on those mistakes made by them. We
define the mistakes in the analysis as means of identifying, classifying and systematically
interpreting inappropriate forms of speech activity taken by those students who study a foreign
language. That’s why we can further argue that correcting mistakes is a procedure used both by
researchers and teachers having been involved in collecting forms of the activities of perceiving
the linguistic material having been studied, identifying mistakes, classifying them by types and
reasons, and their different characteristics. In some situations, we can argue that the mistakes can
be performed for different purposes: a) to know how well someone knows the language; b) to
understand how a person learns the language; c) to get information about the typical difficulties of
learning a language. The method of analysis of language mistakes in the written forms of the
activity, performed by pupils, are useful for developing students’ creativity.

To prove this mind, we can give some examples. In such a way, in the researches of
scientists (Gass & Selinker, 2008) it was proposed the analysis of mistakes made by pupils whose
native language is not English (Japanese, Chinese, Burmese, French, Czech, Polish, Tagalog,
Maori, Malaysian, most of Indian and West African languages), without comparing them among
themselves. So, the scientist analyzed the sources of mistakes in the process of studying of a
foreign language. Also, he identifies 1007 mistakes in the process of writing English texts by 50
Czech pupils.

According to these results, we’ll say that with the aim to develop pupils’ creativity it is
useful to study mistakes in a foreign language. It is important from different points of view
(Raimes, 1999) for pupils of different social groups. Firstly, the mistakes are important as for
pupils so for teachers. Analyzing mistakes, the teacher studies how students not only make a great
progress in learning, but also how they show their creativity. In this way, one can see that they still
need to study, discover and confirm the strengths and weaknesses of the curriculum. If a teacher
understands that it is difficult to master the language and why the mistakes can be, a pupil will be
able to spend more time in the classroom organizing practical exercises on this or that subject.

Also, the analyses of mistakes can thus provide a significant support of the learning process
of pupils. Secondly, mistakes provide invaluable “live” information according to the learning
process and language proficiency, emphasizing on the methods and strategies that pupils use by
the way to study a foreign language. Thirdly, the mistakes will be useful for students in the process
of self-development of their creativity and self-knowledge. The ability to analyze own mistakes,
the understanding of their mistakes and their analysis provide the learning mechanisms for pupils.
If schoolchildren understand that some material is difficult them to learn, they will pay more
attention, do such kind as grammatical inflections, not only by a way of training but also in the
process of natural speech. We should remember that Analysis of pupils’ own is not the method of
an evaluation — it is a method of help or facilitation.

Understanding both the teacher and the student, typical mistakes and their subsequent
analysis determine the further steps of both a partner of communication in learning process.
Among them there are the main ones: the development of ways to correct typical mistakes, the
preparation of a number of mistakes in a foreign language and speech tasks for exercising at classes
and at home, the choice of choosing a textbook of a corresponding level of language, the
development of strategies for learning the second language. Some representatives of the Theory
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of the mistakes’ analysis see the differences between “language mistakes” and “language flaws”.
For example, scientists (Gefen, 2002) define “a language mistake” as a systematic deviation from
the chosen norm or set of rules. “Language mistakes” allow a pupil to gain new knowledge of the
rules of the language, which is incomplete, perhaps because they were influenced by the linguistic
system of their native language.

Language mistakes can be divided into receptive and productive ones. Receptive mistakes
are those ones arising from misunderstanding of the intentions by the pupil (a speaker). There are
also productive mistakes — those ones that facilitate the expression of each student. Also, we
indicate local and global language mistakes. Local ones do not interfere with the whole process of
communication and they do not prevent general comprehension of the statement. Global mistakes
are, on the one hand, more serious than local ones, because global mistakes interfere with global
social communication and violate the content of each statement in such a way. Local mistakes
have a deal with the use of different forms of a noun and a verb, with the use of articles,
prepositions and auxiliary verbs. Global mistakes may also be considered the wrong order of words
in the sentences and apply to all levels of the language system: phonological, morphological,
lexical, and syntactic ones. In turn, language flaws are random deviations, not fixed to any
language system, and, unlike global linguistic mistakes they are done not systematically and in the
same way. Language flaws may have various evidences and varieties, such as in the form of
refusals, distortion of the heard information, wrong start, the lack of agreement between the
subjective and the predicate types of connections in the long complex sentences. The example of
a language flaw can be the case when a student who knows the difference between “a man” and
“a woman” and when he/she acquainted with pronouns, uses “she” in the meaning of “a man”. We
think, that language flaws have a place in writing and in oral speech as a result of carelessness,
fatigue, unattentiveness and others.

That’s why we have to draw our attention to the fact that it is necessary to distinguish
openly false statements — those ones which are obviously grammatically incorrect, and hidden
false statements, which are grammatically correctly used, but they are incomprehensible in the
context of communication. In addition to the typology of mistakes, long-term researches organized
by us in this area suggest that there are several main reasons for mistakes in learning a foreign
language. The first reason is interference of a native language, or interlingual translation, which is
a negative influence of a native language. The native language of pupils plays the important role
in learning of a foreign language. The process of translation from the native to a foreign language
is one of the causes of written mistakes. This happens because the pupil tries to translate the
sentences from the native language to the foreign one literally. This is probably the most common
mistake, for example, when we have a deal with the translation of idioms.

Mistakes in writing having been done under the influence of the native language are called
inter-lingual/intra-lingual. The second reason relates to intramuscular factors of language
development. Intra-lingual mistakes and language development mistakes depend on the severity
of the second language having been studied. The reason for the correction of mistakes can be the
terms or the context in which the foreign language is studied. For example, we mean the situation
when a class is with a teacher, teaching linguistic materials, in a case of studying at school or
solving social situations in a case of learning a foreign language by pupils’ own. In a case of
classroom management, a teacher or a tutor can contribute to the student’s misconception about a
foreign language. Another example is the pupil’s loss of motivation to study because the materials
and/or a style of schoolchildrens’ submission to are not appropriate to each person, and, as a result,
there is a lack of attention to the learning process in general. Of course, such educational process
cannot be creative.

The fourth reason for possible mistakes is the prevalence of communicative strategies,
which involves the conscious use of verbal mechanisms for the expression of the idea without a
particular linguistic form that is inaccessible to each student for some reasons. So, psychological
principles of the developing of creative writing of schoolchildren are:
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1. Simplification: pupils often choose simple examples and design some information
instead of more complex activities, for example, using Present Simple instead of Present
Continuous in English.

2. Generating or preparing creative tasks. Students often choose one form or design some
material in a creative context and transfer it to another context where there is no need to be used
without understanding the components (parts) of phrases or sentences. Creative language is
pleasant for tourists, filled with borrowed phrases, most of which there are phrases, where some
expressions and phrases are grouped from different points of view, according to different models.

3. Avoidance (syntactical, lexical, phonetic, thematic creative tasks). Some pupils are
difficult to use some structures. As a result, these pupils avoid using these structures and use
simpler ones instead of the first structures. For example, in the lexical structure “I lost my way”,
the pupil avoids the use of the word “way” and says instead of it “I said I’d lost my road”.

The example of phonological avoidance is the fear of misunderstanding a word and, as a
result, this pupil is a liar, there is a substitution that “He does not speak the truth™. In a case of
“thematic avoidance” to avoid the main subject the pupil may change the subject of conversation,
pretend that he does not understand it, or just does not answer at all.

4. False assumptions: many mistakes of pupils can be caused by a false assumption of a
foreign language. For example, some students think that the word “as” is an indicator of the present
day. Therefore, they express themselves in such a way: “He talks as the teacher”.
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THE MAIN CHARACTERISTICS OF COMMUNICATIVE-COMPETENT
APPROACH

An analysis of the concept of a communicative-competent approach suggests that the
transition to a competent approach means reorientation from the process to the result of education
onto the activity dimension. A communicative-competent approach to learning requires the
transformation of the content of education, transforming it from a model that exists objectively for
all pupils, on the subjective achievements of one teenager.

According to the program of foreign languages for secondary schools, the acquisition of
pupils by foreign language communication involves the formation of a certain level of
communicative competence in them, which includes speech and language, socio-cultural and
sociolinguistic, discursive and strategic competences. However, scientists (Mykhalchuk,
Bihunova, Fridrikh & Vietrova, 2021), well-known specialists in the field of teaching a foreign
language, distinguishes several other components of a communicative-competent approach:
speech, linguistic (linguistic), socio-cultural and compensatory competence. In addition, in his
opinion, the formation of educational and cognitive competence is extremely important in the
process of teaching foreign languages.

According to the current program, the language competences contain the following
language skills of teenagers, such as: to perform oral communication in typical situations of the
educational, labor, domestic and cultural spheres of communication; to understand by the rumor
the basic content of authentic texts; to read and understand authentic texts of different genres and
types with varying degrees of understanding of their content; fix and send in writing the necessary
information. According to our mind, the language competence includes: ability to operate language
means of a foreign language (phonetic, spelling, lexical and grammatical). To the sphere of
language competence, the scientist also refers to the linguistic (speech) etiquette, that is, nonverbal
means of communication — gestures, behavior in the process of communication.

Also, the current program for secondary schools does not differentiate sociocultural and
sociolinguistic competencies. The program makers define them as the ability to select and use
speech forms for implementing communicative intentions in specific situations and the ability to
take into account cultural features, rules of verbal and nonverbal behavior in typical
communication situations. According to scientists (Mykhalchuk, Bihunova, Fridrikh & Vietrova,
2021), the ability to take into account the rules of non-verbal behavior belongs to the language
competence, and the program, which includes this ability to socio-cultural and sociolinguistic
competencies. Scientists also offers the following explanation of socio-cultural competence. For
successful communication it is necessary to possess not only the common language for both the
interlocutors, but also the common knowledge. According to scientists (Mykhalchuk, Bihunova,
Fridrikh & Vietrova, 2021), such common knowledge of communicative actions are background
knowledge, which are divided into: universal human knowledge; information owned by members
of a particular ethnic and linguistic community; regional knowledge; professional knowledge and
relevant vocabulary. In view of this, the function of socio-cultural competence is to achieve
genuine communication with the background knowledge of the second group.

However, we adhere to scientists (Guevara Erra, Mateos, Wennberg, Perez & Velazquez,
2016) point of view, which delineates sociocultural and sociolinguistic competencies. Socio-
cultural competence is knowledge, skills and ability to critically focus on the main differences,
peculiarities, advantages and achievements of the cultures of the countries studied as a foreign
language and the cultures of the peoples of Ukraine, to express their reasonable opinion regarding
anew culture and comparable cultures in general, to understand the realities of the studied culture,
and tolerant, respectful of other cultures. Sociolinguistic competence is explained by scientists as
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knowledge, skills and ability to interpret and use linguistic and linguistic units, texts and situations,
taking into account linguistic and ethnographic realities and sociolinguistic generic, age,
professional, national and territorial peculiarities of communicating.

Now, let us show educational and cognitive competence, which provides three groups of
skills: general teaching skills (work with a book, a textbook); ability to learn foreign languages
(use a bilingual dictionary, grammar directory); the ability to independently learn a foreign
language and improve the acquired knowledge.

Let us turn to the compensatory competence, which is singled out by scientists
(Mykhalchuk & Kryshevych, 2019). Its essence is to compensate for the lack of linguistic means
during communication.

All of foregoing information suggests that the components of communicative competence
determine the content of teaching foreign languages. However, the introduction of a
communicative-competent approach to the content of foreign language education is associated
with a number of problems that require an additional solution. Let’s show some of them:

The first problem is in what there are positive and negative points of introducing a
communicative-competent approach. The positive point is that this approach will allow for a
significant degree to be implemented by personality-oriented and activity-oriented approaches,
since the allocation of competences in the content of the teaching of foreign languages determines
the guidelines in selecting the most valuable for the formation of value orientations of knowledge
and skills that students will need in their lives. A negative attempt may be made to portray the
content of foreign language education in the form of a mechanical system of competencies, which
will lead to the elimination of the domestic content of foreign language education, as well as to the
rejection of the traditional formulation of the main goal of learning foreign languages, and in
particular educational and developing.

The second problem is the lack of the development of the conceptual apparatus, which
creates considerable difficulties in determining the list of competencies. The third problem is the
definition of the ratio of academic knowledge and competencies. The concept of competence, as
scientists (Mykhalchuk & Kryshevych, 2019) says, is wider than knowledge or ability; competence
includes knowledge, skills, educational and life experience, values, interests that are independently
implemented by students and used by them in a particular situation. Hence, knowledge, skills,
experience, values, interests are the basis of competence, and the achievement of a certain
competence as a result of the implementation of a competent approach is to teach students to apply
the knowledge and skills acquired in specific situations.

As for the fourth problem, it consists in developing a system of competence assessment,
such as knowledge and skills. One of the problems is solution of the further study and agreement
of the essence of traditionally existing educational content of foreign language education.
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TECHNIQUES TO INCREASE THE EFFECTIVENESS OF STUDYING
VOCABULARY AT THE LESSONS OF ENGLISH

Learning vocabulary is a crucial part of mastering any language, and English is no
exception. A rich vocabulary enhances communication, comprehension, and confidence. To make
vocabulary study more effective and engaging, especially in the classroom, teachers and students
can adopt several proven techniques.

Vocabulary plays a vital role in all four language skills: listening, speaking, reading, and
writing. Without a strong vocabulary, even students with good grammar knowledge may struggle
to express themselves or understand others. Building a broad word base allows learners to better
grasp meanings, identify context, and respond more fluently in conversations and writing tasks.

In traditional classrooms, vocabulary learning has often been limited to memorizing word
lists and definitions. While this method can work in the short term, it often leads to quick forgetting
and poor usage in real-life situations. Modern approaches emphasize interactive and student-
centered techniques that promote long-term retention and practical application.

Furthermore, students learn best when they are engaged, motivated, and actively involved
in the learning process. Integrating a variety of vocabulary learning strategies caters to different
learning styles and preferences, making lessons more inclusive and effective. With thoughtful
planning and the right tools, vocabulary instruction can become one of the most dynamic and
rewarding parts of English education.

Contextual learning involves acquiring new vocabulary through exposure to words within
meaningful and authentic contexts, rather than through isolated memorization. This approach
allows learners to infer word meanings based on surrounding text, leading to deeper understanding
and better retention. Vocabulary knowledge is more than the knowledge of words out of context;
in other words, they believe that the importance of vocabulary is measured by the linguistic context
in which they are used since the context will affect the interpretation of the words. As a
consequence, the aim of this research was to see how different degrees of context (zero, decreased,
and maximum context) affected Turkish upper-intermediate EFL learners’ vocabulary learning
and retention (Zarfsaz, Yeganehpour, 2021).

Spaced repetition is a learning technique that involves reviewing information at increasing
intervals over time. This method leverages the psychological “spacing effect,” where information
i1s more effectively encoded into long-term memory when exposure is spaced out rather than
massed in a short period. In the context of language learning, spaced repetition has proven to be a
powerful tool for vocabulary acquisition.

Spaced repetition offers several powerful benefits that significantly enhance vocabulary
learning. One of the primary advantages is improved long-term retention. By revisiting vocabulary
at strategically spaced intervals, learners reinforce their memory just before it fades, which
strengthens neural connections and aids in transferring words from short-term to long-term
memory. This method taps into the natural rhythm of forgetting and remembering, ensuring that
knowledge is retained more permanently.

Another key benefit is efficient learning. Spaced repetition enables learners to concentrate
more on challenging vocabulary. Difficult words are scheduled for more frequent review, while
easier or well-known words are shown less often. This targeted approach prevents unnecessary
repetition and allows for more productive use of study time.

Moreover, adaptability is a defining strength of modern spaced repetition systems (SRS),
such as Anki or SuperMemo (Want to Remember Everything,Apr 21, 2008). These tools assess
individual performance and adjust the timing of reviews based on how well each word is known.
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This personalized review schedule ensures that learners receive optimal exposure to each
vocabulary item, making the learning experience more efficient and tailored to their needs.
Spaced repetition is a scientifically supported and highly effective technique for vocabulary
acquisition. By leveraging the natural forgetting curve and strategically timing reviews, it ensures
that new words are retained longer and recalled more easily. Digital tools like Anki and Quizlet
have made it easier than ever for both teachers and students to implement this approach in everyday
learning. When integrated thoughtfully into English lessons, spaced repetition not only boosts
vocabulary retention but also fosters greater learner independence and confidence. As language
education evolves, embracing this method can lead to more efficient and lasting results.
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IHTEPAKTUBHE HABUAHHS HA YPOKAX ITHO3EMHOI MOBHA
YYHIB TIOYATKOBOI HIKOJIN

CyyacHe CycHiIbCTBO CTaBUTH IE€PE] OCBITOIO HOBI 3aBIaHHS, cepell KX BAKIUBHUM €
HiArOTOBKA 0Ci0, 3MaTHUX MNpUUMATH KPUTHUYHI pIMIEHHS Ta e(EeKTUBHO B3aEMOMIATH Y
IIBUKO3MIHHIA peabHOCTI. AKTUBHICTh, CAMOCTIMHICTh, TBOPUICTh Ta 3JATHICThH A0 aaamnTarlii
CTalOTh KJIIOYOBHMH XapaKTEPUCTHKAMU OCOOMCTOCTI Ha Cy4acHOMY eTarli, 1 iX (GopMyBaHHA
BHMarae BIIPOBA/KEHHS! HOBHUX M1AXO/1B 10 HABUYAHHS.

VY 3B’513Ky 3 IIUM BHHHUKA€ HEOOX1IHICTh B 3aCTOCYBaHHI IHHOBAIlIMHUX, HETPATUIIHHUX Ta
METO/IIB HaBYaHHsI, CIPSIMOBAHUX HA PO3BUTOK KpUTHYHOTrO MucieHnHsa. Hanpukinaz, y Konnenmii
HoBoi ykpaiHCBKOiI IIKOJIM MiAKPECIeHO 3HAUYCHHS BUKOPUCTAHHS TAaKWX METOMIB: «Y mporeci
HaBYaHHA OyAyTh BHKOPHUCTOBYBAaTHCS METOIH, SKI BYaTh POOUTH CAMOCTIHHHUI BHUOID,
OB’ SI3yBaTH BUBYCHE 3 MIPAKTUYHHUM KUTTSIM, BPAaXOBYIOTh 1HANUBIYalIbHICTh YUHD» [4].

VY bOMy KOHTEKCTI TUTAaHHS €(PEKTUBHOCTI HABYAHHS 1HO3EMHHUX MOB yYHIB ITOYaTKOBOT
IIKOJIH € HaJ3BUYaiHO aKTyadbHUM. OJIUH 13 MEPCIEKTUBHUX MiAXOAIB 10 BAOCKOHAJICHHS I[LOTO
MPOLECY — 116 BUKOPUCTAHHSI IHTEPAKTUBHOTO HABUAHHS HA YPOKaX 1HO3EMHHUX MOB.

BuBuenHio npo6iaeMy BUKOPUCTAHHS IHTEPAaKTUBHUX METO/I1B HABYAHHS PUALUISIIN yBary
Ta BHECIIM 3HAaYHUI BHECOK BHJIaTHI Cy4acHIi Ta 3apyOixkHi HaykoBIll: B. becmasniko, B. Monaxosa,
O. Homeryn [6], JI. [lupoxkeHko a TakoX. BoHM TilymMayaTh IHTEpAaKTUBHICTh y HaBYaHHI 5K
3MaTHICTh 10 B3a€MOJii, CIJIKYBaHHS, J1ajJory Ta AaKTUBHOI isUTBHOCTI. Ix mocmimkenus
MOKa3yl0Th, IO BUKOPUCTAHHS IHTEPAKTUBHOTO HABYAHHS 3HAYHO IIJIBUIIYE 3aCBOEHHS
MaTepiany, OCKUIBKHA BOHO BILJIMBAE HE JIMIIIE HA CBIOMICTh YUHS, ajle i Ha HOTO eMoIIiiHy cdepy.
MeTtoau iHTEpaKTUBHOIO HaBUAHHS MOXKHA 3HaiiTHM B TBopuux podorax B. CyXOMIMHCHKOTO,
npakTuii iHHOBaIiiHUX BuuTeniB 70-80-x pokie (B. Illaramos, €. Insin, C. Jlucenkosa, III.
AMOHaIIBIJI Ta IHIIMX), @ TAKOXK Y TEOPil pO3BUBAIILHOTO HaBUYaHHS [2].

[HTEepakTHBHE HaBYaHHS Bi0Opa)xkae CydacH1 TEHIEHIIIT B OCBITi, CIIPSIMOBaHI Ha AaKTUBHY
y4acTh y4YHIB y HaBYaJbHOMY IPOIECi, CTBOPEHHS CTHMYJIIOIOUOTO CEpEeOBUIIA Ui IXHBOTO
OCOOHMCTICHOTO PO3BHTKY Ta 3aJlyuy€HHsS JI0 CIHiBIOpali Ta B3aemoaii. Bukopucranus
IHTepaKTUBHUX METOMK Ha YPOKaxX IHO3eMHUX MOB B [TOYATKOBIH IIKOJII MOXKE 3HAYHO 30UTBIIUTH
MOTHBAIIIIO YYHIB, MOJIMIIATA IXHI KOMYHIKATHBHI HABUYKH Ta CIPUITH KPAIIOMYy 3aCBOEHHIO
MOBHOT'O MaTepiany.

3aBAsKM IHTEPAKTUBHOMY HABUAHHIO Ha ypOKaxX 1HO3€MHOI MOBHM YYHIB MOYaTKOBOi
IIKOJIH:

— 3ale3neuyeThcsl aKTHUBHA Yy4acTh KOXXHOTO YYHS B IpOLIECI HABYAHHSA, CHPUSIOUU

3aJIy4CHHIO Pi3HUX THIIIB HaBUYAIbHUX IHTEPECIB TA CTUJIIB BUBYCHHS [1].

— CTBOpIOIOTBCS YMOBHU JJIsl MPAKTUYHOTO BUKOPUCTAHHS MOBJIEHHEBUX HABUYOK Y

pealbHUX CUTYaIisX, 110 ToroMarae y popMyBaHHI KOMyHIKATUBHOI KOMIIETEHTHOCTI.

— BinOyBaeTbcs iHTETpalliss MOBJIEHHEBMX HAaBHYOK 3 IHINIMMH acTICKTaM{ HaBYaHHSA,

TAKUMHU SIK KYJIBTYPOJIOTIYHUN KOHTEKCT, TBOPYICTh Ta CIiBIIPALIS.

— 3abesneuyeThCs 1HAWBIAyaTi3allisl HABYaIbHOTO MPOIIECY, IO JO3BOJISIE BPaXOBYBATH

noTpeOH KOXKHOTO YUHS Ta HOTO TEMIT HaBUYaHHS.

— CTUMyJIO€TBCS PO3BUTOK KPUTHYHOTO MHCIIEHHS Ta BMIHHS aHali3yBaTH Ta

OLIIHIOBAaTH OTPUMaHY iH(OpMaIliio.

— IligBumIyeThcss MOTHBALIISA O BUBYEHHS MOBU Ye€pe3 3aCTOCYBaHHS I[IKaBHX ITPOBHX

¢dopmariB, IHTEpaKTUBHUX BIIPAB TAa BUKOPUCTAHHS TEXHOJOTIH.

— @opMyeThCsl TO3UTHBHE CTABJICHHS /10 1HO3€MHOT MOBHU Ta KYyJIBTYypH KpaiH, 1€ BOHA €

o(imiiiHor0, 10 cripusie OB IMTMOOKOMY pO3yMiHHIO cBiTy [1].

84



AKTyarnbHi NpobnemMy cyyacHoi iHo3eMHoI ¢inonorii: MaTepianu VI BceykpaiHCbKOi HayKOBO-
MPaKTU4YHOI KOHPepeHLii 3006yBaYiB BULLOI OCBITM Ta MONOAMX BYeHKX, 20 TpaBHs 2025 poky

— Po3BuBaeThCs cmiBmpars Ta KOMYHIKaIlisi MK yYHSMH, IO CIpHs€ (OPMYBaHHIO
HAaBUYOK CITIBIIPAIll Ta KOJIEKTUBHOI poOoTH [5].

— 3abe3neuyeTbcst Oinmbll  edexkTHBHE 3amaM’SITOBYBaHHS — Marepialy  3aBAsSKH
BUKOPHUCTAHHIO PI3HOMaHITHHX 3ac00iB 1 MeToiB [3].

— Po3BuBaeThCS TBOpUYE MMCJICHHS Ta YMIHHS BHUPIIIYBaTH MpoOIEeMH, IO JOTIOMAarae
YYHSIM B afanTalii 10 pi3HUX CUTYyaIlii y MOBHOMY cepenoBuii [3].

Ha pasi € roctpa moTrpeba y MOKpalieHHI pe3yJIbTaTUBHOCTI HABUaHHS IHTPAKTHBHE

HaBUYaHHS K B CBOIO Yepry MO’KE 3a0€3MEeUUTH Kpallly 3aCBOEHICTh MaTepiany, OlIbIl aKTUBHY
ydacTh YYHIB Ta OUIbII CTiliKe 3aCBOEHHS MOBHUX HAaBHYOK. A TaKOX, CIPHUS€E PO3BUTKY
KOMYHIKaTUBHUX HABUYOK, IIO € BaXKJTMBUM aCIEKTOM Yy CY4YacHOMY CBITi, JI¢ CIIJKyBaHHS 3
PI3HUMH KyJIbTYpaMH Ta HalllOHAILHOCTSIMH CTa€ BCE OLIBII BasKIMBUM[S].

N —
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BUKOPUCTAHHS ITPOBUX TEXHOJIOI'TA Y ®OPMYBAHHI
IHIHOMOBHOI KOMYHIKATUBHOI KOMIIETEHTHOCTI B YUHIB
OCHOBHOI IKOJIN

CporosHi 3HaHHS 1HO3EMHHX MOB € TTOKa3HUKOM KYJbTYPHOTO PO3BUTKY OCOOHMCTOCTI 1
BO)XXJIMBOIO YMOBOIO ii yCHmixXy B pi3HHX cdepax *KHUTTsA. 3HAUCHHS BHUBYCHHS 1HO3EMHHUX MOB
3pOocTa€e Ha TJII MOCHUJICHHS MIKHAPOAHOI CIIBIpaIli Ta €KOHOMIYHUX 3B’S3KIB, IO 3YMOBIIIOE
nonuT Ha (paxiBIIiB, K1 BOJOAIIOTh IHIIOMOBHOIO KOMYHIiKalli€l0. TOMy OJIHI€I0 3 OCHOBHHX LIiJIeH
Hosoi Ykpaincekoi Ikoau (HYI) € po3BUTOK KOMYHIKaTUBHOI 1HIIIOMOBHOT KOMITETEHTHOCTI y
YUHIB, 110 Nepeadayae OCBOEHHS MOBH SIK 3aC00y MDKKYJIbTYPHOTO CHiIKyBaHHA. Lle Bkitouae
BMiHHSI BUKOPHCTOBYBATH 1HO3EMHY MOBY JIJISI y4acTi B J11aji031 KyJIbTYp 1 IIMBUII3AIINA CydacHOTO
cBiTy. Meta nependayae JTOCSITHEHHS YYHSIMU TAKOTO PIBHS KOMYHIKQTMBHOI KOMIIETEHTHOCTI,
AKUH 3a0e3medyBaB OM MOXIIMBICTh €()EKTUBHOTO CIIJIKYBaHHS B YCHiH (TOBOPIHHS, CITyXaHHS) 1
NUCbMOBIN (YWTaHHS, MUCHMO) (opMax B Mekax BH3HAueHUX chep KOMyHIKallil Ta Ha OCHOBI
OTIaHOBAHOTO MOBHOTO 1 MOBJICHHEBOTO MaTepiaiy.

VY pamkax HVYII mpiopureTHUM cTae He JMIIE HAaJaHHA 3HAHb, @ i PO3BUTOK yMiHb,
KOPUCHUX JIJISl IIOJEHHOTO KUTTS. CydacHUW HaBYAIBHUHN TMPOIEC HEBIIIIIBHUN BiJ 1HTETpalii
HOBITHIX TE€XHOJIOTiH, AIKi IEPETBOPIOIOTH BUBUEHHS MOB Ha TBOPUYMH, IHTEPAKTUBHUH JTOCBII, 110
MIJBUIYE 3alliKaBJICHICTh Ta MOTHBaIil0 y4HIB. OCBiTHI peopMH aKIEHTYIOTh yBary Ha
PO3BUTKY KPUTUYHOTO MUCJICHHS W TBOPYMX 3M10HOCTEH, OCOONMBO Ba)XJIMBHX y BHUBUYCHHI
iHO3eMHUX MOB. CTBOpEHHS IHTEPAaKTUBHOTO HABYAJIBHOTO CEPEIOBUINA Ta BUKOPHUCTAHHS
ITPOBUX TEXHOJIOTIi He JHIlE MOJETUIy€e 3aCBOEHHS MaTepialy, ajge i CIpHusie pPO3BUTKY
KOMYHIKaTUBHUX HABUYOK 1 3MEHIIICHHIO CTPECY TIi] Yac HaB4YaHHA [2].

M. KoBanuk BH3HA4Ya€ KOMYHIKATUBHY KOMIIETEHTHICTh K KJIIOYOBY XapaKTEPUCTHKY
O0COOHMCTOCTI, SIKa JO3BOJIIE 3aJ0OBOJLHATH TOTPEOM y CHUIKYyBaHHI, COIllaJbHOMY BH3HAHHI,
IoBa3l Ta caMoOaKTyali3auii, CIpHUSAYM Mpolecy ycHmimHoi comiamizanii. Ha #ioro aymky,
KOMYHIKaTHBHAa KOMIIETCHTHICTh — II¢ HE JIMINE 3JaTHICTh €(PEKTHBHO BCTAHOBJIIOBATH W
HiATPUMYBATH KOHTAKTH 3 IHIIUMH, aje W KOMIUIEKC 3HaHb 1 HABUYOK, IO 3a0€3MeuyloTh
MPOIYKTUBHUIN KOMYHIKAIIHHUHN TIporiec. BoHa BKIIOUae 3HAHHS KYJbTYPHHX HOPM 1 0OMEKEHb,
€THKETy, HAllOHAIPHUX Ta COI[aJbHUX OCOOJMBOCTEH CIIKYBaHHS, a TaKOX YMiHHA
3aCTOCOBYBAaTH KOMYHIKATHBHI 3acO0M, SIKi BIAMOBIMAIOTH cHEnu(imi MEBHOTO COILIaJIbHOTO
cepenoBuIna. TakuM YNHOM, KOMYHIKaTUBHA KOMIIETEHTHICTh OXOIUTIOE ITUPOKHUI HaO1p HABUYOK,
[0 CIPHUSAIOTh YCHIIIHIN B3aeMofii B mpodeciiiHoOMy, HaBYATbHOMY a00 Oy/b-SKOMY IHIIOMY
KOHTEKCTI [4, ¢.79].

H. bigrok BH3HA4Yae I1HIIOMOBHY KOMYHIKATHBHY KOMIIETCHTHICTh SK I1HTETPaJIbHY
ocobucticHO-podeciiiHy SKICTh IHAMBIAA 3 BIANOBIIHUM piBHEM MOBHOI oOcBiTH. Llg
KOMITETEHTHICTh BKJIIOYA€ KOMIUIEKC 310HOCTEH, 3HaHb, YMiHb, HABUYOK, CTaBJI€Hb, IIIHHOCTEH,
1HIIIIaTUB Ta KOMYHIKaTHBHOTO JJOCBiy, HEOOX1THUX JJIs1 PO3YMIHHS Uy>KHX 1 CTBOPEHHSI BJIaCHUX
porpam MOBJICHHEBOI TTOBEAIHKH, SIK1 BIAMOBIIAIOTH MUIAM, chepaM 1 CUTyaIlissM CIiaKyBaHH [ 1,
c. 160].

[HImIOMOBHA KOMYHIKaTHBHA KOMIIETEHTHICTh € BaXKJIMBUM KOMIIOHEHTOM Yy HaBYaHHI
1HO3EMHUX MOB, OCKIJIbKY BOHA OXOILTIOE HE JIUIIIEC 3HAHHS TPaMaTUKH Ta JICKCUKH, aJie i 3JJaTHICTh
e(heKTUBHO BUKOPHCTOBYBAaTH MOBY B PI3HMX KOMYHIKaTUBHUX CUTYyarlisix. BoHa Bkitodae B cebe
PO3yMIHHS KyJbTYpH KpaiHH, MOBY SIKOi BUBYAIOTh, & TAKOXX BMIHHS Q/IaliTyBaTH MOBIJICHHEBY
MOBEIHKY BIJMOBITHO J0 COLIAILHOTO KOHTEKCTY. Lle M03BoJIsge yuHsIM HE JUIIE CIIJIKYBaTHUCS,
asie it OyyBaTu eeKTHBHI KOMYHIKALIHHI 3B’ SI3KM 3 HOCISIMU 1HIIOT KYJIBTYPH.

JIOCSITHEHHST BUCOKOTO PiBHS 1HIIIOMOBHOI KOMYHIKaTHBHOT KOMIIETEHTHOCTI Tmepeadadae
PO3BUTOK KUTHKOX KJIIOUOBHX KOMIIOHEHTIB: MOBHOTO (3HAHHS JIEKCUKH, TpaMaTHKH),
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JTUCKYPCUBHOTO (yMiHHS OyayBaTH 3B’SI3HE MOBIIEHHS), COIIOJIHTBICTUYHOTO (YCBiIOMIICHHS
COIllaIbHUX HOPM Ta iX BpaxyBaHHS y CIUIKYBaHHI) Ta CTpaTeriyHOro (yMiHHsS KOMIIEHCYBaTH
OPOTAIMHU Yy 3HAHHAX). TakuM YHMHOM, IHIIOMOBHAa KOMYHIKAaTHBHA KOMIIETEHTHICTh €
KOMILIEKCHUM SIBHIIEM, sIKE 3a0e3Tedye He JIMIIEe PO3yMIHHS 1 BUKOPUCTaHHS 1HO3EMHOI MOBH,
asie i eeKTUBHE MIKKYJIBTYpHE CITIJIKYBaHHS.

BukopucranHsi irpoBuX TeXHOJOTIH Yy (OpMyBaHHI I1HITIOMOBHOI KOMYHIKaTHBHOI
KOMIIETEHTHOCTI Y4YHIB OCHOBHOI IIKOJM CHpUsi€ e(EeKTUBHIIIOMY 3aCBOEHHIO MaTepiaiy i
CTBOPIOE I1IKaBE€ HaBYAIbHE CEPEOBHIIIE, IO MiABUIIYE MOTHBAIIIO Ta 3ATYYCHHS YUHIB. 3aBISIKH
IrpOBMM METOJaM Y4Hi HE JIMILE BYAThCs MPABUILHO BUKOPUCTOBYBATH MOBHI CTPYKTYpPH, aje i
MPaKTUKYIOTh KOMYHIKAIIIIO, IO BIAMOBIA€ PEATbHUM J>XUTTEBHUM CHUTYaIlisIM, PO3BUBAIOYU
BMiHHS PO3YMITH KyJIBTYpHI 0COOIMBOCTI MOBH. IrpoBi BrpaBH, 30KpeMa pOJIbOBI irpH, A1aJI0TH
Ta IHTEPAKTHBHI 3aBJIaHHS, JJONIOMararoTh (OpMyBaTH HABUYKH YCHOTO Ta MUCEMHOTO MOBJICHHS,
ayJiloBaHHS Ta YUTAaHHA, L0 3aKjianae (yHIAMEHT A MDKKYJIbTYPHOTO CIUIKYBAaHHS Ta
KYJbTYpPHOTO OOMIiHY.

H. Kawmincbka, TOCHiIKyIoud €(QEeKTHUBHICTb BUKOPHUCTaHHS IrPOBUX TEXHOJIOTIH JUIs
PO3BUTKY IHITOMOBHOT KOMYHIKaTHBHOT KOMIIETEHTHOCTI CEPEJT YUHIB OCHOBHOI IIIKOJIH, aKIIEHTYE
yBary Ha BaXJIMBOCTI irop sIK IHTEPaKTUBHOTO METOAY HaBYaHHS, SIKUIl MOTUBY€E YUHIB, aKTHUBI3Y€
iXHE CIIPHITHATTS MOBH Ta 3a0e3Medye MpaKkTHYHE 3aCBOEHHS MOBHHMX HaBM4YoK. H. Kamincbka
3a3Hayae, 0 iIrpoBi €JIEeMEHTH J03BOJIAIOTh YUHSAM Kpallle 3aCBOIOBATH JIEKCHYHI Ta TpaMaTU4Hi
CTPYKTYpH Uepe3 HEBUMYIIICHE CIIJIKYBaHHsI 1 B3a€MOIII0 3 OTHOKJIACHUKaMU. Po3po0iieHi BripaBu
OpIEHTOBaHI Ha KOMYHIKaTHBHO-OPDIEHTOBAHWHU MiJXiJ, SKUH CHOpHUS€ PO3BUTKY HABUYOK
ayIiI0BaHHs, TOBOPIHHSI, YUTAHHS 1 MUChMA, IO € HEOOX1THUMU JIJIs YCITITHOTO MIXKKYJIBTYPHOTO
crinkyBaHHS [3].

P. MenpaukoBa Ta K. AHrenoBchbka BUCBITIIIOIOTH 3aCTOCYBaHHSI IFPOBUX TEXHOJIOTIH Ha
ypOKax T'yMaHiTapHOTO IMKJTY, 110 TTapaJieIbHO MOYKHA BUKOPUCTATH ITiJ] YaC BUBYCHHS 1HO3EMHOI
MOBH, K BR)KJIMBUH KOMIIOHEHT PO3BUTKY KOMYHIKATHBHOI KOMITETEHTHOCTI y4YHIB OCHOBHOI
MIKOJH. ABTOPH MiJKPECTIOIOTh, IO IrPOBI TEXHOJIOTIi CHPUSAIOTH CTBOPEHHIO MO3MTHUBHOTO
HABYAIBHOTO CEPEIIOBHINA, /1€ YYHI MOXKYTh €KCIEPUMEHTYBaTH 3 HOBOIO MOBOIO 0€3 CTpaxy
3poOuTH MOMHIKY. BOHM 3BepTaioTh yBary Ha Te, IO Yepe3 irpoBi €JIeMEHTH Y4HI aKTHBHO
3a]Ty4aloThCsl IO TPOIECY HaBYaHHS, MO TOCHIIOE IXHIO MOTHBAIIO 1 JIoroMarae Jeriie
OMaHOBYBATH JICKCUYHHMI 1 TpaMaTUYHUN MaTepian. 3aBAsKH irpaM Y4YHI PO3BHBAIOTH BaXKJIMBI
KOMYHIKaTHBHI HaBHYKH, TaKi SIK YMIHHS CIyXaTH, BUPaXaTH ITyMKH Ta MpAIlOBaTH B KOMaH/I,
10 € OCHOBHUMH aCIEKTaMHU 1HIIIOMOBHOI KOMYHIKaTHUBHOI KOMIIETEHTHOCTI [5].

OTxe, BUKOPUCTAHHS IrPOBUX TEXHOJOTIH y (hOpMyBaHHI 1HIIOMOBHOI KOMYHIKaTHBHOT
KOMITETEHTHOCTI YYHIB OCHOBHOI IIKOJM Ma€ CyTTEBUH BIUIMB Ha €()EKTUBHICTh 3aCBOEHHS
Mmarepiany. IrpoBa AiSUIBHICTH CTHMYJIOE 3aliKaBJICHICTh ULIKOJSPIB, CIPHsIE 3MIITHEHHIO
MO3UTHBHOTO CTAaBJICHHS JIO HABYaHHS, WiJBHIIYE IXHIO CAMOOIIIHKY, a TaKOXX CTBOPIOE
CHPUATIIMBI YMOBHU JUISI PO3BUTKY JPYXHIX BITHOCHH Ta KOMYHIKaTUBHUX HABHYOK y KOJICKTHBI.
3aBasku 1HTErpallii rpu B HaBYAJIBHUM MPOIEC YYHI 37aTHI JIETIIE OBOJIOAIBATH 1HIIOMOBHUMHU
3HAaHHSAMH Ta HA0yBaTH MOBHUX HABUYOK Yy OUIBII IPUPOHIM, HEBUMYIIEHIH 0OCTaHOBIII.
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BUKOPUCTAHHS TEXHOJIOI'TI “TASK-BASED LEARNING” HA
YPOKAX AHI'JIIMCBKOI MOBU B CTAPUIIN IITKOJII

Y cydacHOMy OCBITHBOMY TIpolieci 3pocrae TmoTpeda y BIOCKOHAJICHHI METOJIB
BUKJIAIaHHS aHTJIIHCHKOT MOBH, K1 CIIPUSIIOTh PO3BUTKY KOMYHIKaTUBHOI KOMIIETEHTHOCT] Y4HIB
cTapimioi mKoyu. TpamuiliiHi MiIX0aU, OPIEHTOBAHI HA 3aCBOEHHS TpaMaTUYHUX CTPYKTYp, HE
3aBXKAM 3a0€3MeUyl0Th JOCTATHIO MOBHY MPAKTUKY, HEOOXiTHY A €(peKTUBHOTO CHIIKYBaHHS.
Buxopucranns texnomorii “Task-Based Learning” (TBL) nmo3Bosisie y4yHSM aKTHBHO
BUKOPHCTOBYBAaTH MOBY B pealbHUX CHUTYaIlisX, IO MiJBUILY€E iX MOTHBAIIO O BHUBYCHHS
1HO3eMHOI MOBH Ta pOOWTH HaBYAJIBHUM MPOIIEC OLIBIIT IHTEPAKTUBHUM 1 3ATYyUCHUM.

Haykogui (M. Bopo6ens, K. T'aiimaxep, Ch. Viriya, W. Min) Big3HauatoTh €(peKTUBHICTD
TBL nana po3BUTKY JIEKCMYHOI KOMIIETEHTHOCTI Ta MOTHBAIli B aKaJeMIYHOMY MW OHJIalH-
HaB4yaHHi. M. BopobOens 3azHagae, mo TBL 3HauHOo migBuilye e(QeKTUBHICTh 3aCBOEHHS
JIEKCUYHOTO Marepialy 3aBASKU HOro BHUKOPUCTAHHIO B 3MOJEIHbOBAHUX KOMYHIKATUBHHUX
curyarisx (Bopo6ens, 2021).

OcHoBHo10 i1eer0 mMetony TBL € te, mo mpoiiec HaB4aHHS Ma€ OyTH OPIEHTOBAaHHWHA Ha
AKTUBHE BHPINICHHS MPAaKTUYHUX 3aBAaHb, 2 HE MPOCTO HA OTPUMAHHS TEOPETUYHHX 3HAHb. Y
TaKili CHCTeMi y4HI HE TIPOCTO CIIYXaloTh JICKIIii, a aKTUBHO OEpPYyTh y4acTh y MPOIIECi HABUAHHS
yepe3 BUKOHAHHS pealbHUuX a00 OJM3BKUX 0 pealbHUX 3aB/laHb. MeTouKa 0a3yeThecsl Ha TaKUX
MPUHITMIIAX: KOMYHIKaTUBHA CIIPSIMOBAHICTh, OPIEHTAIlIS HA y4YHS, HABUYAHHS 4Yepe3 peasliCTUYHI
3aB/IaHHA.

[Ipuknanu 3aBmanp, ski BignoBigaroTh migxomxy Task-Based Learning, BkiIo4aroTh
OpraHizauilo BIpTyaJbHOI MOAOPOXKi, HAMMCAaHHS CTATTi JUIS LIKUIBHOTO OJIOTY, NMPOBEACHHS
IHTEpB’I0 3 HOCIEM MOBH, Ae0aTH Ha aKTyaJdbHy TEMY, CTBOPCHHs pEKJIaMHOI KammaHii Ta
CHUMYJISLIO TIpec-KoH(pepeH . Y Hamii NpakTHil HAHO1IbIT e()eKTUBHUMHU BHSBHIIUCS 3aBJaHHS
3 oprasizamii moJAOpoXi Ta ae0aTv, SKi BUKIWKAIW HAWBUIIMN PIBEHb 3aTyY€HOCTI yYHIB Ta
MOTHBAIIIT 10 BAKOPUCTAHHS aHTIIHCHKOT MOBH.

Y crpykrypi TBL BuOKpeMIIOIOTH TpW erTamu: miaroroBuuii (pre-task), Ha skoMmy
BiZIOyBa€eThCS 3HAWOMCTBO 3 TEMOIO, AaKTHBI3allisl CIOBHHKOBOTO 3amacy Ta IUIaHyBaHHS
BUKOHAHHS 3aBJIaHHS, OCHOBHUH (task cycle), mig gac sxoro y4Hi 0e3mocepeHh0 BUKOHYIOTh
3aB/IaHHSA, MPE3EHTYIOTh PE3yJbTaTH Ta aHATI3yIOTh BJIACHE MOBJIICHHS; Ta MiC/ISI3aBIAHHEBHIA
(language focus), mo nepenbdavyae poOOTy HaJ MOBHUMHU CTPYKTYpPaMH, sIKi BUKOPHUCTOBYBAJIUCS
1] 9ac BUKOHAHHS 3aBJaHHS.

3actocyBanHs TBL cripusie po3BUTKY aBTOHOMI1 YUHIB Y TIpo1ieci HaBYaHHs, JOpMYBaHHIO
BIJIMIOBIJAJIEHOCTI 3a PE3yJbTaT, @ TAaKOK CTBOPEHHIO CIPUATIMBOIO MOBHOTO CepeloBHIIA. Y
CTapIIii IIKOJI, /I Y4YHI BXKE MArOTh NEBHUM PIBEHb MOBHOI MIATOTOBKH, TaKa METOJIHKA €
HA/I3BUYAITHO €()EKTUBHOIO Ta JT03BOJISIE peai3yBaTH KOMIIETEHTHICHUH MiAXil, 3aKiIaJeHUud y
HepxaBHOMY cTaHIapTi 6a30BOI CepeIHbOT OCBITH.

Texnonoriss TBL 3a0e3neuye mokpameHHs KOMYHIKaTUBHMX HAaBHYOK, OCKUIBKH y4Hi
AaKTUBHO BHUKOPHCTOBYIOTh aHIUIIMCbKY MOBY B pEQJIbHHUX XHUTTEBUX cuTyauisx. [IpakTuuna
CHPSMOBAHICTh 3aBJaHb 3HAYHO IMIJBHUINYE MOTHBALIIO Y4YHIB, POOJISYM MPOILEC HABYAHHS
3aXOIUTIOIOYMM 1 OCMHUCIEHUM. METOJ TakoXX CHpHUs€ PO3BUTKY KPUTHUYHOTO MHCIEHHS depe3
CTUMYJIALIIIO aHANI3y CUTYyalliil Ta MOIIyKYy pilieHb. BaXkIMBOIO mepeBaroro € iHIuBidyami3amis
HABYAJILHOTO IMPOLIECy, aJKe THYYKICTh 3aBJaHb JO3BOJIAE€ aqanTyBaTH Marepiayll 10 piBHS
KOXKHOTO Y4HSI.

BnpoBamkenns TBL Bumarae perenbHOI MIATOTOBKH, OCKUIBKH 3aBlIaHHS MalOTh OyTH
JIOTIYHO CTPYKTYPOBAaHHUMH Ta €()EKTUBHO CTHMYJIIOBATH MOBHY AKTUBHICTH yuHiB. CyTTEBHM
OOMEXEHHSIM € 4acOBl paMKH, aJKe 3aBJIaHHS YacTO MOTPEeOyIOTh OUbIle Yacy Ha BUKOHAHHS
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MOPIBHSIHO 3 TpaAuIiiHuMU GopmMamu poOoTH. MeTo MOKe CTAHOBUTH CKJIATHICTh I YUHIB 3
HU3BKUM PIBHEM 3HaHb, OCKUIBKM BUKOHAHHS 3aBJaHb YaCTO BUMarae Bxe c(hOpMOBAHOTO PiBHSA
BOJIOJIIHHS MOBOIO. IIpoOieMaTHUYHUM acleKTOM 3aMIIA€ThCS HEBH3HAUYEHICTh Pe3yJIbTAaTiB,
a/pke popMarizyBat Ta 00’ €KTUBHO OIIIHUTH Pe3yJbTaTH BUKOHAHHS 3aBJIaHb JIOBOJII CKJIQ/IHO.

Byno BcraHoBieHo, mio HaiOinbmry edextuBHicTh TBL neMoHcTpye mpu BUBYEHHI
JIEKCUYHUX TEM, ITOB’A3aHUX 13 Tpo(deciitHuM caMOBU3HAYCHHSIM, ITOJIOPOKAMH Ta €KOJIOTTYHUMH
npobnemamu. Sk 3ayBaxye K. ['aiimaxep, interparnis TBL y HaBuansHUi npoliec cTapiioi mKoIu
J03BOJIsIE €PEKTUBHO peali3yBaTH MDKIPEIMETHI 3B’SI3KM Ta 3a0e3nedye KOHTEKCTYyalli3allito
MoBHoOTO0 Matepiany (["aiimaxep, 2025).

Task-Based Learning rapMOHIHO TO€IHYEThCS 3 IHIIUMH KOMYHIKAaTUBHUMU
METOAMKAMH 1 BiANOBia€ BUMOTaM Cy4acHOI OCBITHBOI MapaJiurMHU, sIKa CTaBUTh y IICHTP YBaru
NPaKTUYHE BUKOPHCTAHHS MOBH Ta aKTHBHY POJIb YUHS B HABYAJILHOMY Ipolieci. Peamizartis iporo
HiAX0My 03BOJIsIE e(PEeKTUBHO BUKOHYBATH 3aBJIaHHS HOBOI MPOTpaMH 3 aHTJIHCHKOI MOBH JUIS
CTapIIO] IIKOJIH, sIKa aKIIEHTYE yBary Ha (h)OpMyBaHHI KJIFOUOBUX KOMIIETEHTHOCTEH.

Otxe, Texnonoris “Task-Based Learning” € nepcrneKTHBHOIO METOIUKOIO, SIKA BiATIOBI A€
CyYaCHHMM OCBITHIM TEHICHIIISIM Ta BUMOTaM KOMYHIKaTUBHOTO IMIXOAY 0 HaBYaHHS 1HO3EMHHUX
moB. [i iHTerpauis y HaBuaibHMil mpoliec J03BOISE 3pPOOMTH YPOKH Oilbll e(eKTUBHUMH,
[[IKaBUMHU Ta pE3yJbTaTHBHHMH, a BJACHUH JIIOCBIJl 3aCTOCYBaHHS TIITBEP/DKYE ii BHUCOKY
e(EeKTUBHICTD Il PO3BUTKY KOMYHIKAaTUBHOI KOMIIETEHTHOCT] Y4HIB CTapIIIO] IIKOJIH.

JIITEPATYPA:

Bopobens M.M. EdextuBnicts Texnomsorii Task-Based Learning B po3BUTKY
MOBJICHHEBUX HAaBUYOK CTYJICHTIB IIPH BUBYCHHI aHTIIHCHKOT MOBH. I'paans Hayku, 2021. Ne 1. C.
349-353.

laiimaxep K.€. IIporpecuBHi METOAM PO3BUTKY JIEKCUYHOI KOMIETEHTHOCTI Y4HIB

cTapuioi HIKOJIN Ha ypOoKax AHTIIICHKOT MOBH. URL:
https://journals.indexcopernicus.com/search/article?articleld=3607635 (mata 3BEPHEHHS:
03.04.2025).
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KOMITOHEHTH HABUYAHHS THO3EMHOI MOBH B CYUACHUX
3AKVIAJAX OCBITH

BaxxnuBuMm muTaHHSM B raiy3i OCBITH Ha CHOTOAHIIIHIN JEHb € TMONIYK ONTUMAJIbHHUX
IUIAXIB OpraHizauii HaB4aIbHO-BUXOBHOT'O MPOLIECY, CaMe TOMY HEOOX1HOIO € epeBipKa pi3HUX
CTpaTeriii HaBYaHHS y IIKOJI, YUM Oinbiie Oyne adbTepHATUBHHX METOAUYHHUX PIllIeHb, THM
OuTpII TUTITHUM OyJe MOINYK HOBUX IUISAXIB BHUBYEHHA NOpeaMery B HigoMy. OCHOBHUMH
MUATAHHSIMH 00 BUKJIaIaHHS 1HO36MHOT MOBH B CEpPEAHIN IIKOJII € TUTaHHS BUSHAYCHHS IUICH 1
3MICTy HAaBYaHHS 1 HAHOUIbII e(EeKTUBHUMU SIBJISIOTHCS 1/1€1 PO HaBUaHHS HE MPOCTO MOBI, a
IHITOMOBHIH KYJIbTYPi, OCKUTBKH KYJIBTYpa B PI3HUX 11 TposiBax crpusie GOpMyBaHHIO OCOOMCTOCTI
moaunu (Mykhalchuk, Ivashkevych, Kvasnetska & Gron, 2023).

[HO3emMHa MOBa K HaBYAJIbHUN MPEAMET 3MOXE MOBHOLIHHO BUKOHYBAaTHU CBOi (PyHKIIIT
JIMIIE 32 YMOBH, SIKILIO BC1 aCMIEKTH MPOLIECYy HaBYaHHA OYIyTh PO3IIIAJATHCS HAa PIBHUX YMOBaX,
10 O3HAYa€ TXHIO PIBHOMPABHICTD Y TUIAH1 3HAYUMOCTI 17151 (GOPMYBaHHS OCOOMCTOCTI YUHS.

VY nporieci HABYaHHS BaKIMBHM € HE JIMILE JOCATHEHHS SIKICHUX Pe3yJIbTaTiB B OBOJIO/IIHHI
IHITOMOBHUM CITUIKYBaHHSIM, aJie ¥ MONIYK peaIbHOTO BUXOAY Ha 1HIY KyJIbTYpy 1 HOTO HOCIIB.
Mnerbcs He MPOCTO MpO 3HAHHS MOBHM, alleé MPO BMiHHS BHKOPHCTOBYBATH ii y pealbHOMY
CIIJIKYBaHHI, TOOTO MPO MPAKTHYHE OBOJIOJAIHHS MOBOIO. OCHOBHMM 00’ €KTOM € HE JIMIIIE KpaiHa,
MOBY SIKOi BHBYalOTh, ajleé 1 3HAHHSA HOCIiB MOBH, iXHS HeBepOanbHAa TMOBEAIHKAa B aKTax
KOMYHIKaIlii, iXHg KyJbTypa B y3araJlbHEHOMY BHJI — Ill KOMIOHEHTH 1 ¢opMyBaiu O B y4HIB
3HAHHS PO peatii 1 TpaauLii KpaiHu, BKIIOYANH iX y T1aNoT KyJIbTyp, 3HAHOMUIIN 3 JOCATHEHHIMHU
HAI[IOHAJIbHOT KYJBTYpPH B PO3BUTKY 3araJIbHONIOICHKOI KYJIBTYPH.

VY Meronuii BUKJIAJaHHA 1HO3€MHOT MOBM HEMa€ €MHOI JYMKH I[0JI0 3MICTy HaBYaHHS
OBOT0 MpeAMeTy. BBaxaeTbcs, 10 CKIAQAOBUMU YacTHMHAMU 3MICTy HaBYaHHS € 3HaHHS
KOHKPETHOTO MOBHOT'O MaTepiaily (JeKCHKa, rpaMaTHka, (oHeTHka, opdorpadis), yMmiHHA i
HAaBUYKH, TEMAaTHKa /I YCHOTO MOBJICHHS 1 YMTaHHS, TEKCTH MOBHI MOHSTTS, SIKI BIICYTHI y
pianiii mMoBi. Ilix 3mMicTOM HaB4aHHS 1HO3EMHIM MOBI PO3YMIIOTh 1 MOBHI HaBUKH, TEKCTHU B
rpadgigHOMY 1 3ByKOBOMY O(OPMIICHHSX, TEMH 1 CHUTYallii, 32 JOMOMOTOI0 SKUX (POPMYIOTHCS
MOBHI YMiHHS, MOBHI IIOHATTS, BIZICYTHI y piJHIA MOBI y4HiB.

XoTinocs 6 3a3HaYUTH, IO TSl IHO3EMHUX MOB, BOYKIIMBOIO (DYHKITIEIO SIKUX € MOBJICHHEBE
CHUIKYBaHHS, OCHOBHHMHU OJWHHIISIMH 3MICTY TOCTalOTh BHUJM MOBIICGHHEBOI JisSTTHHOCTI:
BUPAXEHHSI TyMKH B YCHIM ¢opmi (TOBOpIHHS), Y NMUCHMOBIN (Gopmi (JIUCT); COPUHHATTS 1
PO3YMiHHS Ha cIyX (ayAiloBaHHA); CIIPUUHATTS 1 pO3yMiHHS IMCbMOBOT MOBH, TEKCTIB (UUTaHHS).
Kosxen BuT MOBJICHHS — “CKJIaJiHA 1 CBOEPIIHA CHCTEMa yMiHb TBOPUYOI'O XapaKTepy, 3aCHOBaHA
Ha 3HAHHAX 1 HaBUKaxX, CIPSIMOBAaHMX Ha PO3B’S3aHHSA PI3HUX KOMYHIKAaTUBHUX 3anad’
(Mykhalchuk & Onuftiieva, 2023).

Taxkum 4rHOM, M7 3MICTOM HAaBYAaHHS 1HO3€MHOI MOBH BapTO PO3yMiTH MOBHHUI MaTepiai
(poneTHUHMIA, TeKCUIHHH, opdorpadiuamii, rpaMaTUIHUI ), TEMAaTHKY, 03BY4YCeHI1 TEKCTH, TEKCTH
B TpamuuiiHid opdorpadii, MOBHI MOHATTSA, HE BIACTHBI PigHIM MOBI, a TaKOX JIEKCHYHI,
rpamMatu4Hi, opdorpadiuyHi HABUYKH W YMIHHS 3BEpTATUCS JI0 JOBIKOBOI JIITEpATypH MPH pOOOTI
3 MOBOIO.

3okpema, BYeHi (Mykhalchuk & Ivashkevych, 2023), anamizyroum 3MicT HaBYaHHS
1HO3EMHOI MOBH, BUJILJISE TaKl KOMIIOHCHTH:

1. miHTBiICTHYHHUI a00 MOBHHUN MaTepiai: CTporo BiniopaHi GOHETHIHHM,
rpaMaTU4HUH, JTEKCUYHHUIA MiHIMYM 1 MOBHHI MaTepial;
2. TICHUXOJOTIYHUH, TOOTO chopMOBaHI HABUYKH 1 YMIHHS;
METOONOTIYHUMN, SIKUI TIOB’SI3aHUH 3 OBOJIOIIHHSAM MIPUIOMaMU HaBYaHHS,
Mi3HAHHSAM HOBOTO IIPeIMeTa, PO3BUTKOM CaMOCTIHHO1 Iparti.

(98]
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[{i KOMIIOHEHTH CIiJ] BKIFOYUTH Yy HABYAJILHUHN TUJIAH, aJPKe BOHU MOCTAIOTh 0a30BUMU Y

JIOCSITHEHH1 OCHOBHOT 1JTi — KOMyHIKaTHBHOI. HeoOXiTHO Tako)K BU3HAYUTH PIBEHb BUKJIATaHHSI
MOBH, 3aJaTH 3allJIAHOBAHWUN pe3yJbTaT, SIKUH MOXKHA JOCSATHYTH y Klacax 1 IIKoJax 3
[IOTINOJIEHNM BUBUYEHHAM 1HO3EMHOI MOBH.

OCKiNbKM KOMYHIKaTUBHI METOJIUKHU JAIOTh MOXKJIMBICTH Kpalle OBOJOIITH iHO3EMHOIO

MOBOIO, TO CJIiJl OpTaHi3yBaTH HABYAJIbHHIA IIPOLIEC TAKUM YHMHOM, 11100 BiH OYB CX0XKHI Ha TIPOIIeC
IpUPOIHOT KOMyHiKamii. Ha skanb, Ha JaHWi MOMEHT, HaBYaHHS 1HO3€MHii MOB1 HOCUTB IUTYYHO-
HaBUYaJIBLHUN XapaKTep Y CWIY BIICYTHOCTI Y IIKOJSAPIB “TIPUPOAHOI MOTpeOU” y CIIUIKYBaHHI Ha
1HO3eMHill MOBI.

1.
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CONVERSATIONAL METHODS AS THE MOST PRODUCTIVE ONES
TO PROVIDE GRAMMAR TESTS IN ORAL FORM

Conversation is a learning method that involves questions and answers. The essence of
this method is that the teacher, through skillfully raised questions, pushes the pupil to actively play
the material outlined for his/her more profound understanding and assimilation. By appointment
in the educational process there are distinguished: an introductory conversation, conversation-
message, repetition, control.

An introductory conversation is conducted with pupils as preparation for laboratory
lessons, excursions, to study new material. Conversation-message is based predominantly on
observations organized by a teacher at a lesson using visual aids, board records, tables, drawings,
as well as the material of literary texts and documents. Conversation-repetition is used to
consolidate the training material. Checklist is to test pupils’ knowledge (Mykhalchuk &
Kryshevych, 2019).

By the nature of the pupils’ activity during the conversation, they distinguish the following
main types: reproductive, heuristic, catechism. The essence of the heuristic (Socratic)
conversation is that the teacher skillfully directed questions leads pupils to form new concepts,
conclusions, rules, using acquired knowledge, observation. It resorts to it only if the teacher is
properly trained, his/her mastery of the method of teaching and the appropriate level of thinking
of the pupils. This method is valuable if the teacher, with the help of correctly selected questions
and the correct conduct of the whole conversation, can attract all class pupils to active work. This
requires knowledge of the psychological characteristics of each pupil and the appropriate selection
of different ways of questionable form of learning.

A new pedagogical thought fought for the principle of learning activity all the time. But
new, active teaching methods are only gradually included into school practice. Old traditions
according to it are very viable. A teacher, an adult, is hard to escape from the influence that makes
him/her comparable with an inexperienced pupil. Therefore, the transfer of knowledge in the
finished form, instead of stimulating the pupils in the spirit of search, seems completely natural
and justified. In addition, the technique of authoritarian education is far easier than the active
learning technique. For the first teacher it is enough to know within certain limits a certain branch
of school science, and he/she can successfully conduct the case of study. Absolutely different
conditions are for active methods. Here it is necessary to organize children for work, to stimulate
interest in them, to be able to guide them in a certain way, to be able to help children and to answer
their questions. Such activity requires more pedagogical tact and better training than working with
passive methods. Therefore, we do not see a rapid transition from passive methods to active ones.
On the contrary, in the history of pedagogical practice there is only a gradual activation of old
passive methods.

However, in the old days along with the lecture as a monological form of education, the
form is dialogical, which includes certain elements of activity. One of these forms is the so-called
Socratic or heuristic method.

This method has acquired certain forms in classical Greece and has an unquestionable
connection with public disputes that were spread in Athens, especially in the 5th century. The
heuristic method does not arise only from Socrates’s pedagogical practice, but is firmly tied to
his/her philosophical views. Socrates, like his student Plato, were the most prominent
representatives of the idealistic trend in Greek Philosophy. In their opinion, true reality, true
existence belongs to the ideas that creates a real world. Meanwhile, there is a world of
unquestionable connection. These include things and phenomena that surround us and what their
people used to admit for a real world. This world recognizes a person through external feelings.
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So, according to Greek philosophers, such knowledge is not real knowledge, and the things that
they learn are only the shadow of real things or ideas.

The true knowledge of ideas is given only through the mind that directly perceives the
ideas. The possibility of such “intellectual knowledge” is available to a person because he/she,
before his/her birth, lived in the realm of pure ideas. Living in this unreal world, the world of
individual things and phenomena, he/she can recall the ideas hidden in his/her and inherent in
him/her at birth. From here Socrates tells: “Know yourself”. Truth, therefore, is hidden in the very
consciousness of man, and true knowledge is in revealing this truth. That the person himself/herself
is hard to find the truth, then he/she needs external help from the teacher.

But the role of the teacher is not that he/she gives the truth as something of his/her own,
but the fact that he/she only helps the person to identify and understand it. Socrates compares the
role of a teacher with the role of a midwife. As the midwife itself does not give birth to a child,
but only helps her birth, and the teacher does not give birth to truth, but only helps to identify her.
Skill of the teacher, concerning the discovery of the hidden in the minds of human truth, Socrates
calls meticide. One of the main means for this is the system of questions and answers, which later
became known as the Socratic method. His essence is that the teacher sets the question to the pupil,
and the pupil responds to them. In this case, the teacher poses the question to somehow bring the
pupil to the answer. By this method, inter alia, Plato’s dialogues have been written.

The Socrates method was a great step forward in a practice of teaching. He then had great
respect in Greek schools and then moved to the schools of modern times. Here he partially changed
his forms, but still retained his main features. In general, one must say that a heuristic conversation
or a better method of questioning-answers, not only in the old school, but even in the present, is
one of the most common methods.

So, a heuristic method requires careful evaluation, especially since many teachers use it
without proper criticism. It is noteworthy that even in the courses of didactics little attention was
paid to the philosophical foundations of the question-answer method given by Greek Pedagogy.
At the very least, when someone sets the Socrates method in relation to his philosophy, he does
not draw any appropriate conclusions from this assessment of the method itself. However, these
philosophical foundations are of great importance to the method and, only after considering them,
one can correctly evaluate the method itself.

Epistemological considerations of Socrates and Plato, based on the Socrates method, go
back to the recognition of innate ideas. The question about them was a subject of philosophical
and scientific disputes for a long time. J. Locke strongly condemned the existence of innate ideas.
In his view, the soul of a person during its birth is, so to speak, a clean board. All the knowledge
that a person has, all the ideas of it depend on personal experience. The external world through our
senses, so to speak, is only on a pure table of our consciousness, and these records make up the
whole amount of our knowledge.

Leibniz denies the teachings of J. Locke bringing the sensationalist thesis of the latter:
“There is nothing in the mind, which would not be earlier in the sensation”, he adds: “besides the
very mind”. But Leibnitz did not recognize and innate ideas as peculiar memories of supersensible
being. General and necessary ideas, in his opinion, exist in us as a slope, as a potentiality, waiting
for an event to appear. It is experience that brings people to the world. Kant develops further
Leibniz’s thoughts. In the knowledge he recognizes material and form. Material for cognition gives
you a sense of sight, hearing, smell, etc. We make a certain difference in these feelings; we give
the material and they give a form. This is a thinking function. Meanwhile, when the sensation is
passive, thinking is active. Its activity consists, first of all, in combining the senses of data, in their
synthesis. Kant distinguishes three ways of combining elements of knowledge: feeling, concept
and mind. It is important perceiving things and phenomena with external senses, unites them in
space and time. Space and time are the conditions without which it would be impossible to
perceive. They have the necessary character, independent experience, they are not the
consequences of experience, but the condition of it. Therefore, Kant calls them a priori forms of
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cognition. Calling space and time for necessary conditions of knowledge, he emphasizes that this
does not mean that they do not exist and that they do not exist objectively; they may exist, but may
not exist in the objective reality. Therefore, Kant calls them the subjective forms of our knowledge
(Mykhalchuk, Bihunova, Fridrikh & Vietrova, 2021).

Cognition in feelings, forms of space and time — this is the first, lower degree of it. We
need to understand these phenomena, that is, to bring them under certain laws. But, again, these
laws can be interpreted as something completely objective. These are only the laws and conditions
of human thinking, without which our knowledge would not be possible within the limits of
experience.
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INPUT HYPOTHESIS OF S. KRASHEN AND ITS IMPLEMENTATION IN
A HIGHER SCHOOL

This paper examines the theoretical significance and practical application of Stephen
Krashen’s Input Hypothesis in the context of higher education. The study emphasizes the key role
of comprehensible input in the process of second language acquisition and analyzes how S.
Krashen’s model can be effectively implemented in university-level language teaching. Special
attention is given to the integration of cultural and sociolinguistic components into the language
environment to enhance students’ communicative competence and develop productive skills such
as speaking and writing. After all, this is the main function of S. Krashen’s Input Hypothesis.

The aim of the study — to explore Stephen Krashen’s Input Hypothesis and evaluate its
practical application in the context of higher education for enhancing students’ language
acquisition and proficiency.

The object of this study is the process of second language acquisition in higher education
settings, while the subject of this study is the implementation of Stephen Krashen's Input
Hypothesis in the process of second language acquisition in higher education.

The objectives include: to analyze the theoretical framework and key principles of
Krashen’s Input Hypothesis; to examine the current practices of language input delivery in higher
education institutions; to identify the benefits and limitations of implementing the Input
Hypothesis in university-level language teaching. Also, designing and propose practical strategies
for integrating comprehensible input into higher school curricula; and to assess the effectiveness
of input-based instruction through case studies or pilot implementations in a higher education
setting.

The research includes the use ofauthentic materials, content-based instruction,
and immersion methods that create an emotionally safe and meaningful learning environment. The
paper also analyzes how S. Krashen’s concepts, such as: the affective filter, i+1 input, and
the natural order hypothesis contribute to more effective learning and greater student engagement.
(S. Krashen, 1982)

The study concludes that the successful implementation of the Input Hypothesis in higher
education requires a student-centered approach that prioritizes real-life communication, cultural
immersion, and emotionally engaging content. (S. Krashen, 1985)
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Ceimnana Kupuniok
Pisnencorutl oeporcasnuti eymanimapuuil ynisepcumem, m. Piene
Hayxkosuii kepisnuk: 0-p neo. nayk, npog. O.B. beskoposatina

OCOBJIMBOCTI OPFAHBAIEIi OCBITHbOI'O CEPEJOBUIIIA Y
ITPOIECI HABYAHHA AHI'VIIMCBKOI MOBH YYHIB IIOYATKOBOI
IKOJIN

CpOroHi BOJIOMIHHS aHIUIIHCHKOIO MOBOIO CTAa€ BCE OUILII Oa)KaHOK HABUYKOK AK I
JOPOCIIHNX, TaK 1 Ui AiTei. Bike y mouaTKoBIiH KO JiTH 3HAIOTH, 110 3HAHHS 1HO3€MHOT MOBH
pOOHTH JKUTTS IIIKABIIIMM Ta BIIKPUBAE HOBI MOXIUBOCTI. [[msi Toro, mo® miaTpuMyBaTH
MOTHBAIIII0 MOJOJIINX MIKOJISAPIB MiJ] YaC BUBYCHHS AHTIINCHKOI MOBHU, NEPEIYCiM, BaXKIIMBO
3BepTaTH yBary Ha OCBITHE CEPEJJOBHILE Y SKOMY BOHHU MepeOyBaloTh.

[ToHATTS OCBITHBOTO cepeioBUINa BiIy4HO nojaae Onekcanapa CaBYeHKO: “Iie CyKYIHICTb
YMOB 1 BIUTUBIB, K CTBOPIOIOTH OCHOBY JIJIs HABYaHHS, BAXOBAHHS Ta PO3BUTKY Y4HIB”[7, c. 493].
[{rMu ymMOBaMU Ta BIUIMBaMU € OYKBAJIBHO BCE, 1110 OTOYYE TUTHHY Mija yac HaBdaHHs. Came ToMy
opranizarlisi epeKTHBHOTO OCBITHBOTO CEPEIOBHINA, OCOOJUBO Y TIPOIIECT BUBYCHHS aHTIIIHCHKOL
MOBH, Ma€e 0a3yBaTUCh Ha KOMIUIEKCHOMY HiAXOJi 3 ypaxyBaHHSM IOTpacO y4HiB. 3a3Buyai
BUJIUISIOTh TPU KJIFOYOBI KOMIIOHEHTH OCBITHBOTO CEpeNOBHINA: (DI3WYHUHN, MCUXOJOTIYHUN Ta
COLIIaTbHUM.

®di3nyHe OCBITHE cepeloBHIILE:

OcHOBHE — 1€ MPOCTip, MO0 MepeayciM 3adesnedye 0a30Bi moTpedu, ToOTO: (hizmuHa
OesreKa, TeTI0, OCBITJICHHS, 3pYYHI MapTH Ta CTUIBII, MICIIS JJIsI PO3MIIICHHS] OCOOMCTHX peYeH,
MICIISl JIUISl TIPOBENEHHSI PI3HUX aKTUBHOCTEH, TyaleT, MOCTYN 0 NMUTHOI BOJU, Xap4YyBaHHS,
anTeyka, y CydaCHHX YMOBax TaKOX BHHHKJIA MOTpeda B 00JIaITOBAHOMY YKpPHUTTI Tomo. [10,
c.102] IlopymeHHs IMX yMOB MpPHU3BOAUTH JO BTPAaTH YBaru, 3HIWKEHHS €(QEeKTUBHOCTI
HABYAJILHOTO MPOIIeCcy Ta 1eMOTHUBAIIi].

Kpim 0a3zoBux pedueii, y Kiaci, camMe 3 METOI BHBUEHHS AaHIJIIHCHKOI MOBH, MOKHA
PO3MIIIYBAaTH TMOCTEPH 31 CIIOBAaMU Ta 3 MpaBUJIaMH I'paMaTUKH, 110 BUBYAIOTHCA. JlopeuyHUMU
OyIyTh 1 KapTKH 31 CIIOBAaMH aHTJIHCHKOIO, III0 HEHAB’ SI3JMBO CIPHUATHME iX 3aCBOEHHIO. BapTo
3ayBKUTH 1 MTPO IHTEPAKTUBHICTH KJIACHOT KIMHATH — MaJICHbKUI KyTOUOK caMe JJIsi aHTJTHChKOT
MoBU. TaM MOXYTb 3HAXOAMTUCH KHWUTH, CIOBHHMKH, KapTKH Ta/ab0 irpu i CaMOCTIHHOTO
BUBYCHHS aHTJIINCHKOI MOBHW, 3 SKMMH [IITH y BUIBHMM Yac MOXYTh B3aeMomaisTu. HagiTh
HEHAaB s37TMBa TMPHUCYTHICTh AHIIIMCHKOI MOBM B OTOYEHHI CHpUSE 3aKpIIJICHHIO 3HAaHb Ta
MIBUIICHHIO IHTEPECY J0 MpeaMETa.

Moo mKkossipi 3a3BUYail MarOTh 3aKpilIEHWH 3a KJIacoM KaliHeT, y SKOMy JiTH
nepeOyBarOTh OUTBIIICTh Yacy MiJ yac HaBuaHHA. OdopMieHHSM KiIacHOI KiIMHATH 3a3BHYail
3aliMaEeThbCs KJIACHUN KEPIBHUK Pa30M 3 YUHSMH 1 YAaCTO aHITIHCHKIM MOBI MicLisl HE IPUALISIOTh.
®di3uvHe cepeloBUIIE, 3BICHO, TAPHO TIOTIOMArae MOPUHYTH B aTMOC(epy BUBUCHHS aHTIIIHACHKOL
MOBH, MO30K JWTHHH TEPENAITOBYEThCS HA XBHIIIO aHTIIOMOBHOTO cepefoBuiia. [Ipu 1mpomy
30BCIM HEe 000B’S3KOBO caMe iMITyBaTH AHTIIIIO B KJaci, a BCE B CHJIl IUJIAKTHYHUX MaTepialiB Ta
KpPEaTUBHOCTI BUUTEIIS.

IIcuxosioriuHe OCBITHE cepenoBHIILe:

Yacto MOXKHA TIOYYTH, [0 BUUTEIH AHTIIHCHKOT MOBH — TICUXOJIOT, SIKUH JIMIIE YOMYCh
3MYIITY€ PO3MOBIISITH aHTJIIMCHKOIO. YUUTEh — 1€ B I[IJIOMY YHIBepcajbHa Ta 0araToCTOPOHHS
npodecist, TyT HaJ3BHYAHO BaXJIMBa SKICHa KOMYHIKAIlis, 33yl TOro, 100 TpeHyBaTu
BUKOPUCTAHHs 1HIIOT MOBU. Bkpaii HeoOxigHO ¢opMmyBatu aTrmocdepy MIATPUMKH, TOBIpH,
MOTHBAIIIi, 3aI[iIKaBJICHOCTI Ta MMO3UTUBHOI'O CTABJICHHS JI0 HaBYaHHA. [1, c. 7]

[Icuxonoriune cepefoBHIle TeX mMepeBaxHO ¢opMye cam nenaror. Ha modatky ypoky
BapTO MOTYpOyBaTHCh MPO eMOIiiHui cTaH yuyHiB. Komu Mu 3HaemMo, 110 y4HI BIOPAIKY, a00 K
HaBIIAKM, Y JEdKi y4HI MalOTh HE Jy>K€ MPUEMHUN HACTPIM — MU BXKe 3HAEMO, SK HAa XOIy
BIJIKOPUTYBATH ypOK, 100 BiH MPOWUIIOB €(PeKTUBHO. TakuM YUHOM, IO pedi, JErKO, a TOJIOBHE
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KOPUCHO PO3BUBATH €MOIIMHUI IHTENEKT HA ypOKax aHTJIHCHKOI MOBH, aJKe YCBIJOMIIIOIOUU
BJIACHI €MOIIii TUTHHA BUUTHCSA KEPYBATH BJIACHOIO MTOBEIIHKOIO Ta Oyie OUThII Pe3UTIEHTHOIO.

[Ile ofTHUM acTeKTOM IICUXOJIOTTYHOTO OCBITHHOTO CEPEAOBUINA € CIPUHMAHHS JUTHHOIO
BJIACHUX TOMIJIOK. YacTo MOBHUN Oap’ep CKIAAHO IMOJ0JIaTH caMe 3 Ii€l mpuuuHu. BunTtenesi
B)XXJIMBO ¢(hOpMYBATH TaKi MpaBUiIa Ta MpoLec poOOTH e He Oy/1e Miclisd HACMIIIKaM 31 CTOPOHH
mejarora Ta OJHOKJIACHHKIB, a OyJe micie O0aKaHHIO BIOCKOHATIOBATUCH. Jle KOHCTPYKTHBHA
KpUTHKa Oyzae OaxaHOI0 Ta KOPHCHOIO, a HE YMMOCH CTpAaIlHUM Ta HEOUiKyBaHMM. Taka
MO3UTHBHA aTMocdepa B Kiacli 3HIKYE PIBEHb CTPECy, JOMOMAara€e BIIKPUTHCH Ta Kpaiie
HOPUHYTH Y MPOLIEC BUBUEHHS aHTJIIHCHKOI MOBH.

CouianbHe 0CBITHE cepepoBHILIE.

Oco0nMuBICTIO YYHIB TOYAaTKOBUX KIJACiB € IXHA AaKTHUBHICTh, BOHU MOyXe JIOOJIATH
B3aeMoIiITH. [HTepakTHBHA poboTa B 1-4 Kiacax € HEOoOXITHOIO, a TAKOXK IyXke e(HEKTUBHOIO.
Buutenio aHrmiiicbkoi MOBM BapTO CHPHUSATH PO3BUTKY CHIiBIpAIli, JO3BOJNATH YYHSM Oinblie
OOMIHIOBATHCH JIOCBIIOM, BYUTH MIATPUMYBATH OJHE OJHOTO Ta OyTH COIIAJIbHO CBIJIOMHUMH.
PoboTta B mapax Ta rpymnax, CHiIbHI MPOEKTH, CTBOPEHHS TiaJIOTiB, PI3HOMAHITHI irpu — BCe 1€
JoTIOMarae JiTsM JIETIIE 3aCBOITH HOBHI MaTepial.

VY4HI MOJOAIIOTO IIKIIBHOTO BIKY — JIITH, SIKI IIOWHO-IIIOHHO HAaBYAIOThCS MepedyBaTu y
couiymi. [ HHUX Iy’ke BaXKJIMBO MAaTH JpY3iB, 3 SKMMU BOHHU MOXYTh JIETKO MOAUIMTHCH
BOKJIMBUMH JJIs1 HUX MOJIsIMU. BunTenp Tex mae OyTu Apyrom Uit TUTHHU, ajle KOJIM Hae MOBa
npo kiac ae 20-30 mitok, OyTy Ipyrom it KOXHOTO (i3uyHO He BHifae. ToMy 1 BapTO CIpUATH
TOMY, 100 Y4HI MK COO0I0 HaIaro/pKyBaiv 3B’ s13KH, Ta BUMJIMCh KOMaHIHIN criBmpari. [3, c. 6]

Takox, BiJl MPaBIWJIBHO HAJIAIITOBAHOTO COIIaJIbHOTO CEPEIOBHINA 3aJICKUTh 30KpeMa 1
CTaBJICHHS YYHIB J0 BUBYCHHS aHIIIWCHKOI MOBU. BaXXIMBO pO3BHMBATH IHTEpEeC Ta MOBary 10
CBITY. SIKIIIO AITH HE MOBa)Xa0Th OJIHE OJHOTO, HE BMIIOTh HOPMAJILHO CIIJIKYBaTHUCh, HE 0adaTh
PI3HUIII MK CHUIKYBaHHSM B 3aKJIaZli OCBITHM Ta B MO3AIUKUJIBHUNA Yac — BOHU HE OAUYUTHMYTh
3aIliKaBJICHOCT] Y BUBYCHHI 1HO3EMHUX MOB Ta Y 3HAWOMCTBIi 3 IHIIMMH KpaiHAMH Ta HOBHUMH
JIOABMU. SIKIIO ITH BiT4yBaIOTh ceOe YaCTUHOIO KOJIEKTUBY, JI€ iX LIHYIOTh Ta MIATPUMYIOTh, iM
Oyne neriie OpaTh y4acTh Y CIIJTbHUX aKTUBHOCTSX 1 B3AEMO/IISITH aHTJIIHCHKOI0 MOBOIO.

OTxe, KOMIUIGKCHUH MiIXiJl 70 OpraHizamii OCBITHBOI'O CEpElIOBHINA Ma€ BaXKIUBE
3HAYCHHS JUI1 e(DEKTUBHOTO BHBYCHHS AHINIHCHKOI MOBM MOJOAUIMMH LIKOJSApamu. Moro
opraHisaiis BUMarae: 3BEpHYTH OCOOJMBY yBary Ha CTBOpPEHHS KOMQOPTHOI armochepu
HaBUYaHHA, OUIBIIY KUIBKICTh IHTEPAKTUBHHUX MaTepialliB Ta TEXHIYHUX 3aco0iB; SIKICHOTO
3BOPOTHBOTO 3B’S3KYy; PO3BUTKY EMOIIMHOTO I1HTEJIEKTY Ta HABHYOK CIIBIpAll. YUYUTEIb €
TOJIOBHUM OPraHi3aTOpOM OCBITHBOTO CEpPEJOBHUIIA Ta CTBOPIOE BCI HEOOXiAHI yMOBHU JUIA
aKTHBHOI B3a€MOJIi 3 yYHSMH, KOMYHIKaIlii Ta MOTHBAIlli 3100yBadyiB OCBITH BHBYATH Ta
BUKOPHCTOBYBATH aHTJIIICEKY MOBY.
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Jeca Koponvuyk
Jlhyyvkut HayioHanvHuti mexuivHul yHisepcumem, M. JIyyox

HOBITHI METOJUKHA HABYAHHSA AHTJIIMCHBKOI MOBH
CTYIAEHTIB EKOHOMIYHUX CIIEHIAJIBHOCTEMU ¥ 3BO

Y cydacHux ymoBax TioOani3aiii €KOHOMIKM BOJIOJIHHS AHTTIMCHKOID MOBOIO Ha
npodeciiHoMy PpiBHI € HEBIJ €EMHOIO CKJIQJIOBOIO IMIATOTOBKM (haxiBIIB 3 MIKHAPOIHHUX
€KOHOMIYHUX BiAHOCWH. TpaauiiifHi miIxXoau A0 BUKIAAAHHS 1HO3EMHOI MOBH Y BHIIIN HIKOJI
Jleflall YacTilie He BIAMOBITAIOTh BUMOTaM CyYaCHOTO PUHKY Mpalli, /e BAXKIWBOI € HE JIUIIE
rpaMaTUiyHa NpPaBUWIbHICTh, aje I 34aTHICTb e(PEeKTHMBHO KOMYHIKYBaTH Yy mpodeciiiHoMy
KOHTEKCTI. Y 3B’A3Ky 3 IIUM aKTyaJIbHOCTI HaOyBa€e BIIPOBA/KCHHS 1HHOBALIMHUX METOIUK
HaBYaHHS AHIIINCHKOI MOBU 32 MPOQECIfHUM CHpSIMyBaHHSAM, 30pI€EHTOBAHMX Ha PO3BUTOK
MPaKTUYHUX YMiHb, KpUTHYHOT'O MHUCJICHHS Ta MDKKYJBTYPHOI KOMYHIKAITIi.

CyuacHa HayKoBa JliTepaTypa MIATBEPIKY€e €QEeKTHBHICTh I1HHOBAIIIHMX METOIUK,
30kpema 3mimranoro HaBuaHHs (blended learning), mpeAMETHO-MOBHOTO 1HTETPOBAHOT'O HABYAHHS
(CLIL) Ta 3acTOCyBaHHSI TEXHOJIOTiil BipTyaJbHOI PEaJbHOCTI Y BUKJIAJAaHHI aHTJIIHCHKOT MOBU
s cneriansHux e (ESP). Tak, [y 1 Ban akneHnTytoTh yBary Ha qomiibHOCTI po3poOku ESP-
KypCiB Ha OCHOBI OYIKYBaHUX pPE3yJbTATiB HaBUAHHS 13 BUKOPUCTAHHSIM 3MIIIAHOTO MiIXOMY.
ABTOpH JIOBOISITH, IIO0 Taka METOIWKA CIpHUSE IIBUIICHHIO MOTHBAIlil CTYACHTIB Ta
e(eKTUBHIIIOMY 3aCBOEHHIO NMPO(DECiiiHOI JIKCUKU B peaIbHUX KOMYHIKaTUBHUX cuTyamisx (Du,
W., & Wang, Y, 2019). fIu, Xyan 1 XyaH HopiBHIOIOTh €(PEKTUBHICTh TPAAUIIIHHOTO Ta 3MIIIIAHOTO
HABYAHHS aHTJIINCHKOT MOBH JJIs CTYACHTIB Oi3HEC-CHEIlialbHOCTEH. 3a pe3ysibTraraMu iXHbOTO
JOCIIJKCHHS, CTYICHTH, SKi HaBYAIHMCS 3a 3MIIIAHOK METOJIUKOI0, JEMOHCTPYBAJIM BHIIHMA
piBeHb KOMYHIKaTHBHOI KOMIIETEHTHOCTI Ta aHaniTuaHoro mucienns (Yang, C.-H., Huang, Y., &
Huang, P., 2022). B cBowo uepry, Ilen anamizye BOPOBaKEHHsS TEXHOJOTIH BipTyalabHOL
peambHOCTI y MPAaKTUYHI KypCH, IO € OCOOJIMBO WIHHUM Ui Npo(deciiHO OpiEHTOBAHOTO
HaBYaHHS. 3acTocyBaHHS VR-IHCTpYMEHTIB JO3BOJISIE MOJENIOBATH CHUTYyallil, MaKCHMaJbHO
HaOMIDKEH1 10 peanpHUX, MiJBUIIYIOYM MOTHBAIIO CTYACHTIB 1 (opMyoun (paxoBy MOBHY
koMmrieTeHTHICTh (Peng, M, 2023). Takox, B KOHTEKCTI YKpaiHCHKUX peaiil BapTO BiI3HAYUTH
nocmipkenns 1. [kap6an (2024), sxa posrisgae ocodnuBocti BupoBamkeHHs CLIL-texHonorii
MIPHU TiATOTOBIII MaricTpiB 3a OCBITHROIO Tporpamoro «dimocodis». ABTopka OOTpyHTOBYE, IO
MDKIUCIUTUTIHAPHUHN M1 IX1/1 3HAYHO aKTHBI3YE K KOTHITUBHY, TaK 1 MOBHY JisTbHICTh CTY/ICHTIB,
CIIPUSIIOYN 3aCBOEHHIO (haxOBO1 TEPMIHOJIOTI].

MeTo1o OCHiKeHHSI € BU3HAYCHHSI Ta OOIPYHTYBaHHS €(DEKTHBHUX HOBITHIX METOIUK
HaBYaHHS aHTJIIMCHKOI MOBH 3a TNPO(ECciiHUM CHIpsSMYBaHHSIM ISl CTYICHTIB €KOHOMIYHHX
CHeUiaJbHOCTeH Y 3aKiazax BHIIOI OCBITH 3 YpaxyBaHHSM CY4YaCHHMX OCBITHIX TEHJIEHIIIMH,
M (PpOBUX TEXHOJIOTIN Ta BUMOT PUHKY IpaIi.

Ha ocHoOBI aHani3y HayKOBUX JUKEpell 1 MPaKTUYHOTO J0CBiay BUKiIagaHHs y 3BO mMoxxHa
BUOKPEMHTH KiTbKa €(EKTUBHUX METO/IHK:

1. Meron 3mictoBo-MOBHOI iHTerpartii (CLIL). [Toeqnannst BuBYeHHS (haxOBHX TUCIUTLTIH
3 OBOJIOJIIHHSIM 1HO3EMHOIO MOBOIO 3a0e31eduye MOoriaIn0JIeHe 3aCBOEHHS TEPMIHOJIOTIT, PO3BUTOK
KPUTUYHOTO MHCIICHHS, HAaBUYOK aKaJIeMIYHOro THUChMa Ta mpe3eHrarii. Hampuknaa, xypc
«MiXHapOIHUN MapKETUHT» aHTJIIHCHKOI0 MOBOIO J03BOJISIE €(DEKTUBHO 1HTETPYyBaTH MOBHY 1
npodeciiiHy MmiaroToBKy.

2. ITpoexTtHO-0pieHTOBaHe HaBYaHHs (PBL). Peamnizamis npakTuko-opieHTOBaHUX IPOEKTIB
(po3poOka Oi3Hec-IIaHy, aHalli3 Keicy) CIpuse PO3BUTKY aHAJIITHYHOIO MHCICHHS Ta BMiHb
KOMaHJTHOT poOoTH. Y TakoMy (hopmaTi CTy/ICHTH aKTUBHO BUKOPHCTOBYIOTh aHTIIIMCHKY MOBY B
ABTEHTUYHOMY (PaXOBOMY CEPEOBHUIIII.

3. Buxopucranas mudpoBux miatgopM i MOOITLHUX 3aCTOCYHKIB. [HTepakTHBHI OCBITHI
wiatpopmu  (Moodle, Kahoot, Quizlet) no3BoNAIOTE 3pOOMTHM HABYAHHS THYYKHUM 1
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nepcoHanizoBaHuM. OcoOJIMBO KOPUCHHUMH € CHUMYJSTOPH AUTOBHX IEPEroBOpiB, €IEKTPOHHI
TaOJIMII Ta TECTH AHTIIHACHEKO MOBOIO.

4. ImiTamiifHi irpy Ta pOJBOBI BIpPaBU. 3aCTOCYBaHHS POJILOBHX irop y ¢opmari
MIEPETOBOPIB, IIJIOBUX 3yCTpiveit a00 IHTEPB IO CTBOPIOE YMOBH, HAOJIMIKEH1 JI0 peaTbHOTO Oi3HEC-
cepeIoBUILA.

5. Meron keiiciB (case study). Pobora 3 peanpHuMH ab0 3MOJETHOBAaHUMHU KecamMu
JI03BOJISIE CTYIGHTaM MPAaKTUKYBaTH MOBHI HABHYKHU B IIPOIEC] aHAI3y €KOHOMIYHHMX CUTYaIlii,
oOTpyHTYBaHHS pillIeHb Ta (hOpMyJTIFOBaHHS BUCHOBKIB. Hampukian, keiic “Entering the European
Market: a Ukrainian Start-up Strategy” OXOIUIIO€ aHalli3 PUHKY, OIIIHKY PH3HUKIB 1 CTpaTeriyHe
IUTaHYBaHHS aHTITIHCHKOI0 MOBOIO.

6. InaTepHamioHamizamis HaBYAJBLHOTO IPOLECY. YYacTh CTYICHTIB B OHJIAH-Kypcax
(Coursera, edX, FutureLearn) Ta MbKHapOJHHX aKaJIeMIYHUX MPOEKTAX J03BOJISE 3aHYPUTHUCS B
AaBTEHTUYHE MIDKKYJIBTYpPHE CepeloBHINE. Takuil JOCBi CHpPUSE PO3BUTKY TIJI00AILHOTO
mucaeHHs, soft skills 1 MDKKyIbTYpHOT KOMYyHIKaIIii.

BucHoBku. BripoBaXkeHHsI HOBITHIX METOIUK HABYAHHS aHTJI1HChKOT MOBH JIJISl CTY/ICHTIB
eKOHOMIYHUX cremianibHocTel y 3BO € He nuine JaHWHOIO OCBITHIM TpeHIIaM, a i He0OX1THOIO
YMOBOIO SIKICHOI TpodeciiiHoi miaroTroBku. I[HTerparisi 3mictoBo-moBHOro mimxoxy (CLIL),
MIPOEKTHOTO HaBUYaHHS, IMUGPOBUX TEXHOJOTIA Ta €IEMEHTIB 1HTEpHAIlIOHAI3aIli 3a0e3neuye
(dopMyBaHHS KOMILJICKCHOI i1HIIOMOBHOI KOMYHIKaTHBHOI KOMIIETEHTHOCTI Yy (axoBomy
KOHTEKCTI. [IpakTudyHa 3HAYYIIICTh MOCHIKEHUX METOIUK TOJIATAE B iX 3JaTHOCTI aJIalTyBaTH
CTYACHTIB J0 pealiii I7100a1i30BaHOr0 PUHKY Tpalli, /e BaXJIMBUMU € HE JIUIIE 3HAHHS MOBH, a i
YMIHHSI BUKOPUCTOBYBATH il y BHpilIeHHI NMpodeciiHNX 3aBlaHb. BOHU CIPHUAIOTH PO3BUTKY
KPUTUYHOTO MHCJICHHS, 3AAaTHOCTI /0 MDKKYJIBTYpHOI KOMYHiKallii, KOMaHIHOi poOOTH Ta
CaMOCTIHHOTO IPUIHATTS PIIlICHh B yMOBaX HEBU3HAYEHOCTI.

[Momanpmri KOCHIIKEHHS AOLUIBHO CIIPSMYBaTH Ha eMITipHYHE BUBYECHHS €()EeKTUBHOCTI
KOHKPETHHX METOJIMK y BITYU3HIHOMY OCBITHROMY KOHTEKCTI, TU(EPEHITIAIIIIO TiAXOIIB 3a1IeKHO
BiJl €KOHOMIYHOI cremiaizamnii CTYJeHTIB, a TaKoX Ha CTBOPEHHsI Iporpam MpodeciitHoro
PO3BUTKY BUKJIaadiB JJIsl CACTEMHOTO BIIPOBA/PKCHHSI IHHOBAIli y MOBHY OCBITY.
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UTILISER UNE CHANSON POUR TRAVAILLER LE VOCABULAIRE ET
LA GRAMMAIRE

L’enseignement du francais langue étrangére (FLE) ne se limite pas a la simple
transmission de régles grammaticales ou de listes de mots & mémoriser. L’approche
communicative, qui privilégie I’usage réel de la langue, encourage les enseignants a recourir a des
supports authentiques, variés et motivants (Conseil de I’Europe, 2001). Parmi ces supports, la
chanson occupe une place privilégi¢ée. En effet, elle permet de travailler efficacement le
vocabulaire et la grammaire tout en développant la sensibilité culturelle et 1’oreille linguistique
des apprenants (Mourlhon-Dallies, 2008).

I. Pourquoi utiliser la chanson en classe de FLE?

1. Un support authentique et vivant

Les chansons sont des documents authentiques qui reflétent la langue telle qu’elle est
réellement parlée. Elles exposent les apprenants a des tournures idiomatiques, des expressions
familiéres, des jeux de mots et parfois des régionalismes ou du langage soutenu, ce qui enrichit
leur vocabulaire (Tricoche, 2006).

2. Une source de motivation

La musique plait & la majorité des apprenants. Elle crée une atmosphére détendue et
émotionnelle en classe, favorisant I’apprentissage implicite. Les paroles de chanson sont souvent
mémorisées plus facilement grace au rythme, a la mélodie et a la répétition.

3. Un outil de compréhension orale

Travailler une chanson permet aux é¢leves de s’exercer a la compréhension orale,
d’identifier des sons, des intonations et des structures grammaticales en contexte. Cela améliore
leur capacité a comprendre le frangais parlé en dehors de la classe.

II. Travailler le vocabulaire a travers les chansons

1. Acquisition naturelle du lexique

Les chansons permettent d’introduire du vocabulaire thématique (amour, société,
émotions, saisons, etc.) dans un contexte signifiant. Les mots sont souvent répétés et mis en relief
dans la chanson, facilitant ainsi leur mémorisation (Zarate, 1993).

Exemple : “Je veux” de Zaz permet de travailler le vocabulaire du refus matériel et de
’aspiration a la liberté.

2. Activités pédagogiques sur le vocabulaire

— Remplir les blancs avec des mots entendus

— Jeux de synonymes ou antonymes a partir des paroles
— Classement lexical par champ sémantique

— Création de glossaires a partir de chansons choisies

3. Enrichissement lexical par niveaux

Les chansons peuvent étre adaptées au niveau des apprenants :

A1-A2 : vocabulaire concret, expressions simples

B1-B2 : lexique plus abstrait, tournures idiomatiques

C1-C2 : style soutenu, jeux de langage, argot

III. Enseigner la grammaire a travers les chansons

1. La grammaire en contexte

La chanson offre un contexte d’usage vivant pour les structures grammaticales. Cela
permet aux apprenants de voir comment une régle fonctionne dans une situation réelle et
émotionnelle, ce qui favorise une meilleure compréhension.

2. Structures grammaticales fréquentes dans les chansons
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Le présent de I’indicatif : utilisé dans les chansons narratives ou descriptives (ex.: Le
festin — Camille).
Le futur simple et le conditionnel : pour exprimer des réves, des souhaits (ex.: Si j’étais un
homme — Diane Tell).
Le passé composé et I’imparfait : pour raconter une histoire (ex.: Je I’aimais, je I’aimais —
Francis Cabrel).
L’impératif : trés courant dans les refrains (ex. : Ne me quitte pas — Jacques Brel)
3. Activités grammaticales possibles
— Identifier et souligner les verbes conjugués dans une chanson
Transformer des phrases d’un temps a un autre
Compléter des phrases grammaticalement incomplétes
— Créer des phrases personnelles en s’inspirant des structures de la chanson
IV. Intégrer chanson, grammaire et vocabulaire dans une séquence pédagogique
1. Exemple de séquence didactique
Objectif : Travailler le lexique de I’amour et le conditionnel
Support : Et si tu n’existais pas — Joe Dassin
Etapes :
— Ecoute globale de la chanson
— Compréhension du sens général
— Analyse des paroles : repérage du conditionnel et du vocabulaire 1i¢ aux
sentiments
Activités : reformulation, transformation de phrases, débat sur le théme.
Production écrite/orale : écrire sa propre strophe.
2. Evaluation des compétences
L’enseignant peut évaluer :
— La compréhension orale
— La précision lexicale
— La maitrise de la structure grammaticale étudiée
— La capacité a produire du langage en contexte
Conclusion. Utiliser une chanson en classe de FLE est une stratégie pédagogique a la fois
efficace et motivante. Elle permet de développer plusieurs compétences linguistiques
simultanément : la compréhension orale, I’acquisition du vocabulaire, la consolidation de la
grammaire et [’expression personnelle. En intégrant la musique dans les cours, 1’enseignant
valorise les émotions, la culture francophone et 1’authenticité de la langue. Il s’agit donc d’un outil
précieux pour rendre 1’apprentissage du frangais plus vivant, plus humain et plus agréable.
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®OPMYBAHHS AHIJIOMOBHOI KOMYHIKATUBHOI
KOMITETEHLII YYHIB CTAPIION IIIKOJIA B YMOBAX
OCOBUCTICHO-OPIEHTOBAHOI'O IIAXOAY

B cywacHomy emoxy riobamizariii y BIAHOCHHAaX MiX JIIOJABMH MOXKE BTpadaTHCS
ONMU3bKiCTh. 30CepeIMBUINCH Ha 001 JIFOAM MOXKYTh 4acTo 3a0yBaTH OJJH PO OAHOTO. Bix BTpaTtn
CIIPaBXHIX BIAHOCHH MTO-0COOJIMBOMY MOXKYTh CTPKJIATH YUHI CTAPIIOi IIKOJIH, K1 B IIbOMY BIITi
caaMe NepeXUBaOTh Mepioa GopMyBaHHS IIEHTUYHOCTI Ta BIMBAaHHSA B CycniibeTBO. [legaroram
BapTO IIYKATH IIISIXU K MOXXHA MAaKCUMaJIbHO 3MEHIIMTH HETaTHBHUHN BIUIMB I[LOTO HAa OCBITHIH
npoiiec, 30epiruy, Npyu bOMY BUCOKY €()eKTUBHICTh Y HABYaHHI.

Himtro i€l poOOTH € JOCHIIUTH K OCOOMCTICHO-OPIEHTOBAHUN MIAXiM 0 HaBYAHHS B
CTapILii IIKOJI MOKE TMOTSHIIHHO BILIMHYTH Ha MOKPAILEHHS IpoLecy GopMyBaHHS aHTJIOMOBHO1
KOMYHIKaTHBHO1 KOMITETEHIII{ YUHIB.

KoMyHikaTuBHA KOMIETEHIIsI — 116 HABUYKH, 3HAHHS Ta YMIiHHS, SKI TOTPiOHI IS
YCBIIOMJICHHSI Yy)XHX Ta TPOMYKYBaHHS CBOIX TIpOrpaM MOBIICHHEBOI ITOBEMIHKH, SKi
BIZIMOBIAIOTh chepam, CUTyalisM Ta LM criikyBaHHs. (Penopenko, 2005)

Came nonsatTsa 6epe cBiit movarok 31 CIIIA, ne B 60-x pokax BOHO MOYaJI0 BXKHUBATUCH Y
KOHTEKCTI JisuIbHICHOrO HaByaHHA (performance-based education). Metoio Toro HaBuaHHs Oyna
MiJTOTOBKA CIEHIATICTIB, sIKI MOTAM O OyTHM KOHKYPEHTOCIPOMOXXHHUMH Ha PHHKY TpaIlli.
(Penopenko, 2005)

Jlesiki HayKOBIIi pO3PI3HSIOTH MOHATTS «KOMIIETEHITIS» Ta KKOMITETEHTHICThY. (CeHYEeHKO,
2014) KomyHikaTuBHA KOMIETEHIIIS — 16 KOMyHIKATUBHUHN IMOTEHITIA JIFOIUHU, SIKUH BU3HAYAE 11
MO>KJIMBOCTI KOMYHIKaIlii, a TaKOK XapaKTepU3y€e SKICTh 1 pe3yJbTaTUBHICTH il CHIJIKyBaHHS B
PI3HHMX BHWIIaJIKaX JXUTTSA. Y CBOIO 4Yepry, KOMYHIKaTUBHA KOMIIETEHTHICTh — 1€ TPAKTHYHUI
aCTeKT THTAHHS B3AaEMOPO3YMIHHS, SKAW TOKa3ye Mipy KYyJbTYpHOTO PO3BHTKY MOBIS B
CYCHUIBCTBI, € OJTHUM 13 IIOKAa3HUKIB B3aEMOPO3YMiHHS Ta TOJIEPAHTHOCTI.

ToOTO CyTTIO TIOHSATTS «KOMIETEHIliS» € 3HaHHA, SKI y4HI MOBHHHI MaTh Ta cdepax
MOHSTh, B SIKMX BOHU MAlOTh pO30HMpaTUCh. «KOMIIETEHTHICTB» K€ 1€ MOHATTS, SKE 3aBXKIU
pO3MISAA€ThCS B KOHTEKCTI MEeBHOT podecii Ta BUBHAYAEThCS HAsIBHICTIO 3HAHB, SIK1 HEOOXiTHI
JUis TeBHOI mpodeciiinoi aisibHOCTI. KOMMeTeHTHICTh — 1€ 3alyyeHHS pPi3HOMaHITHUX
KOMITIETEHIIIM 1HIUBINA, SKi YTBOPIOIOTHCS B PE3yibTaTi HOTO TEOPETHYHOTO Ta MPAKTHYHOTO
nocBiny. TakuM 4MHOM, aHTJIOMOBHA KOMYHIKAaTHBHA KOMIIETEHTHICTh — 11€ YMIHHS 1 TOTOBHICTh
3MIMCHIOBATH KOMYHIKAI[II0 aHTJIIMCHKOI0 MOBOIO, SIKE PO3BHBAETHCS HA OCHOBI KOMIIETEHIIIN Ta
nocBiniB yuHiB. (Cenuenko, 2014)

V 1iii poOoTi yBary OyJie 30cepePKeHO caMe Ha KOMYHIKaTUBHIM KOMIIETEHITH.

CTpyKkTypa KOMyHIKaTHBHOT KOMITETEHIIi CTAPIIOKIACHUKIB Ma€ TaKi YNHHUKU:

a) MOBJICHHEBA KOMIIETEHIIIS, sKa O0a3yeThCs HA YOTUPHOX BHJIAX KOMIICTCHIIIH:
ayJil0BaHHi, TOBOPIHHI, YUTAHHI Ta MTUCHMI.

0) MOBHA KOMIIETEHIIis, SIKa BKJIIOYA€E MOBHI 3HAHHSI Ta HEOOX1/THI HABUYKH.

B) JUCKYypCHBHA KOMIIETEHIIis, III0 O3HAYAa€ BMIHHS JIOTIYHO 3’€IHYBAaTH PEUCHHS 3aJIsI
CTBOPCHHS 3B’ SI3HUX BIJIPi3KiB MOBJICHHS.

I') COLIIOKYJIBTYypHA Ta COLIOJIIHI'BICTUYHA KOMIIETEHIIisd, [0 € COPMOBAHICTIO B Y4YHIB
IIJTICHOT CHCTEMH YSBJICHD ITPO HAIIIOHAILHO-KYJIBTYPHI 0COOJIMBOCTI KpaiHH, IO J1a€ MOMKJIMBICTh
HA/JaBaTH MOBHIM OJMHMII TOW ke CEHC, 0 W HOCIH MOBHU 1 MaTH JOCKOHATY KOMYHIKAIlIlO Y
Takuii crocio.

I) cTpaTeriuHa KOMIIETEHIIis], [0 03HA4Ya€ HaBMYKa 3HAXOIUTU PE3yJIbTATUBHI CTpaTerii
JUTS peartizarii KOMyHIKaTHBHUX cuTyaii. (Pegopenko, 2005)
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BaxiuBy ponb y QopMyBaHHI KOMYHIKAaTUBHOI KOMIIETEHIIi CTapIIOKIACHUKIB
BIJIIrPalOTh CHPHUATIMBI AUIAKTHYHI YMOBHU. lle Taki yMOBH HaBYaHHS, B SKUX BPaxXOBYIOTHCS
0COOJIMBOCTI BIKYy yUHIB; CIIPUATINBI YMOBHU B COILIyMi Ta YCIIIIIIHA COL{iaIi3aLlis; BIAMPAIIOBAaHHS
BIJIMOBITHUX TEXHIK MOBJICHHS BUNTEIISIMU; BUNTEIHChKAa MAaHCTEPHICTB, SIK TIEaroTiB; MOTHUBAITIS
HiTITKIB 0 BUBYEHHSI MOBH; BUKOPHCTAHHS MPUIIOMIB aKTUBYBAaHHS HaBYaJIbHO-MI3HABAIBHOI
YYHIBCBKOI MisUTPHOCTI; HaJlaHHS YYHSM METOAMYHHX MaTepiaiiB, y SKUX MICTUThCS KOPUCHA
iHpopMarlist A CUCTEeMAaTHYHOTo (OPMYBaHHS KOMYHIKaTUBHOI KOMIIETEHLi; MOKpaleHHS
YYHIBCBKOI Ti3HABAIBHOI MIsUTPHOCTI; KOMYHIKaTHBHA TIOBEIIHKA CITIBOSCITHMKA Ta CIIPUATINBI
YMOBH; CTBOPEHHSI y HaBYAJIbHOMY IPOLIECi 3BUYHUX KOMYHIKAaTHBHUX cutTyauiid. (PemopeHko,
2005)

Cam mpouec (opMyBaHHS KOMYHIKaTMBHOI KOMIIETEHIII MOXKHa peasi3oByBaTH 3a
HacTymHOI0 cxemoro. [To-niepiie, y ieHTpl HaBYaIbHOT CHCTEMH MIKKYJIBTYPHOT KOMYHIKaIlii Ma€e
OyTH AUCKYpC, IKUH € BITOOPaKEHHSM JIIHIBICTUYHUX Ta KYJIBTYPHUX OCOOJIIMBOCTEN KpaiHH, SIKOi
MOBa BUBYA€ThCs. [lo-Apyre, 3riHO 3 HaBYAJIBHUMHU IUISMH TMEBHUX HABYAIBHUX 3aKIAJiB,
TUCKYpCH MaroTh OYyTH BIAMOBIAHUMH CHUTyalisiM Ta cdepam, B SKUX MOTEHIIHHO
BiI0yBaTUMEThCS KOMYHIKAIlisl yYHIB HAaBYAIBHOTO 3aKyiaxy. BapTo 3ocepemxyBaTH yBary Ha
KOMILJIEKCHOMY (pOpMyBaHHI CKJIaHUKIB KOMyHIKaTUBHOI KomreteHiii. [Tlo-Tpete, 3HaiioMcTBO 3
MIEBHUM JIUCKYpCOM Ma€ 0a3yBaTHCh Ha ayaioBI3yalbHINA mpe3eHTalii. ¥ Takiid mpe3eHTallii Mae
OyTH BUIHA KOMYHIKAIlisl HOCIiB MOBH, iXHS KyJIbTypa. Y ce Ma€e MOJaBaTUCh Y KOMYHIKAaTUBHUX
cuTyarlisx. | mo-dersepre, Mpouec CIpHHATTS Ta CTBOPEHHS IUCKYPCY Ma€ CKIIAJAaTUC 13 TPHOX
€TariB: O3HAWOMIICHHS, TPEHYBaHHS Ta MPAKTUKH Y CHIJIKyBaHHI. O3HaHOMIICHHS — 1€ TPOMOBa
BUUTENS, Y SKIM BiH BIAKPUBAaE KOMYHIKAaTHBHY METy, MpeJcTaBisie MOBIB. Ilinm wac HbOTO
BiZIOyBaeThCsl ay/ioBi3yajbHa Mpe3eHTallis TUCKYpCY, IepeBipka pO3yMiHHS, aHalli3yBaHHSI
cuTyallii Ta OCOOJMBOCTEH BepOATLHOTO Ta HEBEPOATBHOTO CIIJIKYBAaHHS JIIOACH, SIKi
KOMYHIKYIOTb. I1i1 4ac TpeHyBaHHS CTa€ThCs CIPHUMHATTS Ta aHANiI3yBaHHS KUIBKOX AMCKYPCIB,
BUKOHAHHS BIIPaB JUIsI 3araM sITOBYBaHHS 3ac00iB MOBH, TpaMaTHKH Ta CTBOPEHHS CBOIX
JMCKYpPCIB Ha OCHOBI HasiBHUX. [1i1 yac mpakTUKH Bi1OYBa€ThCS KEPOBAHE Ta BUIbHE CIIJIKYBaHHS.
(denopenxko, 2005)

Baprto minkpecnuth, mo Ha GopMyBaHHS KOMYHIKaTUBHOI KOMIIETEHIIIT BEIMKUN BIUIMB
MaroTh KOHKPETHI BHYTPIITHI Ta 30BHIIIHI (hakTopu. BHyTpinmHi hakTopu — 11e chepa MoTHBAIIIT,
BHYTPIIIHS MMO3UIIS JIIOJMHU, PO3BUTOK 1 (OPMYBaHHS BIACHOTO «sD» Ta BIAUYTTS OCOOUCTICTIO
1IEHTUYHOCTI. 30BHIMIHIMU € Taki (aKTOPH, SIK CYCHIJIBCTBO, 1€ BAKOPUCTOBYIOTHCS TIEBHA MOBA,
colianbHa CTPYKTypa CYCIUIbCTBA, BIKOBA PI3HUIS MK MOBIISIMH, iX CTaTyC y COLiyMi, piBeHb
OCBITH, DPIBEHb KYJIbTYpH, MiClleé MPOXHMBAHHS, BIAMIHHICT y MOBJICHHEBIM MOBEMiHILI, SKa
3aJICKUTh BiJI KOMyHIKaTUBHUX cuTyarliit. (Demopenko, 2005)

BuyTpimHi gaxtopu ¢popMyBaHHS KOMYHIKATUBHOI KOMIIETEHIII{ y CTapIIiii IIKOJIi € 1Mo-
0COOJIMBOMY Ba)XJIMBUMH, QDK€ B Y4YHIB TaKOro BIKy came BigOyBaeTbcsi (OpMyBaHHS Ta
CTaHOBJIEHHS BIacHO]I ileHTHYHOCTI. (CkpunHuueHko, 2001: 179) Takox ayke aKTyaJIbHUM € IS
CTapIIOKJIACHUKIB 30BHIIIHI (paKTOPH, aJKE IX BIK TAKOXX XapaKTEPHU3YETHCS TMOIIYKOM CBOTO
Mmicis B couiymi. B3arasi, OCHOBHOIO OCOOJHMBICTIO YYHIB CTapIIOi IIKOJH € MOTpeda 3asBUTH
BHYTPIIITHIO TO3HIIIO JOPOCIIOro, 3HAUTH Tpodecito, 3po3yMiTH cebe, K WIeHa CYCIUIbCTBA,
chopMyBaTH CBITOTJISIT T4 3pOOUTH CBiid BHOIp MIOAO CBOTO KUTTEBOTO NMUIAXY. (CKPUITHUYICHKO,
2001: 179)

Posrnsparoun cam mporec GopMyBaHHS 1IEHTHMYHOCTI, MOKHAa BHOKPEMHTH Taki HOTro
YOTHPU BapiaHTH: HEBU3HAYeHY, a00 «audy3Hy» 1IEHTUYHICTh, Harepes 3yMOBJICHY
IICHTUYHICTh, 1IEHTUYHICTD MPO0 poJieil Ta peanizoBany, a00 «3piy» ineHTHuHicTh. CaMe 3pina
1IEHTUYHICTBD, 110 O3HAYa€ JOBIPY JO CBITY, CAMOCTIMHICTh, KOMIIETEHTHICTh Ta 1HII[IaTUBHICTD,
Jla€ 3MOT'Y CTapIIOKJIACHUKOBI peai3yBaTH T€ 3aBJIaHH, SIKE IMOCTABICHE CYCHUJILCTBOM Iepe
HUM — CAMOBU3HAUUTHUCH Ta CTBOPUTH CBIH 11aH XUTTS. (CxpunandeHko, 2001: 179)

JIOoCATHYTH IOTO Yy HABYAITBHOMY TPOIIECI MOXKE JOMTOMOITH OCOOUCTICHO-OPI€EHTOBAHUIA
nigxig. Came BiH Mae crpaBy 13 BHYTpimHIMEH ¢akTopamMu (HopMyBaHHS KOMYHIKaTHUBHOL
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KOMIIETEHIIil, TAKUMH, SIK PO3BUTOK 1 (hOPMYBAaHHS BJIACHOTO «s» Ta BIAUYTTS OCOOHUCTICTIO
1IEHTUYHOCTI.

Oco0uCTICHO-OPIEHTOBAHUN MIiAXiA — I[I€ IHCTPYMEHTapid METOIHMK, B OCHOBI SKOTO
JEKUTh CYKYIHICTh BHUXIIHMX KOHIENTYyaJIbHUX YSBJICHb TMPO CBIT, IUIBOBHX YCTaHOBOK,
MICUXOJIOTO-TEXHOJIOTIYHUX Ta METOAMKOIICHXOMIarHOCTUYHUX 3aco0iB, SKi 3a0e3medyroTh
rHOIIe NUTICHE PO3YMIHHS, M3HAHHA 0COOMCTOCTI JIFOJIMHM 1 HA OCHOBI IILOTO — TapMOHIWHUH 11
PO3BUTOK B yMOBax ICHYIOYOi OCBiTHBOI cucTteMu. lle minxim 3acHOBaHWI Ha MPUHIUIIL
BIJIMIHHOCTI 3MIiCTy 1 (hOpMU HaBYAIBHO-BHXOBHOTO Tpoliecy. BiH Harojomnrye Ha HEOOX1THOCTI
NOOPO3UYIMBOIO Ta TYMAaHHOTO BIJHOLICHHS IO Yy4HS, BpaxyBaHHS MOro 3ai0HOCTeH Ta
iHTepeciB.(CyyacHUM TICUXO0JIOTO-TIEAArOTTYHIH CIIOBHUK, 2016)

OcobucTicHO-OpIEHTOBaHMH Mi/IX1/1 3aCHOBAHUH Ha 1J1€1, 0 KO’KEH Y4eHb — IIe YHIKaJIbHa
OCOOHCTICTD sIKa Ma€ BJIacHI MOTpeOH, 3M10HOCTI, iIHTepecH Ta cTuib HaBuaHHs. ([IukyH, 2024) 3a
YMOBH IPaBUJIBHOTO CTABJICHHS IO YUHIB B YMOBaX OCOOMCTICHO-OPI€EHTOBAHOIO MiAXOy, B HUX
PO3BHBAIOTHCS TaKi PUCH: BMIHHS POOMTH CaMOCTIMHUN BHOIp, 3/aTHICTh aHANI3yBaTH Ta
00’€KTHBHO OLIIHIOBaTH OCOOHUCTI INEpPEeMOTH Ta TMOpas3Kd, TOUIYKH BJIACHOTO TOKJIMKAHHS,
BIJIMOBIIaNIbHICTh Ta TBOpUiCTh. (Yemenb, 2022) OcHOBHAa MeTa OCOOMCTICHO-OPIEHTOBAHOTO
HiAXOy € CTBOPEHHS HAaBUAIBHOTO CEPEIOBMINA, SKE IMO3UTHBHO BIUIMBAE HAa OCOOUCTHIA
PO3BUTOK KOXHOTO YUYHS 1 BpaxoBy€ HOro ocoOucTi moTpedu, 3mi0HocTi Ta inTepecu. (IukyH,
2024)

[Tinxin Mae TpU CKIIAOBI: PO3YyMIHHS, TPUIHATTS Ta BUSHAHHS.

Po3ymiHHSL 30CepeKyeTbCsl Ha BHYTPIIIHBOMY CBITI Y4YHSA. 3a BHCOKOTO piBHS
HaBIIOBAHOCTI, YYCHbB JIETKO MiAaCThCs BILUIUBY, Oy/1e HECTIMKUM JI0 HAJ3BUYAMHUX CUTYaIllld Ta
EMOLIHUX TPOosIBiB. TakuM y4HSIM XapakTepHi iCTepUYHi MPOSBU Ta CTaH a(eKTy.

[TpuiiHATTS — 11 a0CONIOTHO TO3WTHBHE CTABJICHHS J0 OyAb-SKHUX TIPOSBIB XapaKTepy
yuHs. TakoX CIOJIU BiIHOCUTHCS W YHEBHEHICTh B TOMY, IIIO CYCIUIBCTBO MpHUIME Y4HS 3 yciMa
HOTO HEIOoJIIKaMU Ta OCOOJMBOCTSAMHU. BakIMBO 1MaTH 3pO3yMITH Y4YHEBI, III0 BIH MOXE OyTH
co6oro. Toxi BiH MaTHMe CHJIM 3MIHIOBAaTH CBOI c1a0Ki CTOPOHHU.

BusHanus — mepiog, KoOJM 0 Y4YHA TPUXOIUTH  YCBIIOMJIGHHS — OCOOMCTOT
iHAMBiKyanbHOCTI. CTapIIOKIACHUK MOXe OyTH cO00I0 13 TOBHUM NMPHUUHATTAM 3 OOKY JJOPOCIIHX.
Crapmii MOXYTh HE IOTOJDKYBAaTHCh 13 NIETKUMHU HOTO TOTJISIaMH, ajie BOHHM BipsTh B HOTO
caMoBIOCKOHaNIeHHsI. ToOTO mia Yyac HbOro eramy MOKHa MaTH iHIIY TOYKY 30py IIOJ0 MEBHUX
pedeii, ajie He BapTO 3acCy/KyBaTH y4Hs 3a Horo nepexkoHanHs. (Yenemns, 2022)

OcoOuCTICHO-OPIEHTOBAHMIA iIX1]T MA€E TaKi MPUHITUIIH:

a) CrTyneHT-LEeHTpU3M. YBara 30CEpe/KYeTbCS HA YYHEBI, SK Ha OCHOBHIM ¢irypi
HaBYAIBHOTO TpoIlecy. BunTen MarTh CTBOPUTH CEpEAOBUINE, B SIKOMY y4eHb aKTUBHO Oepe
y4acTh B HaBYAJIBHOMY IPOIIeci, A€ iX IHIMIaTHBHICTh Ta CAMOCTIHHICTD MIATPUMYIOTHCS.

0) Ilinrpumka MoTuBamii. BuwTeni HaMararoTbCsl CHPUATH 3MIITHEHHIO BHYTPINITHBOT
MoTuBarii yuHiB. L{e peanizyeThcs 3a TOMOMOTOI0 MOJACIIOBAHHS CUTYAIlil HABYaHHSI, SIKI [iKaB1
YYHSIM, 00 BIMOBITAIOTH X IHTEPECaM 1 /e BOHU MOXYTh BIICT€KYBATH MPOTPEC CBOIX JOCSITHEHD.

B) Peduekcis Ta caMOpo3BUTOK. Y4YHIB 3a0XOYyIOTh JO CaMOaHali3y BJIACHOTO
HaBYAIBHOTO MPOIIECY, PO3AYMiB HaJl CBOIMHU ITEPEMOTaMH Ta TIOpa3KaMH, 110 TIO3UTUBHO BILTUBAE
Ha (popMyBaHHS CaMOPETYJIALIT Ta CAMOCBIIOMOCTI.

r) CormiansHa B3aeMoisi. HaBuansHUiA mpoliec BapTO OPraHi3oBYBaTH y TaKHil CIIOCiO, 00
JlaBaTl MOXJIMBICTh YUHSIM B3A€EMOJIATH MK c000I0 Ta 3 yuurensiMmu. L{pomy Moxe crnpusitu
poboTta B rpyIIi, poiiboBi irpH, nuckycii, Tomo. (Iukysn, 2024)

BaxnmBe Miciie mpu peanizaimii 0COOMCTICHO-OPIEHTOBAHOTO TMIAXOAY 3aiiMae poJib
BuutTens. OauH 3 Horo oOOB’S3KIB Il MOTHBAIliA Ta MiATPUMKA YYHIB, a/pKe BHYTPINIHSA
MOTHBAIIiS, sIKA 3aCHOBaHA Ha BJIACHOMY 3alliKaBIICHHI y4YHS B MPEAMETI Ta HWOro OakaHHI
OTPUMATH HOBI 3HAHHS € Halle(DEKTUBHIIIOIO PYIIIHOIO CHIIOI0 Y HaBYaHHI1. 3a/1J1s I[bOTO BUUTEIb
MOYK€E BKJIIOUATH B HAaBYAJbHUM IIJIaH 3aHATTS, K1 CIIBIAAAI0Th 3 IHTEpPECAMHU CTApIIOKIACHUKIB,
JlaBaTU iM MOJKJIMBICTh CaMOCTIHHO BHOHMpATH TeMH, a00 1 HAIpPsIMOK MPOEKTIB, MPE3CHTAIIIH,
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JOCTiKeHb. He MEHI BaKJIMBUM € MPHUCYTHICTh KOHCTPYKTHBHOT'O TO3UTHBHOTO BiITYKY Ha
po06OTy y4HIB. A TaKOX BaKJIUBUM € 3allIKaBJICHICTh y TIPEAMETI 1 OakaHHS O CAMOPO3BHUTKY
CaMoro BUUTEIIS.

Tako poJib BUMTEIA Y IIBOMY IT1JIX0]11 epe1dayac BUKOPUCTAHHS IHTEPAKTHBHUX METO/IIB
HaBuaHHs. L{e MOXXyTh OyTH CUMYJIAIIT, TPOEKTH, POJIBOBI iIrpH, AUCKYCII y TpymHax, JOCITIHKEHHS
Ta nedaru. lle mae 3Mory aKTUBI3yBaTH MPOILIEC 1 3pOOUTH HOTO IIKABIIIMM /I y4HIB. Takox, 11e
CHpUsi€ PO3BUTKY HABUYOK KOMYHIKallii, KOMaHIHOi POOOTH 1 CaMOCTIHHOCTI, KPUTHYHOTO
MUCIICHHSI, TOIIO.

Buutens BiAMOBIAaMbHUIA 32 OIIHKY Ta KOPEKIIIO 1HIUBIAYaJIbHUX HABYAJIBHUX MOTPEO
YV4HIB. 3a JOTIOMOT'O0 CUCTEMAaTHYHUX J11arHOCTYBAJIbHUX OIIHOK, OCOOMCTHUX KOHCYJIbTAIliN BIH
Mae BECh Yac CIIOCTEPIraT 3a yYHIBCHKUM MIPOrPECOM, BUIUIATH CHIIbHI Ta clTaOKi CTOPOHU Y4YHIB
Ta KOPUTYBAaTH HABYAIGHWH IJIAHY BIAMOBIAHO A0 iX MOTped. Y IbOMY BChOMY BYHTEIbh M€
CHPUATH PO3BUTKY HABHYOK CaMOAHaIIi3y Ta CAMOKOPEKIIii yUHiB.

Buurens, B yMoBax 0COOMCTICHO-OPIEHTOBAHOTO ITIXOAY MA€ BOJIOITH BUCOKUM PiBHEM
KOMYHIKaTUBHMX HaBUYOK. BiH Mae OyTW BIZKpUTUM [0 Jiajiory, BMITH 4YyTH Y4YHIB Ta
BpPaxoOBYBaTH iX TOUYKY 30py 1 BIOAOOAHHS, IO CHOPHUATHME BHOYIOBI JOBIPIUBUX BIHOCHH 3
YUHSIMH Ta CTBOPEHHIO aTMOC(epHu NMPUHHATTS y KIaci.

I He wMeHIm BaXIWBO, BYMTENIb TOBHHEH TMOCTIHHO mpodeciitHo 3pocTatH Ta
CaMOpPO3BUBATUCh. BiH Mae peryispHO OHOBIIIOBATH CBOI 3HaHHA Ta YMiHHS, 0COOJIMBO y cdepi
HOBITHIX TE€XHOJIOTiH, sIKI pPO3BUBAIOTHCS MIAJICHUMH TeMIaMHU. TaKOX BUHUTEIb Ma€ PEryisipHO
MEeperysiiaTd CBOi METOAMKH Ta WiAXOAM, EKCIEPUMEHTYIOYH 3 HOBUMH. lIpakThyHO IIe
peanizyeThcs uepe3 BiIBiIyBaHHS MalcTep-KJIaciB, TPEHIHTIB, CEMiHapiB, KOH(PEPEHIIiH, a TaK0X
yepe3 oOMiH gocBiny 3 koneramu. (Iukyn, 2024)

TexHosorist HaB4aHHS y cmiBmpari (cooperative learning) € epeKTHBHHM MPHUKIAIOM
0COOUCTICHO-OPIEHTOBAHOTO MiIX0Ay. BoHa nependadyae poOOTy yuHIB y MaJIUX rpynax, A€ KOXKeH
BUKOHY€ 1HAMBIyaJlbHEe 3aBJIaHHs BIJAMOBIMIHO 10 PIBHA TMiJArOTOBKH, ajieé BOJHOYAC Hece
BIJIMOBIJAJIBHICTD 32 3arajlbHUN pe3ynbTaT KoMaHau. Taka ¢opma B3aeMonii po3BUBAaE HABUUKH
CIIJIKYBaHHS, BIJAMOBIJAIBHICTh, CIpPUSE TO3UTUBHIA MOTHBAIlll Ta CTBOPIOE aTMocdepy
MiITPUMKH.

[Tpukiamom € MOBHI BIIpaBH, 30KpeMa spelling-3aBnanus: sIKIO B 1HAWBITyaIbHIN MOJIE1
OIIHIOETHCSI JIMIIIE BIACHUH PE3yJbTaT, TO Y KOOMEPATUBHIA YYaCHUKH OTPUMYIOTH OOHYCH 3a
ycmixu iHmux. lle cTumymioe B3aeMoJil0 Ta CHUIBHY 3alliKaBiCHICTh y pesyibraTi. s
e(EKTUBHOCTI METOJy BAaXJIMBO 3a0€3MEUYUTH MCUXOJIOTIYHY CYMICHICTh YYaCHHKIB, YiTKHM
PO3MOAL poJiell 1 CHIbHY METY.

3aramom, JOCTIDKCHHS Ja€ TMIiACTaBH MPHUITYCKAaTH, M0 3aCTOCYBaHHS OCOOMCTICHO-
OpPIEHTOBAHOTO IMIAXOMYy Yy BHUKIAJaHHI 1HO3EMHHMX MOB MOJXE IIO3UTHBHO BIUTUBATH Ha
dbopMyBaHHS MOBHUX KOMIETECHIIA yUYHIB CTApIIoi IIKOJU. ICHye WMOBIPHICTH, IO B YMOBax
BUKOPHUCTAHHS 1H/IMBIIyalli30BAaHUX HABYAIBHUX IUIAHIB, aJalTOBaHUX 10 NOTped, piBHSA
MIJTOTOBKH Ta 1HTEPECIB KOXKHOTO 3/J00yBavya OCBITH, MOXKHa JOCSTTH OUIbII €()EeKTUBHOTO
3aCBOEHHS MOBHOTrO Matepiany. [lIOTEHUIHHMM pe3ynbTaToM TakKoro MiAXOMy MOXE CTaTH
MIJBUIICHHS PIBHS KOMYHIKaTUBHOI KOMIIETEHTHOCTI, 3pOCTaHHS BIICBHEHOCTI Y MOBJICHHEBIN
B33a€MO/Ii1, @ TAKOXK INIMOIIE PO3yMIHHS MOBHHUX CTPYKTYP Ta PO3IIMPEHHS JIHTBOKPAaiHO3HABUMX
3HaHb. [loganbii ToCHiKeHHS y IbOMY HAIpsiMi MOXKYTh MIATBEPAUTH €(DEKTUBHICTh 3a3HAYCHOT
METOAMKH Y MOPIBHAHHI 3 TPAAULIHHIMU (POpMaMH HAaBYAHHSI.
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€nuzasema JIokaanuyk
Pisnencorutl oeporcasnuti eymanimapuuil ynisepcumem, m. Piene
Hayxkosuii kepisnuk: 0-p neo. nayk, npog. O.B. beskoposatina

STEM SIK KJIIOUOBUI KOMIIOHEHT THHOBAIIMHOCTI
MEJATOT'A

[HHOBAIIIHICTh TIelarora CTa€ KPYINHHOK PHCOI IS  YCIHIIIHOTO JOCSITHEHHS
HaBYAIbHUX IiJIeil. MO30K HUHIIIHBOTO MOKOJIIHHS 3a3HaB HETUIIOBUX 3MiH Y cdepi COpURHATTS
iH(opMmarrii.

[IBuakicts 00poOku iH(popMarlii Ta Oararo3anaunicte. CydacHi HiTH 3 PaHHBOTO BIKY
OTOYEHI €KpaHaMH, MyJIbTUMEIIHHUMH TIaTGopMamMu Ta MUGPOBUMHU TIpUCTposiMHu. Lle 3miHIOE
iXHIO 374aTHICTh 00pPOOJIATH 1H(POPMAILIIO MIBUIKO Ta B MAPAJICIBHOMY PEXKHMI, @ TAKOXK MOCUITIOE
NparHeHHs 10 MOMEHTAJIBFHOI BHHATOPO M. HelponchuXomoriyHi JOCTiPKEHHS MOKa3ylTh, 10
HOBI TMOKOJIHHA Kpalle aJanTyloThcs A0 0arato3aJadyHoCTi, HDXK IMOMNEpEaHi, Xoya Le MOXe
3HM)KYBATH 3aTHICTH J0 TIMOOKOT KOHIIEHTpAITii.

YyTnuBicTh 10 BizyanbHOI iH(popMalii. PO3BUTOK TEXHOOTIH Ta MOMMPEHHS Bi3yalbHUX
MeJlia BIUTUBAIOTh Ha T€, 1[0 CyYacHI IITH 3HAYHO Kpallle CIIPUUMAarOTh Ta 00pOOJISIOTh Bi3yalbHY
iHdopmaniro. lle miATBepIHKYEThCS AOCTIHKEHHSIMH, IO MOKAa3yIOTh 30UTBIIEHHS aKTHBHOCTI
BI3yaJIbHUX 30H MO3Ky. Di310JIOTIYHO MO30K aJaNTYeEThCA 0 0OpOOKHM 300pakeHb, €MOJ31 Ta
Bi3yaJIbHUX CTHMYJIIB, @ HE TUIBKH JI0 TEKCTY a00 yCHOI MOBH.

3miHn B KoHueHTparii yBaru. CydacHi IOCHTIDKEHHs BKa3ylOTbh, IO TOKOJNIHHS, SK1
BUPOCIIM Ha KOPOTKHX BiJCOPOJIMKAX, PeKJaMi Ta MOCTIHHOMY NEpeMHUKaHHI MIX JOJaTKaMH,
MaroTh KOPOTIITY TPUBATICTh KOHIIEHTpaIiil yBaru. lle miarBepkeHo CKaHyBaHHSIMH MO3KY, SKi
JEMOHCTPYIOTh aKTHBI3aIlil0 30H, IO BiJMOBIAAIOTH 3a PEAKIII0 HAa HOBI Ta HIBUAKO 3MiHHI
CTUMYJIH, a TAKOXK 3HIKEHY aKTHBHICTb 30H, TTOB’SI3aHMX 13 TPUBAJIOI KOHIICHTPAITII€I0.

[TigBuieHa amanTUBHICTH O TEXHOJOTIYHMX cTUMYyIiB. CydacHi HITH MarOTh BHUIILY
KOTHITUBHY THYYKICTh Yy BIJIMOBIIb HA 3MIHM TE€XHOJIOTIYHHMX cepeoBuIl. HelpormiactuuHicTh
iXHIX MO3KOBHX CTPYKTYp CIIpHsI€ IMIBUIIIN afanTamii 0 HOBUX raJKeTiB, UPPOBUX MIATPOPM
Ta iHTepdeiciB. 31 CTPYKTYpHOI TOYKH 30pY, 1l aanTailii MO>KHa MOSICHUTH 3MiHAMHU B 3B’ sI3KaX
MK 30HaMH, 1110 BiAMOBIIAIOTH 32 Bi3yaJlbHO-MOTOPHY KOOPJIMHALIIIO Ta IIPOCTOPOBE MUCICHHS.

[TornmubneHa 3ameXxHICTh BiJ MOMEHTAJIBHOTO 3BOPOTHOTO 3B’s3Ky. JliTM HOBOTO
MOKOJIIHHA OiJbIlle MOKIAJAl0Thbc HAa MOMEHTAJIbHI MiAKPIIJICHHS, IO € YaCTHHOIO JTOCBiITy
B3a€EMOJIIi 3 JIOJaTKaMH, BijJeoirpaMu Ta CoIliadbHUMH Mepexamu. Heiipodizionoriyao e
NPOSIBIAETHCS B MIABHIIEHIM aKTUBHOCTI 10(aMiHOBOi CHCTEMH, IO BiANOBiaJIbHA 32
BUHArOpoOy Ta MOTHBAIli10. TOMy CydacHi AiTH BIIIal0Th IEPEBary 3aBIaHHsIM, sIKi 3a0€3MeUyI0Th
HETraliHUN pe3yNbTaT, [0 MOKE BITMBATH HA 3/IaTHICTh J0 TPUBAIUX 3YCHIIb.

JlaH1 3MiHU B MO3KOBIH JiSTTLHOCTI SICKPAaBO CB1T4aTh NMPO HeeEKTUBHICTh TPAJAMUIIIITHOTO
IiAX0My 10 HaBUaHHS 1 Kpuuaily notpedy B HoBaTopcTBi nenaroris. STEM (Hayka, TeXHOIOTI,
imKeHepiss, maremaTtuka) iHKoaM STEAM ( 3 MHCTENTBOM) — akKpoOHIM, SIKWM BHU3HAYa€
HaBYAJIbHUN HAMPSM B OCBITI.

Ils Tema BUKIIMKae 6arato MUCKYCIH, a/ke BBAKAETHCS 11O B CBOIM OCHOBI MIiIXid Mae
naumie MatemaruuHe KopiHHA. OpHak icHye 4 Bepcii Oauenns uineit STEM, 3rimHo sSIKuX
TPAKTYIOTHCSI HAMPSIMKK POOOTH: 3arajibHe 3HAHOMCTBO Ta BOJIOIHHS JUCIUILTIHOIO, 3aCHOBAHE
Ha OBOJIOAIHHI 3Pa3KOM MOBH, MPOIYKTIB, MPOLECIB 1 Tpaauuid camMoi HAayKu; pelieBaHTHI
KOHTEKCTH B CYCHUIbCTBI Ta MUTAHHS MOBCSKJIEHHOTO JKUTTS Y4YHIB; aKTHUBI3M Ta aKTUBICTChKa
OCBITa; COLIO-TIOJITHYHUI aKkTUBi3M. | i1HCTpyMeHTapili, SIKHI 3acTOCOBY€ThCS Mix dac
BripoBapkeHHsT STEM ocBitu Moxke 3a0e3mednTH MOKPUTTS 4-bOX OadeHb, a BIATAK JOCSTTH
HaMBHIOT TOUKH €(PEKTUBHOCTI HABUAHHS 1 PO3BHUHYTH OCOOUCTICTh YUHS, IK YACTHHU CIUIBHOTH,
a He OKpeMo-icHyI0u0i oauHHUIl. B YkpaiHni icHye psa npobiieM, siKi YCKIIaTHIOIOTh BIIPOBAKEHHS
[[LOTO HATIPSIMY: CePE/IHIi Bik menaroriB — 45 pokis; monazg 30% e BUKIagagyamMu IEHCIHOTO BIKY;
TEeXHIYHE OCHAIIEHHS MK y 1m1e ripmoMy ctadi. (Ovchatova, 2021)
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Hns BopoBamkenHs STEM-migxomy HEOOXiAHO 3alyddTH KOMIUICKCHUHM MIIAXiJ, SKHIA
CKJIAJIA€EThCS 3: 1HTErpamii 3 IHIUMU MpeaMeTaMHu, TMPOEKTHUH MiAXia 10 HaBYaHHS, METO]
nepesepuytoro kiacy, STEM labs, imampinmyamizamiss nporecy HaBYaHHS, BHUKOPHUCTaHHS
MIPOTPaMHOTO 3a0€3MEeUeHHs Ta IHCTPYMEHTAIBHO-TUAAKTUYHI 3aC00H, po3po0JIeHi il CydacHe
CIPUHHSTTS JTITEH.

MoTuBaliifHa CKJIaJIoBa € OAHIEI 3 BPa3JIMBUX TEHACHIIIN IBOTO MOKOJMIHHA. [ToHATTS
JTUCITUILTIHA 3aMiHeHa cjoBaMu ‘‘pecypc’’, ‘‘morok’’ i 1.n. Came ToMy mporpama i miaxim go
HaBYaHHS TOBUHHI OYTH OJTHUM IIUTHM, SIKE TIPAITIOE HA 3arainbHy MeTy. JlJIs mpuKiIamay, iIHTerparis
MaTeMaTHYHOI CKJIaZI0BOI apaieiabHO HA ypOKax aHTIIHCHKOI € peabHICTIO, sIKa B3a€MOBILIMHE
Ha Pe3yJIbTATHUBHICTH 1 MIBUIKICTH BIAIPAIIOBAHHS MaTepiamy.

UYepes BiACYTHICTh iHTErpamii nuTaHHaM Oaratbox sojeit €: “‘Hy 1 e s BUKOpHUCTaio
3HAHHS MMPO: CHHYCH, KOCUHYCH, XIMIYH1 peakIlii, 010710T14H1 MPOIECH, IEPEBEICHHS ITPSMOT MOBY
B HenpsaMy 1 T.1.”°. ToMy 3Ha4YeHHsS Ma€ IHTerpauis Pi3HUX IUCIMILIIH, SKa J03BOJIAE YUHIM
0aunTH MDKIIPEIMETHI 3B’ I3KU Ta MUIICHO pO3yMITH HAaBKOJMIIHIN cBIT. Hanmpuknan, MmaTemaTuka
3HAXOJMTh CBOE 3aCTOCYBAaHHS B MUCTELITBI Yepe3 reOMeTpilo, a MPUPOI03HABCTBO IHTETPYETHCA
3 TEXHOJIOTISIMH 4Yepe3 BUKOPUCTAHHS IHTEPAKTUBHUX CHUMYJIAid. Taki miaXoau TapMOHIMHO
noeaHyIoThes 3 KoHueniiero STEM-ocBiTH, sika cpsMoBaHa Ha PO3BUTOK HAayKH, TEXHOJOTIMH,
1H)KeHepii Ta MaTEMaTUKH.

[TpoexTHMI MiIXiJ 10 HABYAHHS € OJHUM 13 HaOLIbII e)EeKTUBHUX CIIOCO0IB pearizarii
STEM-inTerpartii. 3aBasku poOOTI HaJ MPAKTUYHUMU 3aJa4aMH, YYHI PO3BHUBAIOTH KPUTHUYHE
MUCJICHHS, KPEaTUBHICTh Ta HABUYKU cHiBIpalli. yH1aMeHTaTbHUM Tl BiipoBakeHHST STEM-
OCBITH € METOJI TIEPEBEPHYTOTO KJIacy, IO I03BOJISIE ONITUMI3YBAaTH HaBYAJIbHUI Mpouec. 3aBAsKu
MOTIEPEAHHOMY ONPAILIOBAHHIO TEOPETHUYHOTO MaTepialy BIOMA y4YHI MOXYTh MPUCBAIYBATH
OlnbIIe yacy B KJIaci MPaKTUYHHUM 3aBIaHHSAM Ta ekcriepuMeHnTam. [lemarorn MaTuMyTh Olnibie
MOYJIMBOCTEH JIJIs1 TBOPYOT'O MOJIBOTY, @ TAKOXK BIMPAIIOBAHHS BULIMX 1IA0EIB 32 TAKCOHOMIEIO
biyma.

3nay"y ponb y BrpoBamkeHHi STEM-ocitu Bigirpaiote STEM-maboparopii, ski
3a0€3MeYyI0Th MOJKJIMBICTh 3aCTOCYBaHHS CY4YaCHHUX TEXHOJOTIH, Takux sk 3D-apyk,
poOOTOTEXHIKA UM CEHCOpHI cucTeMH. Lli IHCTpyMEHTH CTBOPIOIOTH YMOBHU JIsi iHHOBAIiIHOT
TISITBHOCTI, 30KpeMa JIJIsi CTBOPEHHST MOJICJICH, eKCTIEPUMEHTYBaHHS Ta BUHaXOiB. Pazom 13 mum
1HAMBITyasTi3allisl HABYaJIbHOTO MPOIIECY JO3BOJISIE aIaNTYBATH 3aBIaHHs 10 oTpeO 1 3110H0CTeH
KOXKHOTO yuHs. Bukopucrtanus ocBiTHIX miaatdopm, Hampukiaz, Scratch abo Tinkercad, cipusie
dbopMyBaHHIO Yy AiTe HABUYOK MPOTpaMyBaHHS YHM JU3aliHy, MPH [IbOMY BPaxOBYHOYM iXHi
IHTEepecH Ta TeMIT HaBYaHHSI.

[Ile oaHuM BaXJIMBUM acHEKTOM € 3aCTOCYBAaHHS IPOTPAMHOIO 3a0e3MEe4YeHHs Ta
JUIaKTUYHUX 3aC001B, OPIEHTOBAHUX HA Cy4YacHE CHPUNHATTA y4HiB. [HTEpaKTHBHI CUMYJIALI],
IrpoBi MmIaTGOpPMHU Ta TEXHOJIOTII BipTyaJabHOI peaqbHOCTI HE JHIIEe POOJSATh HABUAHHS OLIBII
3aXOTUIMBHUM, a U CIPUSAIOTH MNIHONIOMY 3aCBOEHHIO CKJIQJHUX KoHIemNid. Hanpuknan, 3aBasku
VR-cumynsmisMm AiTH MOXKYThb JOCTIHPKYBAaTH KOCMOC 200 BUBYATH OyZ0BY KIITHH. Taki miaxoau
BiJIMOBIIAI0Th CYYaCHUM BHMOTAaM OCBITH, pOOJISTYM HABYAHHS JUHAMIYHUAM, IHTEPAKTHUBHHM Ta
MaKCHMaJIbHO HAOIMKEHUM JI0 pEaIbHUX YMOB.

Taxum unHOM, BripoBapkeHHsT STEM-0CBiTH y TOYAaTKOBIN IIKOJII Yepe3 BHIE3a3HAUCH]
CKJIaJIOB1 3pOOHUTHh MOJEPHI30BAHUM KPOKOM, KW 3pOOUTH HaBUAJBLHUU MPOIIEC MMOBHOIIHHHUM,
e(EeKTUBHHM 1 BIJIOBIAI0UUM MOTPEOaM CYyJacCHOTO MOKOJIHHS.
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U ®POBI IHTEPAKTUBHI IHCTPYMEHTH Y 3MIILIAHOMY
HABYAHHI AHIJIIMCBKOI MOBH

CyuacHa BuIa ocBiTa morpedye eheKTUBHUX METOJIIB BUKJIAJAaHHS aHTJIIMCHKOI MOBH,
aIalITOBaHUX JO0 BHMOT IIM(PPOBOi emoxu, o0 3a0e3reuynTd pO3BUTOK NpodeciiHuX Ta
KOMYHIKaTUBHUX HAaBUYOK CTYJIEHTIB. 3MilllaHe HABYaHHS IOE€JHYE OYHE HABUAHHS 3 OHJIAMH-
KypcaMH, CTBOPIOIOYM CIPHUATIMBI YMOBHM Ul BIPOBAKEHHS LU(POBUX 1HTEPAKTUBHUX
IHCTPYMEHTIB, TUM CaMHM ITiJIBHIIYIOUN y4acTh, MOTHBAIIIIO Ta PE3yJbTaTUBHICTh HABYAILHOTO
IpoIiecy.

MeTo10 BUKOpUCTAaHHS MU(PPOBUX IHTEPAKTUBHUX IHCTPYMEHTIB y 3MIIIaHOMY BHBYCHHI
AHTJTIMCbKOT MOBH € CTBOPEHHS THYYKOT'O OCBITHBOT'O CEPEIOBHIIIA, SIKE CIIPHUSIE PO3BUTKY MOBHUX
HAaBUYOK, KPUTUYHOTO MHMCIEHHS Ta CHIBIpall 3a JOMOMOIOl0 BHKOPUCTaHHS CYYacHHX
TeXHOJIOTiH. Taki IHCTpyMEHTH, SIK IHTepaKTUBHI MIaT(GOpMH, BIpTyallbHI CUMYJISLIT Ta TPOrpamMu
JUISL CIUIBHOI pOOOTH, JO3BOJIAIOTH CTYJIEHTaM aKTUBHO MPAIIOBATH 3 HaBYAJIbHUM MaTepiajioMm,
MPAKTUKYBaTH MOBY B PEATBHOMY JKUTTI Ta PO3BUBATH HABMYKH CAMOCTIIHOTO HABYAHHSI.

Hudposi iHcTpymMeHTH, Taki sk Microsoft Teams, Zoom Breakout Rooms, Nearpod a6o
Moodle, mponoHyIOTh IHTEPAKTHBHICTh 4Yepe3 I'PyMOBI OOTOBOPEHHS, BIPTyallbHI MPOEKTH Ta
MUTTEBHUMA 3BOPOTHIN 3B’ s130K. BOHU CIIPUSIOTH CTBOPEHHIO TMHAMIYHOT aTMOC(EPH, 1€ CTYICHTH
MOKYTh CHIBIIPAIfOBATH, OOMIHIOBATHCS 1I€SIMH Ta BIOCKOHATIOBATH CBOI MOBHI HaBUYKHU.
JlocnimkeHHsT TOKa3yloTh, IO 3alpoOBaKEHHS LHU(PPOBUX TEXHOJOTIM y HaBYaHHS MOXKeE
MiJBUIIMTA MOTHBAIlII0 /O HAaBYaHHS Ta TMOKPAIIUTH KOTHITUBHI PE3ylbTaTH IIJISTXOM
CTUMYJTFOBaHHS aKTUBHOI y4acTi [2].

Hocnigauk M. Ileiixoro migkpeciroe, 1m0 UHU(POBI IHTEPAKTUBHI 1HCTPYMEHTH
JOTIOMAraloTh PO3BUBATH «IIU(PPOBY IPAMOTHICTHY CTYIEHTIB, KPUTUYHY HABUUKY B Cy4aCHOMY
cBiTi [3]. YV 3MimaHoMy HaBYaHHI IIi 1HCTPYMEHTH JO3BOJIIOTH IO€JHYBAaTH CHHXPOHHE
CIIJKYBaHHS (HANPUKIIAJ, Yepe3 BiJICOKOH(EPEHIII0) 3 aCHHXPOHHUMH 3aBIaHHSMU (OHJIAMH-
TECTH, GOPYMH), 320€3MeUyI0OUN TAKMM YMHOM THYUKICTb 1 JOCTYITHICTh HaBYaHHSI.

Jlnst epeKTUBHOTO BUKOPUCTAHHS MU(PPOBUX 1HCTPYMEHTIB HEOOXITHO BPaxXxOBYBaTH iX
BIJIMOBIIHICTh HABUAIBHHUM IIUJISIM, TEXHIYHI MOXJIMBOCTI CTYJCHTIB 1 BHKJIAJadiB, a TaKOK
TICUXOJIOT1YHI acTIeKTH B3aeMo/Iii. [Ipukiiaam Takux i1HCTPYMEHTIB BKIIFOYAIOTh:

1. Bipryaabni cumyasinii. Bukopucranns mardopm, Takux sk Immerse, s

CTBOPCHHSI MOBHUX CIICHAPIiB (HAMPUKIIaI, AUTOB1 3yCTpidl UM TypPUCTHYHI CUTYaIlii),
110 CTIPHUSIIOTh MPAKTUYHOMY 3aCTOCYBAHHIO JIEKCHKH.

2. InTepakTuBHi Tectu. [Inmarhopmu, sx-ot Socrative adbo Quizizz, 103BOJISAIOTH
CTBOPIOBATH reiiMiQikoBaHi TECTH, IKi MOTUBYIOTh CTY/ICHTIB Uepe3 3MarajibHui
€JIEMEHT.

3. KonadoparusHi niargopmu. Bukopucranus Google Workspace a6o Notion amst
CHUIBHOI pOOOTH HaJl MPOEKTAMHU, 1110 PO3BMBAE HABUYKH MHCbMa Ta KOMaHIHOT
B3a€EMOJIIT aHIIIHCHKOI0 MOBOIO [1].

BaxnuBuMm acmekToM € OajmaHC MDK TEXHOJOTIYHUMH Ta TPAAMIIHHUMU METOAaMH
HaBYaHHS, OCKUIBKM HaaMIpHA 3aJEXKHICTh BiJl HU(PPOBUX IHCTPYMEHTIB MOXE MPHU3BECTH 10
3HI)KCHHS KOHIIEHTpallli a00 TeXHIYHUX TpyJAHOIIIB. BukiIamadi moBUHHI YiTKO (GOpMYITIOBATH
IHCTpYKIIii, 3a0e3medyBaTH TEXHIYHY HIATPUMKY Ta MEPIOAMYHO OIIHIOBATH €(EKTUBHICTDH
BUKOPHUCTAHUX 1HCTPYMEHTIB.

OTtxe, uu¢poBi iHTEPaKTHBHI IHCTPYMEHTH y 3MIIIAHOMY HAaBYaHHI aHINIIHCHKOI MOBHU
BIJIIrPalOTh KJIIOYOBY POJb y MIiABUINEHHI SKOCTI OCBITH, CIPHUSIOYA PO3BUTKY MOBHHUX 1
npodeciiiHuX HABUYOK CTYAEHTIB. IX MpaBUIbHE 3aCTOCYBaHHsS 3a0e3ledye aKTUBHY ydacTb,
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MOKpAIIly€ 3aCBOEHHS Martepialy Ta rorye 3100yBadiB BUIIOI OCBITH /10 BHKJIHKIB Cy4acHOTO

CBITY.
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JEHOTATUBHI TEXHIKH HABUYAHHS HIKOJISAAPIB AHTJIIMCBKOI
MOBHA

CnoBo «denomamueruii» TOXOAUTH Bl aHTIIHCBKOTO «denotativey — TOMU, 10 BKA3ye Ha...;
TOW, L0 O3Hauae€. /[lenomamuHuii KOMNOHeHm TIOB’S3aHUH 3 TUM, SK came iHdopmalis
CIIpUHMAETLCSA JIIOJIMHOI0 Ta SIK BOHAa po3yMmie It0 iHGopmarito. AJKe, SK CTBEPIKYIOTh
IICHXOJIOTH, JIFOJMHA — 116 HE MallliHa, SKa CJIINO pearye Ha BHYTPIIIHI (JakTOpu 4u Ha momii y
30BHINIHHOMY CBITi. HaBmaku, po3yMmy JIOAMHM NPUTAMAaHHO 3HAYHO OLIbIIE: aHaTi3yBaTH
iHpopMalilo Mpo peanbHy MAIWCHICTb, NPOBOAMTU CIIIBCTABJICHHS, MPHUMATH pIIICHHS,
BUPINIYBAaTH MPOOJIEMH, SIKi TIOCTAIOTh NEepe/] HEI MOXBWIIMHHU. 3a JOMOMOTOI0 JCHOTATUBHUX
TEXHIK MOXXHa PO3MVISHYTH 1 JOCHIIUTH TOMWJIKH, SKI BHHMKAIOTh Yy TPOIECI HaBYAIBbHOI
TISITBHOCTI, @ TaKOXK 3HAXIJKH, SKI JO3BOJISIOTH €()EKTHBHO BIUIMBATH Ha IMi3HABAIbHY chepy
MIKOJISIPiB, HAMAraro4uch, 00 HaBYAIBHMNA MaTepiayl TapHO CHpUMAaBCs, 3amam’sITOBYBaBCH,
BHUKJIMKAB TOTOBHICTH 0 /i 3 00Ky OCTaHHIX.

OTtxe, Oenomamugui MeXHIKU HABYAHHA BEIMKOI0 MIpOI0 AaKTyali3yloTh MHEMIUHY
JISITBHICTh OCOOMCTOCTI 3aBISKH 1HTEPAKTUBHOMY BIUIMBOBI HE JIMIIEC y JAaHWUW, aKTyaJIbHHI
MOMEHT CIUIKYBaHHS, a i 3aBISKH CTUMYJIAALIT OCOOMCTICHO 3HAYYIIOTO IOCBiy iHIMBIIA. ATKe
JOCITIKCHHSIMU BCTAHOBJICHO, IO JIFOJWHA 3araM’sTOBY€ IIBHIIIC T, 3 YUM IIOB’si3aHa il
JSUTBHICTB, @ TAKOX T€, 10 YOT0 B HEl BUpaxxeHul iHTepec. [ipie 3anam’aToBy€eThCs Oaiyxuii,
HelliKaBui, 6e3 ceHCy Marepiai. Tomy mepIiouyeproBe 3aBAaHHs BUYUTENS MOJISTAE B TOMY, 1100
BUKJIMKATH YBary y4HiB JI0 CIIpHIMaHHs HOBOI iH(opMarllii, BpaxyBaBIIH iXHi iHTEepecH 1 Mpii. 3
TICHIXOJIOT1YHOT TOYKH 30py KOKEH BUUTEINb — 1€ JIFOJIIHA, SIKa IOTIOMArae IKOJISIPaM «3a3upHYTH
B Maii0yTHE uepe3 HaBYAHHS.

ETan crapmioi cepeHboi 3aralbHOOCBITHBOI IIKOJIM — OCHOBHHH TIepio1 pOpMyBaHHS yCiX
MOBJICHHEBUX yMiHb. Jliajoriune MOBJE€HHA, Oyay4d caMUM HPUPOIHIM BHUJOM CIIUJIKYBaHHS,
BUKJIMKA€ HAWOUIBII TPYMHOII B YYHIB, II0 BHUPAXKAETHCS B HASBHOCTI 3HAYHOI KIJTBKOCTI
XE3UTAIlINHUX TIay3, OJHOTHUITHUX JIAJOTIYHUX €IHOCTEH, BUKOPUCTAHHI 3acTapiliuX KIIIIE,
HEaJIeKBaTHUX 3allpOTIOHOBaHMM cuTyarisM. Lli TpyaHOIII TOSCHIOIOTHCS 00’ €KTUBHUMHU
NpPUYMHAMH, OJIHA 3 SIKUX — OOMEXEHa KUTbKICTh TOJWH, BiJIBEJCHUX MPOTPaMOI0 CEpeIHbOT
3arajJbHOOCBITHBOI IIKOJIM Ha MpEeAMET ,,JHo3eMHa MoBa” B 5—8 kitacax. SIk CBIIUMTH MpaKTHKa,
yIOCKOHAJIEHHS YK€ HaOyTUX YMiHb JIiaJIOT1YHOTO MOBJICHHS YUHIB, 8 TAKOX (DOPMYyBaHHS JESIKUX
HOBUX yMiHb MOX€E BiIOyBaTHUCh OLIbIIT €()EKTUBHO MPH BUKOPHUCTAHHI aBTCHTHYHHX BIJCO
marepiajis.

OmHuM 3 TakuxX MarepiaiiB € TeleBi3iiHuN Kypc aHriiicbkoi moBu “Family Album,
CIOA”. EdexkTuBHICTh BHUKOPHCTAaHHS BiJeoMarepiajiB 3 METOI BUBYECHHS TI'PaMaTHYHOIO
Martepiany oOrpyHToByeThcss Oaratbma wmetoamctiB (Farhady, 1993; Martinek, 2009) i
MOSICHIOETHCS MOXJIMBICTIO TO€IHAHHS 30pPOBHX 1 CIyXOBHX O0pa3iB y BH3HAYCHUX
KOMYHIKaTUBHUX CUTYaIlisX, IEMOHCTpAIlli KyJbTypH MOBEAIHKH, TPUHHATOT B KpaiHi, MOBa SKO1
BHBUAETHCSI, HABYAHHS MMOBEJIIHKA B PO3MOBI 1 MOBI Tijia i kecTiB. Bumiesraganuii Bimeokypc
CKJIAJIA€ThCA 3 26 emi30/liB, 00’ €THAHNX OIHIEI0 CIOKETHOIO KaHBOIO — KUTTSAM aMEPUKAHCHKOL
cim’i CrroaptiB. Ha wmiif mormsin, naHuii BiJEOKypC Mae BENUKI OCBITHI MOXKIIMBOCTI, TaK SIK
KOXKHUH €I1130]1 MICTHTh peajii aMepUKaHChKOTO CIIOCO0Y KUTTS, 3HAMOMUTD YUHIB 3 CIMEHHUMHA
TPagUIIisIMH, CTOCYHKaMH B POJAMHI, a TAKOX PO3IIUPIOE 3arajbHE YSBICHHS yYHIB PO KpaiHy,
MOBY SIKOi BHUBYaIOTh, Hamawuu iHpopmamito 1moao cucremu ocBith CIHIA, pobGoTy neskux
no0yTOBHX CIYyXkO0, CHCTEMY TPAaHCIIOPTY, MEAUYHOTO OOCIYTOBYBAaHHS 1 1HIIUX ACMEKTIB KUTTA
Awmepuku. bararo emizoniB MicTATh peaiii, Tumnosi aumie 11 Crnomydyenux ltarti, Hampukiazm,
“Free enterprise and the American dream”, “Housing and the American dream”, “The metric
system in daily life”, the RSPCA, etc.
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KpiM TOrO, Hmeski emi3oqu NaHOTO BiIEOKYpCy IMOOYIOBaHI Ha Marepialli COLiaTbHUX
MOJIOZIKHUX TIPOOJIeM, sIKI HE MOXYTh HE BUKJIMKATH 1HTEPEC Yy CTapIIOKIACHHKIB, Oa)KaHHS
HOPIBHATH 3 c00010, 13 CBOEIO KpaiHot0, Hanpukia: “Women in the business world”, “Mortages”,
“World after retirement”, “Government aid to senior students”, “Applying to college”, etc. ski
CIIyaTh MPEKPACHUM 3aCO00M, 110 CTUMYJITIOE BUCIIOBIIOBAHHS YUHIB.

CTpyKTypHO KOXXHUU €301 sBJIsi€ COO0I0 3aKIHUEHUH 3a 3MICTOM JTiaJIOT MK YICHaAMH
poaunu CTroapTiB 3 BU3HAUEHOI pobsiemu. Yepes Te, 1110 BUUTENb CTAPIINX KJIACiB 0OMEXEHUI
y 4aci, s TPOTOHYI BHKOPHCTOBYBAaTH TUIBKH Ti €JIIEMEHTH €Mi30/lIB BIIEOKYPCY, KOTPi
CHIBBIAHOCATBCA 3 TEMaMH IIKUIBHOI MPOrpamMH i, TAKUM YHHOM, CIYTYIOTh MarepiajoM Jyis
YIOCKOHAJICHHSI 1 TOBTOPEHHS, Hanpukiaz, emizox 1 “46 Linden Street” — “My family”; emizon 4
“A Piece of Cake” — “Meals”; emizon 2 “A Place of Your Own”- “My House/My flat” ta in.

Tak sk 111 €301 BIICOKYPCY MPEACTABISAIOTh COO0I0 MPUPO/IHI, CATYaTUBHO 3yMOBJICHI
JiaJioTd, BOHM € XOPOIIMM 3acO00M IEpeBIpKM 1 PO3BUTKY MAIaJOTIUHUX YMiHb IiJUTITKIB,
NPE3CHTYIOUH 3Pa3KH «KUBOT0» aHTITIHCHKOTO MOBJICHHSI.

Poboty i3 ymockoHaneHHs Ta MePEeBiPKU A1aJIOTIYHUX YMiHb HA OCHOBI €Mi30/1iB JJOLLITBEHO
OpraHi30BYBaTH, BiIITOBXYIOYUCH BiJI IILJIOTO JlaJIOTy-3pa3Ka.

MoskHa 3amponoHyBaTH IIECTUETATHY METOIUKY YAOCKOHAICHHS 1 TIEPEeBIpKH 3aCBOECHHS
YYHSIMHU TpaMaTUIHOTO Matepiany — Passive Voice.

Eman I — miaroroBunii — CpsIMOBaHUM Ha 3HATTS CMHUCIOBUX TPYIHOIIIB B PO3YMiHHI
3MICTy (pparMeHTy 1 MOBHHMX OJMHHIL. OCHOBHHM pexxuMoM podotn — T— Cl, mix gac sikoro
1HIIIIaTOPOM MOBJICHHS € BUUTENb, @ YUHI MPAKTUKYIOTHCS B PEaKTUBHOMY roBOpiHHI. Ha 1ipomy
K eTari mpeacTaBIsIoThes repoi pparmenty. Hanpuknan, emizon 1 “46 Linden Street”.

Buutens: Martha Vann is from California/ What is it? Where is it?

Tak sk peakTHBHE TOBOPIHHS CTApPIIOKJIACHHUKIB Iepeadadae po3ropHyTI MOHOJOTIYHI
PEIUTiKY, TUTAHHS BUMTENS TIOBUHHI OyTH CIpsSIMOBaHI Ha ofiep>KaHHs O1bI 00’ €eMHO BIIIOBIII,
Hanpukiana: What do you know about California? What is California famous for?

Buutens: Richard Stewart is from New York. Where is it? What do they call it? What are
the biggest attractions of New York? Alexandra is an exchange student. Whom do we call
exchange students? Are there any exchange students in your group?

UYepes Te, mo tema “The USA” BuBuaeThest B 10 Ki1aci cepelHbOi KO, TIPH CKIIaTaHH1
BIIpaB | eTammy BUKUTENHh MOKE CIIUPATHCS Ha 3HAHHS, K1 BX)K€ Y4HI MalOTh, 8 TOMY Ha IaHOMY €Tarli
MO>KHa 3aIpONOHYBaTH BIKTOpUHY (quiz — game) B pexxumi T— Cl abo P1 — P2 “What do you know
about the USA?”

MoOXJIMBI TUTAHHS BIKTOPUHHU:
On what countries does the USA border?
What American river is called “father of waters”?
Which mountains are from the backbone of America?
What are the wonders of the country?
Who were some of the first settlers?
Where is the Statue of Liberty situated?
What is the difference between colleges and universities in the USA?
Mertoto 2 eramy € JOMOBHEHHS KOMYHIKaTUBHOT'O MIHIMyMY Y4YHIB 1 YJOCKOHAJCHHS
J1aJoTIYHUX YMiHB Ha PiBHI JianoroBoi exHocTi, Hanpukiaaa: Watch a video fragment and saw
how:

NNk Wb =

— aman introduced himself;

— he asks for permission;

— he expresses his approval;

— he thanks / accepts thanks.

VY4H1 BiATBOPIOIOTH PO3MOBHI (hopMyJv, BHUCIOBJICHI TeposiMmu (parmenty. Komm Bci
KOMYHIKaTUBHI OJMHHII OyayTh BUWICHOBaHi, AOLUIBHO Tepedtn 1o 3 eramy — eramy
penponykiii, sSKui g03BoNsE CcHOpPMyBaTH aBTOMAaTU3MH BHUKOPHCTaHHS Marepiaiay, IIIo
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BUBUYAETHCS, Y TOMY YHUCII TpaMaTHYHUX CTPYKTyp. TyT MOXYTh BHUKOHYBAaTHUCh BIPaBH 3
nay3amu, Hanpukian: Watch and reproduce the line of... abo BmpaBu, 10 OXOIUTIOIOTH BECh
emizon, Harpukiazd: Stop the fragment where Richard expresses. .., and reproduce...

Ha mpomy erami € mikaBUMH BIpPaBH, IO MICTATH €JIEMEHTH BiTHOBJICHHS Iiajory 3a
KecTaMH 1 MIMIKOIO y4acHUKIB ¢inbeMy, Hanpukiaa: Watch and say what Richard asked Martha
Vann to do? What is Martha’s reaction to his suggestion?
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THE HISTORY OF DIGITAL LEARNING IN EFL ONLINE CLASSROOM

The history of Digital learning in English Foreign Language online classroom as English
Foreign Language education reflects the evolution of Digital technologies and its integration into
the whole process of Teaching Methodologies. Over the decades in the 21st century, technological
advancements have transformed traditional language instructions, making learning more
interactive, accessible and personalized. From early period of Computer-Assisted Language
Learning (CALL) programs to modern artificial intelligence (Al)-driven applications, Digital
Learning has played a significant role in shaping EFL education in online classroom.

This Chapter 1.1 provides in-depth exploration of the historical development of Digital
learning in English Foreign Language online classroom, tracing its origins, key milestones, and
the evolution of digital tools used for Language Acquisition.

1. The Pre-Digital Era in the process of Digital learning in English Foreign Language
online classroom: Traditional Language Learning (Before the 1960s of the XXth century).

Before the emergence of Digital Technologies, EFL online classroom education relied on
traditional teaching methods, which include:

— Grammar-Translation Method (18th—19th centuries): It focused on translation

exercises, vocabulary memorization, and grammatical rules.

— Direct Method (late 19th—early 20th century): It focused on encouraged immersion,

conversation practice and pronunciation training.

— Audio-Lingual Method (mid-20th century): Based on repetition, drills and behaviorist

theories of learning.

During this period, Digital learning in English Foreign Language online classroom and
Digital technologies played a minimal role in language instructions, with books, flashcards, and
classroom interactions being the primary tools for learning (Furmanovsky, 1997).

2. The Emergence of Computer-Assisted Language Learning (CALL) (1960s—1980s) in the
process of Digital learning in English Foreign Language online classroom.

The introduction of computers in education marked the beginning of Computer-Assisted
Language Learning (CALL), a field that explored how technology could support language
acquisition in the process of Digital learning in English Foreign Language online classroom.

Early CALL in the process of Digital learning in English Foreign Language online
classroom (1960s—1970s):

The first CALL programs in the process of Digital learning in English Foreign Language
online classroom were text-based, offering basic Grammar and Vocabulary exercises.

The PLATO system (Programmed Logic for Automated Teaching Operations) at the
University of Illinois in the process of Digital learning in English Foreign Language online
classroom was one of the earliest digital learning platforms, providing interactive exercises for
language learners (Canning-Wilson, 2000).

Behaviorist CALL in the process of Digital learning in English Foreign Language online
classroom (1970s—1980s). In the process of Digital learning in English Foreign Language online
classroom and influenced by Skinner’s behaviorist theories, CALL programs focused on drills,
repetition, and reinforcement.

The Example of Digital learning in English Foreign Language online classroom: Stanford’s
Programmed Logic for Automatic Teaching Operations (PLATO) offered vocabulary-building
exercises and sentence structure drills.

Limitations of Digital learning in English Foreign Language online classroom: these
programs were rigid and repetitive, they were lack of a real interaction and creativity (Hadley,
1993).
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Despite its limitations, early CALL in the process of Digital learning in English Foreign
Language online classroom set the foundation for integrating computers into EFL learning and
paved the way for more interactive and engaging Digital tools.

3. The Communicative Era and Multimedia Integration in the process of Digital learning
in English Foreign Language online classroom (1990s—2000s).

By the 1990s, the rise of personal computers and the Internet revolutionized digital learning
in the process of Digital learning in English Foreign Language online classroom. Key
developments of Digital learning in English Foreign Language online classroom during this period
included:

1. Communicative CALL (1990s) in the process of Digital learning in English Foreign
Language online classroom includes:

- Shifted from drills to interactive activities that encouraged meaningful communication in
the process of Digital learning in English Foreign Language online classroom.

- Programs like Dialogues and Tell Me More introduced speech recognition technologies
for pronunciation practice in the process of Digital learning in English Foreign Language online
classroom.

2. The Role of the Internet in the process of Digital learning in English Foreign Language
online classroom includes:

- The World Wide Web (1991) provided unlimited access to online resources in the process
of Digital learning in English Foreign Language online classroom.

- Early online dictionaries and language learning websites (e.g., BBC Learning English)
became the most popular in the process of Digital learning in English Foreign Language online
classroom.

Email and discussion forums which are provided in the process of Digital learning in
English Foreign Language online classroom, allowed pupils to communicate with native speakers.
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BLENDED LEARNING IN A HIGH SCHOOL UNDER MODERN
CIRCUMSTANCES

Blended learning has become one of the leading trends in contemporary education,
especially in the context of rapid digitalization, global pandemics, and geopolitical crises. The
integration of traditional face-to-face instruction with digital technologies provides new
opportunities for flexible, personalized, and effective learning. This paper explores the theoretical
foundations and practical implementation of blended learning models in higher education under
modern circumstances.

The aim of this research is to analyze the key components, benefits, and challenges of
blended learning, and to examine how recent global events such as the COVID-19 pandemic and
the war in Ukraine have influenced its development and application.

The objectives include: identifying the main elements of blended learning; reviewing its
historical evolution; analyzing the impact of current events on educational delivery; outlining the
potential of technology-enhanced learning environments in higher education.

The object of this study is the educational process in high school at the lessons of English,
while the subject is the implementation of blended learning under modern conditions. The research
employs a combination of methods, including theoretical analysis of pedagogical sources,
observation of current practices in the Ukrainian educational establishments, and synthesis of data
on digital learning trends.

Historically, blended learning evolved as a response to the limitations of both purely
traditional and fully online education. Early models integrated online content delivery with in-
person activities, allowing for greater flexibility and learner autonomy. Over time, the
development of platforms such as Moodle, Google Classroom, and Microsoft Teams facilitated
the creation of interactive, collaborative digital environments (Garrison & Vaughan, 2008).

Key components of blended learning include:

1. Face-to-face interaction, which supports immediate feedback, social presence, and student
motivation;

2. Online learning tools and environments, which enable asynchronous learning, access to diverse
resources, and self-paced study;

3. Advantages and limitations, where strengths include flexibility, personalization, and cost-
effectiveness, while challenges involve technological barriers, lack of digital skills, and
reduced socialization.

The COVID-19 pandemic significantly accelerated the shift towards blended and fully
online education. The Ukrainian educational establishments were forced to rapidly adapt to remote
learning, which led to both innovative practices and exposed weaknesses in digital infrastructure.
Similarly, the war in Ukraine has disrupted traditional educational processes, prompting
institutions to seek resilient, adaptive teaching models. Blended learning has proven to be one of
the most viable options, combining stability with adaptability (Dhawan, 2020).

Modern circumstances have also amplified the role of technology in education. There is a
growing reliance on digital assessment tools, video conferencing software, virtual labs, and mobile
applications. Students and instructors are increasingly required to master digital literacy, manage
time effectively, and collaborate in online settings. These changes have redefined the skill set
necessary for both learners and educators in the 21st century.

In conclusion, blended learning has transformed from a pedagogical innovation into a
necessary strategy for educational continuity and quality. Its relevance is particularly evident in
times of crisis, where flexibility and accessibility are crucial. The findings of this research support
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the integration of blended models as a sustainable solution for higher education in Ukraine and
beyond.
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ORGANIZATION OF CLASSROOM INDEPENDENT WORK ON
FOREIGN LANGUAGE LESSONS IN HIGH SCHOOL

Independent work is becoming more and more important in modern education, especially
in foreign language learning. The development of student autonomy, metacognitive skills, and
motivation is essential for effective communication in a foreign language. This paper aims to
explore the theoretical, methodological, and practical aspects of organizing independent classroom
work during high school English lessons.

Independent work means that students take responsibility for their own learning. It is an
activity that happens without direct teacher supervision, though the teacher plans and monitors it.
This work allows students to improve their reading, listening, speaking, and writing skills more
actively and personally. It also encourages critical thinking, self-discipline, and creativity.

The theoretical basis of independent work includes learner autonomy, constructivism, and
Vygotsky’s Zone of Proximal Development (Vygotsky, 1978). According to Vygotsky, students
can achieve more when they are guided at first, but later move to independent performance. In
language education, this means teachers should create tasks that are challenging, but still possible
to complete independently.

Psychological and pedagogical principles also show that independent learning helps
develop motivation, especially intrinsic motivation, when students learn because they are
interested. Independent work also involves self-regulation: students plan, monitor, and assess their
learning process. Strategies like summarizing, predicting, or questioning during reading or
listening help students become more successful learners (Oxford, 1990).

Communicative competence — the ability to use language correctly and fluently in different
situations — is a key goal of foreign language education. Independent tasks help develop this
competence by encouraging practice outside of classroom interaction. When students complete
listening tasks at home, record voice messages, or write essays, they increase their fluency and
accuracy.

There are many forms of independent work: individual or group, homework, projects, or
blended learning using technology. In today’s classroom, tools like Quizlet, Duolingo, and Google
Classroom are popular. These tools support gamification, repetition, and communication, which
increases student motivation and success.

In planning independent tasks, teachers should consider the students’ language level,
interests, and needs. Tasks should be meaningful and manageable. The teacher should also give
clear instructions and offer feedback. For example, after writing a paragraph, students can get a
checklist to self-assess their grammar, vocabulary, and content.

Differentiation is also important. For stronger students, tasks can include writing a blog
post or reading an authentic news article. For weaker students, the same topic can be explored with
sentence starters or pictures. This way, all students work independently at their own level but
toward the same goal.

The teacher plays an important role even when students work alone. They plan tasks, give
guidance, assess results, and help students reflect. Monitoring can happen through Google Forms,
progress charts, or feedback sessions.

In my practical research, I analyzed several English lessons in high school classrooms and
observed how teachers implement independent work. Most teachers used reading comprehension
tasks and vocabulary practice. Some lessons included short projects and speaking practice.
However, challenges such as lack of time, motivation, or poor internet connection were mentioned.

I also developed several sample tasks. One task asked students to create a digital poster
introducing their dream country using online resources. Another task involved listening to a
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podcast episode and summarizing the main points in a short paragraph. These tasks focused on
reading, listening, writing, and digital presentation skills and were well accepted by students.

The results of classroom observations and feedback show that independent work improves
students’ confidence and language performance. Most students feel more engaged when tasks are
interesting and include digital tools. Teachers confirmed that independent tasks helped them
identify student progress more easily.

In conclusion, independent work is not only a way to support foreign language acquisition
but also an essential part of modern education. When organized properly, it helps students take
responsibility, improve language skills, and become lifelong learners.
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CREATING SAFE LEARNING SPACES: THE TEACHER’S ROLE IN
TRAUMA-SENSITIVE EDUCATION

Understanding how past traumatic experiences affect people is becoming increasingly
important in many areas of care. This has led to the development of “trauma-informed care” — a
way of working with people that puts their experiences at the center of the process. Instead of just
looking at symptoms, it tries to understand how trauma might have shaped someone’s behavior
and health. This approach started in the medical field, and its roots can be seen in the work done
with Vietnam War veterans in the 1970s. Furthermore, there is a growing awareness of the long-
term impacts of adverse childhood experiences, which has highlighted the urgent need for trauma-
informed approaches across diverse sectors (Ranjbar, Erb, 2019). Built upon the principles of
“trauma-informed care” that have been adopted across various sectors, including education,
trauma-informed approach in education emerged. It involves creating a safe and supportive
environment that considers the needs of students who have experienced traumatic events or are in
situations of danger and uncertainty. It emphasizes a sensitive approach to students’ emotional
states in the organization of the educational process to ensure their successful learning and
development, especially in challenging circumstances. As current education plays a paramount
role in students’ well-being, consequently, there is an increasing drive within educational settings
to explore and implement strategies that effectively address the impact of trauma on learning and
development.

Overall, trauma is a broad term, but the American Psychological Association defines it
simply as: “...any disturbing experience that results in significant fear, helplessness, dissociation,
confusion, or other disruptive feelings intense enough to have a long-lasting negative effect on a
person’s attitudes, behavior, and other aspects of functioning. Importantly, this includes results of
experience both by natural forces and by human behavior”. It is “...an emotional response to a
terrible event,” such as an accident, rape, or a natural disaster. (APA Dictionary of Psychology,
2020). Leonard, J. defines psychological trauma as “...a response to an event that a person finds
highly stressful, such as an experience in a war zone, a natural disaster, or an accident. Trauma
can cause a wide range of physical and emotional symptoms” (Leonard, 2025).

Thus, trauma results from an event, series of events, or set of circumstances that is
experienced by an individual as harmful or life threatening. Even though trauma affects everyone
differently, it can cause long-lasting problems, limiting the ability to function and achieve mental,
physical, social, emotional or spiritual well-being.

Without the support of a reliable adult to help them understand and manage the effects of
traumatic events,children may struggle significantly, and this can cause serious problems for their
development, both right then and in the future.

Educators can recognize potential traumatic experiences in students by observing distinct
behavioral patterns, which often manifest as persistent fear, memory disturbances, emotional
dysregulation, and avoidance of close relationships. Students who have experienced trauma often
develop coping mechanisms to survive difficult situations. These “survivor behaviors”, which can
include aggression, withdrawal, substance use, or self-harm, help them manage intense emotional
distress. However, even in safe environments, these behaviors may persist as a way to handle
discomfort and anxiety.

Teachers have a vital role in supporting students who have experienced trauma. It is
essential to understand that:

— Trauma can significantly affect a student’s academic success, leading to lower

grades, more absences, difficulty with reading, and increased behavioral issues.
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— It can also hinder the learning process itself, as ongoing exposure to trauma can
negatively impact attention, memory, and thinking skills, making problem-solving
difficult and causing intense frustration and anxiety.

— Students who have experienced trauma may also suffer from both physical and
emotional distress.

Therefore, educators are in a position to offer crucial support and assistance to traumatized
children within the school environment. For example, Ingram, B. suggests teachers to utilize these
strategies in working with students impacted by trauma:

— Clarify your role with the student;

— Establish yourself as a safe individual;

— Create an environment of respect;

— Give the student opportunities to make choices;

— Talk about safety and what steps you will take to help the student be and feel safe;

— Connect the student to the appropriate resources and people;

— Message to students: “You are not alone” (Ingram, 2015).

Ultimately, the goal is to transform the school environment into a consistent safe haven,
where students feel secure and supported. This shift requires a commitment to recognizing each
student as an individual, acknowledging their unique experiences and needs. By prioritizing
emotional safety and well-being, schools can become places where students not only learn
academically, but also experience healthy growth and personal development, which allows them
to rebuild trust and engage fully in their education.

This can be achieved when educators prioritize creating a sense of security and stability
within their classroom. Key strategies include:

— Establishing a consistent and predictable learning environment with clearly defined

behavioral expectations.

— Maintaining a structured daily routine, minimizing unexpected changes.

— Providing a designated quiet, safe space where students can retreat when feeling
overwhelmed, equipped with comfortable furnishings and calming items.

— Making available sensory tools, such as squeeze balls, soft toys, or textured
materials, to help students manage their emotions.

— Creating a visually calming atmosphere with soothing colors, nature images, and
comforting visuals.

— Incorporating calming background music or rhythmic sounds into the classroom
environment, etc.

As it has already been mentioned above, students who have faced trauma often struggle to
control their actions and feelings, which can lead to increased problems with school discipline.
These reactions are often triggered by things that remind them of past difficult experiences, causing
their bodies to react as if the trauma is happening again. To prevent causing further distress,
teachers should avoid using disciplinary methods that might be seen as violent, punishing, or
reminiscent of traumatic events. Y. Anyon et al. outline key strategies for educators to support
students who may have experienced trauma, focusing on minimizing re-traumatization and
fostering a safe, supportive learning environment (Anyon, et al., 2014). The authors emphasise on
the necessity to practise mindful interaction to avoid triggering trauma responses by using firm,
fair, and appropriate consequences rather than punitive discipline is emphasized; educators are
encouraged to respond calmly and solution-oriented when students are distressed, offering safe
spaces and reassurance. The authors advocate for restorative practices to build positive
relationships and community, addressing harm through dialogue and collaborative problem-
solving, rather than punishment.

To sum up, fostering safe learning spaces is crusial, and teachers play a vital role in
adopting trauma-sensitive practices. By understanding and responding to the impact of trauma,
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educators can cultivate environments where students feel secure, supported, and empowered to
thrive academically and emotionally.
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DIFFERENT TYPES OF TESTS FOR CHECKING WRITING SKILLS OF
PUPILS

One of the goals of teaching a foreign language to secondary school pupils is to develop
writing skills as a means of communication. Successful communication in writing requires
knowledge of spelling and punctuation rules and skills of their application, the ability to correctly
express opinion in terms of its lexical-grammatical and stylistic design, ability to choose relevant
and ignore irrelevant information, ability to express thoughts consistently, using different means
of communication, style, and register according to the type of written message and focusing on the
future reader.

In order to determine and assess the level of pupils’ ability to speak writing skills, it is
advisable to use tests that allow testing the level of proficiency tested by both written technique
and written speech (Brumfit & Johson, 1991).

In contemporary theory and practice of testing, various test tasks are described, which can
be divided into 2 groups: those who check the level of possession of writing technique, and test
tasks that check the level of proficiency in writing, that is, written speech activity. The first group
includes so-called objective test tasks, that is, those whose performance is evaluated by
comparison with predefined correct answers.

Among objective test tasks distinguish test tasks for verification of spelling and punctuation
skills, which by type of expected answer the test can be insertion tasks (for example, punctuation
marks in the text, letters in words), the choice of the correct answer from several suggested variants
(correctly spelled words, sentences with right punctuation), recognition and correction of errors,
and others. These test tasks by nature can be both non-communicative and communicative. The
second group includes so-called subjective test tasks, which by nature are always communicative,
that is, they presuppose the existence of a certain communicative-speech situation, according to
which the test solves the problem of written communication (for example, write a greeting card,
letter, fill out a questionnaire, write a note ) The results of these test tasks are evaluated by a
specially designed examiner with an analytical scale that contains the criteria for the quality of the
written speech product (Chen, 1993).

Test tasks such as “Add a Letter”, “Find mistakes”, “Point — Point — Comma” will help you
test the level of writing skill writing, namely spelling and punctuation skills (Caramazza, Laudanna
& Romani, 1988).

1. Test task “Add a Letter”.

Aim: to check the level of formation of spelling skills.

Instruction: enter the missing letters in the words spoken.

1. ap...et...te something you feel when you are hungry;

2. w...rdro...e the piece of furniture where you keep your clothes;
3.col..g the place where people study;

4. kinder...ar...en the place for little children when their parents are at work.

2. Test task “Find mistakes”.

Aim: to check the level of spelling and punctuation skills.

Instruction: You have got friends in America. They have a pretty little daughter of 7 years
old. She sent you a letter in which there are some mistakes in punctuation and spelling. Find them,
underline and put down the omitted mark or the correct word in the box.

Dear (your name),

My school year is over. I am hapy because I have no classes and no tests! Two days ago
our old cat disappered. Do you know why. She was very old my Mum said. But yesteday Daddy
brought me a litlle pussy-cat. She is nice. We play together all day lon.
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Your Jacky.

Expected answers: happy, disappeared, ? “ *, yesterday, little.

Dear (your name)

My school year is over. I am happy because I have no classes and tests! Two days ago our
old cat disappeared. Do you know why? “She was very old”, my Mum said. But yesterday Daddy
brought me a little pussy-cat. She is so nice. We play together all day long.

Your Jacky.

3. Test task “Point — Point — Comma”".

Aim: Check the level of punctuation skills.

Instruction: In the following passage there are no punctuation marks. Copy the passage,
putting in all the punctuation marks and capital letters.

august is also a summer month and the last month of your summer holidays but august is
the end of summer it is very hot early in august but the end of the month is not so hot we don’t hear
the songs of birds now but we hear the concerts of insects grasshoppers crickets and others

Expected answer:

August is also a summer month and the last month of your summer holidays. But August is
the end of summer. It is very hot early in August, but the end of the month is not so hot. We don’t
hear the songs of birds now, but we hear the concerts of insects: grasshoppers, crickets and others.

According to the results of the experimental research, the tasks of the following types were
found to be most suitable for controlling the level of formation of writing skills: “A List”, “A
Postcard”, “A Questionnaire”, “A Diary”, “Work”, “Frame / Film”. Consider some of these types
of test tasks.

4. The test tasks of the “A Letter” type are aimed at determining the level of proficiency in
writing a letter to a foreign peer, correctly using written-specific clichés specific to such a genre,
standard greetings, farewells, and the like. As a rule, this test task is performed on the basis of a
letter from an imaginary friend, on which the respondent is asked to write an answer.

Topic: “My school”. Acceptance of the test: write a letter in support of the received letter.

Instructions: You’ve just received a letter from Canada from your friend David, in which
he tells you about the beginning of a new school year. Write in response a letter describing the
beginning of the school year at your school. Write on the envelope in English and correctly place
your friend’s address and his own.

The letter from David:

Dear (your name),

Summer holidays have gone and a new academic year is coming. I am one year older now.
And I really feel older. This summer I worked in a small restaurant and earned a few dollars. It
was great! I had never had my own money before. It was my Dad’s. This year I will attend the Sth
form. We’'ll have lots of new subjects such as Art, Algebra, Literature and others. I am not good
at mathematics, you know. But I like everything about computer games. I also like training in the
open air, running and jumping ....

Expected answer:

Dear David,

Thank you for your letter. Our new school year will begin in a week. It is a pity that my
holidays are over. This summer my parents and [ went to the seaside. I bathed a lot. I made a lot
of new friends. I didn’t work in summer. In Ukraine children rarely work. My parents give me
money when I want to buy something. I am going to have a few new subjects too. They will be
Chemistry, Geometry, French and some others ....

Test task such as “A Postcard” is used to control the ability to write a greeting card to a
foreign friend about the holiday, for birth. Unlike the previous task, the postcard is smaller than
the product of the written broadcast.
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5. Test task “A Questionnaire” is used to control the skills of the testers to complete the
form, questionnaire, questionnaire, application form, etc. Tasks of this type are performed on the
basis of a form simulating a real document.

Topic: “Hobbies”. Acceptance of the test: filling in a form based on a valid questionnaire.

Instruction: You are staying your friend’s family in Manchester (Oxford Street, 7). Your
friend and you have decided to join the Southside Hobby Club. Fill in the following application
form with the necessary information. Before writing, please read carefully each of the items. Write
the information to items 5 and 6 sentences, not in separate words.

APPLICATION
THE SOUTHSIDE HOBBY CLUB

1. Name (first, middle, last) (Please print)

2. Home address (number the street)

(city) (state) (Zip code)
3. Birthday (month, day, year) Home phone

4.Which club hours do you prefer? (Check one)

Thursdays 7:00 — 8:30 P.M.
Saturdays 9:30 — 11:30 A.M.
Saturdays 3:00 — 4:30 P.M.

5. Favourite hobbies

6.Reasons for joining the Southside Hobby Club

Expected answer:

1.

Nk

6.

Testee’s name and surname (for example, Katya Lebedyeva).

Oxford Street,7.

Testee’s birthday and telephone number (for example, June 17 198 457-8665).
Any form the three alternatives.

For example: My favorite hobbies are keeping pets, collecting post cards and
coins ...

For example: I want to join the Club because I want to know more about keeping
pets, to make new friends, to know English better ...

6. Test task “A Diary” has the aim of testing the level of development of the skills tested
to do expanded written messages.
Topic: “My day off”. Acceptance of testing: Written presentation of events based on notes.
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THE ACTUALITY OF THE PROBLEM OF COMMUNICATIVE
LANGUAGE TEACHING TEENAGERS AT THE LESSONS OF ENGLISH

In accordance with the school curriculum, pupils have one way or another one to adopt
(interact) with a foreign language, but the teacher should try to influence teenagers’ perception of
a foreign language in such a way that it becomes a complex process, directed by their will, and
teaching a foreign language becomes a long, purposeful and systematic perception.

A significant role is played by the preparation for perception, the knowledge of what
exactly will be necessary to perceive under which conditions of perception will take place.
Significant influence on the perception is given by our attitude to what we perceive, an interest in
the object of perception, the feelings that it causes us, the desire or reluctance to perceive this
object, the necessity or duty of the perception of an object or phenomenon.

We consider it as our main goal to teach pupils to comprehend a foreign language
holistically and correctly understand it.

In the pedagogical process the law of unity of sensual, logical and practical must act. And
the effectiveness of the educational process depends on:

— intensity and quality of sensory perception;

— logical comprehension of the perceived information;

— practical application of meaningful.

All these factors are, to our mind, facilitative ones.

Thus, the task of teachers in the classroom includes:

1) to intensify and make high-quality perception of a foreign language;

2) to use teaching methods of logical comprehension of the perceived information;

3) to teach pupils to apply already what has been perceived in practice (Bucci, Maskit &
Murphy, 2016).

Perception is inextricably linked with all peculiarities of the individual and depends on the
past experience, knowledge, mental states and individual characteristics of a man (needs,
inclinations, interests, motives, emotional states, etc.) Under the influence of these factors, an
apperception is characteristic for each person, which causes significant differences in the
perception of the same objects by different people or by the same person at different times. These
factors need to be especially taken into account when working with creative pupils, when the
individuality of each teenager manifests himself/herself particularly brilliantly. We should not
forget that this category of schoolchildren is people, raised emotional, free and creative, with a
more fragile nervous system and a special perception of the world. Probably, therefore, teachers
need to be particularly careful in choosing the methods of pedagogical and psychological
influences on the perception of a foreign language as on individuals, as well as on the team. With
a small amount of training time, the ability to select and to organize the necessary information is
important; it was able to interpret scientific knowledge, adapt it to the needs of practice, to
popularize, that is, to convert specific scientific information about language into a form that is
accessible to children. The most effective form is emotional, figurative perception of the materials,
it contributes to the preservation of steady attention and interest, to deepen the motives of the
educational process.

With which mechanisms is it possible to achieve constructive facilitative perception of a
foreign language? In order to achieve the tasks the teacher has to develop positive emotions in the
process of learning through such techniques as changing the methods of work, emotionality, to use
activity of a teacher, to be interested in examples, witty remarks, etc. These receptions give not
only temporary success, they solve the main task — to produce a steady, constant interest in the
subject. Teachers should also choose from the pedagogical means the most economical and
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effective ones. In a dynamic, multifaceted pedagogical system, there are thousands of possible
options for constructing and organizing educational activities, achieving the goals set. And only
one of them will be the best in the existing specific conditions. The main task is to find it and to
solve the problem by comparing possible options and assessing the available alternatives; intensify
pupils, develop their abilities, independence.

To provide Communicative Language Teaching teenagers at the lessons of English at the
lessons, teachers need:

— have the art of communication, choose the right tone and style of communication;

— manage pupils’ attention;

— determine the psychological states of pupils at the moment and take into account
when choosing teaching methods;

— use techniques of theatrical pedagogy (for example, means of acting, methods of
influencing the attention of the audience, expressive teacher’s presentation of
certain feelings, etc.).

The activities of the teacher should be carried out on the following principles:

— consciousness and activity (we must not forget that the main thing is not an
object, but the person we create and the pupil who is not “an addition” to the
subject, but the subject of his/her active development);

— vocabulary of teaching a foreign language (a large number of children think of
forms, colors, sounds, feelings — hence the need for a visual education that is
based on specific images);

— systematicity and consistency;

— strength (as in contemporary learning, thinking dominates over memory, then it is
necessary to save pupils’ strength, not to spend them on memorizing unimportant
knowledge, preventing overloading memory to the detriment of thinking, not
proceeding to study a new one, having not formed previous interest and a positive
attitude towards it yet);

— accessibility (to avoid monotony, to teach figuratively, using bright facts and
examples);

— communication theory has to be combined with practice (Dubovyk, Mytnyk,
Mykhalchuk, Ivashkevych Er. & Hupavtseva, 2020).

A prerequisite for any perceptual process is that universal mechanisms of perception which
provides stabilization, categorization, selection, restriction of information. Perceptual image acts
as a regulator of actions. At the same time, activity is a basic condition for the development of
perception. What and how a person perceives depends on what and and how it does. In practice,
perception becomes an active, purposeful process of knowing reality.

Western educators follow the course of moderation, practicality, and reachness. An
American philosopher, psychologist and teacher John Dewey, one of the leading representatives
of pragmatism, put forward a new version of pragmatism — instrumentalism.
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DIFFERENT TYPES OF MNEMONIC STRATEGIES

In the scientific literature it was shown that there were many types of mnemonic strategies
that teachers might employ. According to different researches, there are five classes of mnemonics:
linguistic, spatial, visual, physical response and verbal methods. Linguistic mnemonics usually are
understood as key methods. They also involve associating some information with new concepts,
with familiar words and/or phrases. These concepts, words, word combinations and sentences help
people to remember them quickly. Also, there are spatial mnemonics, which include some spatial
grouping and so called “finger methods”. These methods also involve the ways which help to
connect new concepts with some familiar place, a pattern or a script, which can help in the process
of memorization of the material. Also, there are visual mnemonics. They help the person to make
use of pictures or in visualizations them, to create some associations by the basic concept (in such
a way there are symbolic, mnemonics, also, pictographic ones). Verbal mnemonics is used when
the meaning of some stories, novels can help students to remember the information, combining
with some methods, such as grouping or re-grouping, or providing semantic organization and
story-telling, or building up narrative chains. Physical mnemonics take a place when the body parts
help the person to remember, either by help of some movements or physical response (El-Zawawy,
2021).

Mnemonic strategies

-

Linguistic mnemonics usually are understood as key methods. They also involve associating
some information with new concepts, with familiar words and/or phrases. These concepts,
words, word combinations and sentences help people to remember them quickly.

-

Spatial mnemonics, which include some spatial grouping and so called “finger methods”.
These methods also involve the ways which help to connect new concepts with some familiar
place, a pattern or a script, which can help in the process of memorization of the material.

-

Visual mnemonics. They help the person to make use of pictures or in visualizations them, to
create some associations by the basic concept (in such a way there are symbolic, mnemonics,
also, pictographic ones).

-

Physical mnemonics take a place when the body parts help the person to remember, either by
help of some movements or physical response.

Verbal mnemonics is used when the meaning of some stories, novels can help students to
remember the information, combining with some methods, such as grouping or re-grouping,
or providing semantic organization and story-telling, or building up narrative chains.

Fig. 1. Different types of mnemonic strategies

These mnemonics, which are on Fig. 1, all these strategies. The sense and the meaning of
any scientific definition presupposes the solution of two basic problems, which are emphasized on
the localization of the ontological boundaries of the object having been determined (well-
explored). The descriptions of these boundaries are known as some specific, assumed
characteristics, which in a great degree reflect a composition, a structure and functionality of the
components, genesis, interrelations of the mnemonic sphere with other objects (these objects also
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influence the process of the remembering of information). In the paradigm of English Language
Methodology, the formulation of definitions, which depend on mnemonic spheres of the person,
it is mainly carried out by scripts or frames. Also, the psychological mechanisms of quantification
of any language do not allow the person to create a wide practice of giving the definitions, using
scripts or frames. But with the help of the last ones, it is impossible to exclude the corresponding
role of the language in the English Language Methodology.

These types of mnemonic strategies cause the validity problems of verbal definitions, the
evidence of which is actualized when pupils translate texts into different languages (for example,
from English into Ukrainian or from Ukrainian into Russian). At the same time, the unification of
the scientific language also cannot help us to solve a problem. It is, first of all, because there are a
lot of all-linguistic features, like negotiation of the language, when it is difficult for pupils to study
the language.

If we talk about mnemonic strategies, we’ll find some useful examples which are valuable
for the whole system of the English language. When it is necessary for us to understand some
concepts, it is able for us to understand them by some not important characteristics. Also, we’ll
define them not only by their positive content, but negatively, by their relations with other
definitions or terms of the English language system. These basic characteristics of some type of
mnemonic strategies are unique ones (other concepts do not have such characteristics as these ones
have).

We believe that mnemonic activities provide the relationships between the addressee and
the sender. In such a way, mnemonic relationships do not mean neither sense, nor significance.
The idea of mnemonic negativism is developed by us, when we emphasize that the addressee does
not have some concrete, fixed meaning. So, there is no meaning, which is crossed by anything
other than reference to another sense. When we try to show by the paradigm of the language the
structure of some object, we can notice that the object is to be understood only at the level of
concept, which, in its turn, is very different from a nominative thing.

This peculiarity of the mnemonic sphere of the person needs to formulate special
methodological requirements, which can be used for verbal or visual definitions, the modelling of
which, to our mind, should be explained and interpreted less as the descriptive presentation of
narratives, narrative scripts and frames. The meanings of mnemonic symbols help the person to
construct different concepts. According to the logics of the structure of mnemonic sphere, we’ll
predict that the nature of the mnemonic sphere shows the possibilities of presentation of the
meanings of symbols through the nominative narrative discourse, then it is necessary to describe
the structure of the mnemonic sphere with available definitively solved validity of its types.

For the purpose of describing the types of mnemonic sphere of the person, we use the
method of structural-ontological analysis of the scripts of mnemonics in the paradigm of multi-
disciplinary research (Guevara Erra, Mateos, Wennberg, Perez & Velazquez, 2016). This method
proposes special procedures for constructing visual images. With the help of the procedure of
Semantic Differential we can give a modelling of structurally determined ontological matrices,
which in a great degree reflect the main components of the system, which in its turn described the
components of the object. Structural and ontological analysis of any object in its whole process of
investigation makes us possible to highlight a subject of the research from the paradigm of
mnemonic sphere. Thus, to answer the theoretical and methodological question: “WHAT do we
investigate?”, we’ve to analyze the localization of scripts of mnemonic sphere of the person by
any ontological boundaries, which separate the primary processes from the whole system in which
the material has being studied.

The method of structural and ontological analysis allows us to schematize the logics of
transformation of the material in the paradigm of the whole system by separate primary process.
Therefore, they help us to describe the morphology of the system of mnemonic sphere of the
person. Structurally determined ontological matrices in a great degree provide visibility of
structural and functional characteristics of components of mnemonic sphere of the person. This
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process provides interactions of mnemonic sphere components, as well as their relationships to a
higher order of the system (meta-system). Finally, the localization of successive structurally
determined matrices allows us to conceptualize the notion of the subject, its transformational
characteristics, and provides other features to be organized into the whole system, which is
mnemonic sphere of the person. In its turn, mnemonic sphere of the person helps us to solve the
basic methodological task, which is related to the question: “HOW to investigate this object?”

The main advantages of the structurally determined ontological method, that we’ll use in
our further researches on the simplicity of planning of scientific issues and provide the
implementation of the various stages of Systemic Methodological Analysis of mnemonic sphere
of the person, who studies English. In our further researches we’ll try to build up the synthesized,
harmonious by its components structurally determined ontological matrices. They, in their turn,
according to their structure, are intended to compensate scripts of well-organized language
restrictions, related to the scripts of meanings in the paradigm of signifiers. We believe, that
structurally determined ontological matrices allow us productively interfering into the syntactic
logics of the chain of mnemonic sphere of the person. In such a way mnemonic sphere will be
characterized by some main characteristics, related to definite researchable unique concept. In this
content, the method of structurally determined ontological analysis can be conditionally explained
by implicit, quasi-logical instruments for sensible quantification of mnemonic sphere of the
person, who studies the English language.

Mnemonics is conceptualized by us as an energy process unfolding in a space-temporal
environment (chronotope) and accompanied by archetypal structuring of neural impulses into
images. The genesis of the system at the initial stage, which we conditionally designated as the
stage of development is considered. In this case, the primary process is concretized with the help
of hetero- and homeostatic dichotomy, and also the most significant features of the consistent
transformation of the material of the system and its ascent to verbal morphology are described.
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JUCTAHIIAHE HABUAHHS ITHO3EMHUM MOBAM: CIEIIU®IKA I
INEPCIIEKTUBH

B ocHOBI cydacHMX mapagurM OCBITH JIeKaTh HAYKOBO-TEOPETHYHI TOHSATTS, K1
BiZI0OpakatoTh OCHOBHI pUCH JilicHOCTI. JI0 HUX HaneXaTh OCOOMCTICHO OpIEHTOBAaHE HABYAHHS,
IHauBiAyaizamis 1 gudepeHItianis HaBdaabHOI MisTBHOCTI, (JOpMyBaHHs MOTHBAIlll HaBYaHHSI,
CaMOpPO3BUTOK CTyAEHTIB. Taki KOHIENTyajabHI 1/1e1 HaBYaHHsS YCHIIIHO peali3ylioThcsi Y
CcydacHOMY iH(opMaliifHO-HaBYATFHOMY CEPEIOBHIII, K 3a0e3Ieuy€e OpraHi3aliiro HaB4aJbHOTO
MPOIIECY 3a JOMOMOTO0 iH()OPMAIIHHO-KOMYHIKAIIIMHUX TEXHOJIOT1H K OYHO, TaK i AUCTAHIIHHO,
BUpIITyEe 3amady 3abe3nedeHHs (OpMyBaHHS KIIOYOBHX MPOPECIHHUX KOMIIETEHTHOCTEH
BiJIMIOBITHO 70 HABYATBHUX IJIAHIB 1 pOOOYHX IIpOrpamM B yMOBaX JUCTAHI[ITHOTO HABYAHHSI.

[TonsATTS MUCTaHIlIiHE HABYAHHS Ma€ 0araTo CIUTBHUX PHUC 3 TAKUMH (pOpMaMU HaBYaHHS
SK caMOCTiifHa po0oTa Ta aBTOHOMHA po00Ta CTYACHTIB y HaBYaHHI iHO3eMHUX MOB, aJie¢ BOHU He
€ TOTOKHUMH.

CamocriiiHa poOoTa — 11e BHJ HaBYAJIBHOI JiSUIBHOCTI, OJHA 3 OpraHizamiiHux ¢opm
HaBYaHHS, sIKa IPOXOIUTH O€3 0COOMCTOr0 KOHTAKTy BUUTENIS Ta y4UHs. ABTOHOMHA poboTa — 1ie
CaMOKepOBaHa HaBYalbHA MiSUIbHICTH 3 OBOJIOJIHHSM 1HO3EMHOIO MOBOIO, SIKa IMOYMHAETHCS 3
CaMOCTIHHOTO aHaJli3y KOMYHIKaTHBHUX MOTPeO, CAMOOIIIHKA BUX1JHOTO PiBHS 1HO3€MHOI MOBH,
BU3HAuUEHHs Iije HaBuaHHs. [1, ¢.500]. Jucraniiiina ¢dopMa HaBYaHHS BU3HAYAETHCS SIK TakKa
dbopma opranizailii HaBYAIBHOTO TPOIECY, B PE3yJbTaTl SKOI MependavdacTbCsl MOMKIMBICTH
OTPUMAaHHS BUIYCKHUKAaMH JOKYMEHTIB JI€p’KaBHOI'O 3pa3ka PO BIJIMOBIIHUI OCBITHIH
piBeHsb. [3, c. 171].

[TuTanHs opranizanifHOl JUCTAHIIITHOTO HABUYAHHS PO3TJISLAAIOCh Y HAYKOBIH JTiTeparypi
1 panime. Tak, Omitauk O. B. BHBYasma 1HHOBaIIHI TEXHOJOTIi JUCTAHIIMHOTO HAaBYaHHS,
BU3HAUMJIA TIEArOTI9H1 METO/IU Ta MPUHOMHE I[LOTO HaBYaHHS. BuBUYarto4n AMCTaHIIiHE HABYAHHS
aHTIIIChKOI MOBH B Tmporieci npodeciiiHoi miaroroBku, Pomanrok C. M., ®opoctiok [. B.
3BEpPTAIOTh yBary Ha I[iIy HU3KY Ipo0IeM Ta TPyAHOILIB, 110 BHHUKAIOTh i1 Yac AUCTAHIIIHHOTO
HaBUYaHHS, a CaMe: HEeJJOCTATHICTh COIIAJIbHOI B3a€MO/Iii, TEXHOJIOTIYHI MpoOaeMu, GopMaTbHUMA
XapakTep HaBYAHHS, SKIIO CTYJSHT HE Ma€ BIAMOBITHOI MOTHBAIlii, HEOOXITHICTb CTBOPECHHS
OKpeMux mporpaM. HaykoBIsIMM BH3HA4Y€HO 1 HU3KY MepeBar JAUCTAaHIIHHOTO 1HO3eMHOI MOBHU:
THYYKICTb, MOXJIMBICTH BHUKOPHUCTaHHS pI3HUX IJIaT(opM, MOAYJBHICTb, TEXHOJOTI4HICTh,
colfiaiibHa PiBHICTh, HOBA POJIb BUKJIaava.

Omitinuk O.B. BU3HauwnIa Taki me1aroriyii METOIM HaBYaHHS 1IHO36MHOI MOBH: 1) MeToa1
HaBUYaHHS 32 JIOMTIOMOTOI0 B3a€MO/Iii 3 OCBITHIMH pecypcaMy MpH MiHIMAJIbHIA y4acTi BUKJIagaqa
3a JIOMOMOTOI0 KOMIT IOTEpPHUX MEpex; 2) METOAM 1HAMBITyalli30BaHOTO BUKJIAJaHHA 1 HABUYAHHS,
JUIsL SIKUX XapaKTepHI B3a€EMHUHHM OJHOTO CTYAEHTa 3 OJHHUM BHKJIQJadeM 3a JIOTIOMOTOIO
eIEeKTpOHHOI TomTH, TeneponHoro abo Ckaiim 3B’sA3Ky; 3) METOAM HAJaHHS CTyACHTaM
HaBUYAJIBLHOTO MaTepiajly BHKJIajadeM abo eKcrepToMm; 4) METOAM aKTHUBHOI B3a€MOJIl MIJISTXOM
Inrepuer koHpepenuii. [2, c. 240].

Crnenudika npeamery «IHO3eMHA MOBay CITIBBITHOCHUTHCS 31 CTICIIM(IKOIO JUCTAHIIIITHOTO
HABYAHHS, OCHOBHUMU OCOOJIMBOCTSMH SIKOTO € MepexeBa (BiJaaieHa) B3aEMOJIisl BCiX YUYaCHHKIB
HaBUYAJIBHOTO TPOIIECY 1 MOPIBHSIHO BEIMKUN 00’€M CaMOCTiIifHOI poOOTH, sSIKa MPOBOAMTHCS Y
pexxuMi  «Justin time», 1HTEPaKTUBHICTh, BiOIp 1 CTPYKTYypyBaHHS HAaBUAJIBHOTO MaTepiary
(aBTenTHuH1 TekcTtH). PoGora 3 iH(OpMali€r0o Ha OCHOBI YWTAaHHSA TEKCTIB 1 Meperisay
BiJleoMaTepialliB iHO3eMHOIO0 MOBOIO JIO3BOJISIE BUKOPUCTOBYBATH pecypcH [HTepHeTy, 10 CIpuse
MIIBUIIIEHHIO MOTHBAIIii 1O BUBYCHHS 1HO3eMHO1 MOBH. [loTeHIiiiHA KUTBKICTh 1HAWBITyIBHIX
HaBYAIBHUX TPAEKTOPIHN Y IbOMY BUIAAKY BUSABISETHCSA 3HAYHO OUTBIION0, HIX Y TpaauIiiiHOMY
HaBuYaHHI. 30UTBIIUTH 00’€M MOBJIEHHEBOTO CHIJIKYBaHHS MOMIIMBO 3ac00aMu 1HTEPHET-
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TEXHOJIOTiH, 30KpeMa, BUKOPUCTOBYIOUM OJIOTH, 3a JONOMOIOI0 SKHX BHPILIYIOTHCS Taki
MUIAKTUYHI 3a7adi, SK HaBYaHHS PI3HUM BHJIaM YUTAHHS, NHCHbMa, YCHOTO Ta MHUCHMOBOTO
MoBJieHHs. OHI€I0 13 BUMOT JI0 CYYacCHOTO HaBYaHHs 1HO3EMHOI MOBH € BUKOPUCTAHHS 3aB/aHb,
OB’ SI3aHUX 13 TIPOCKTHOIO JiSTbHICTIO. 3 OAHOTO O0KY, BOHU CIIPUSIOTH TBOPUOI, JOCIITHUIIBKOT
JISUTBHOCTI,3 1HIIOTO — (pOpMyBaHHIO iH(OPMAIIfHO-KOMYHIKAaTUBHOT KOMIIETEHIIi1, OCKLUIBKH i
4ac MPOEKTHOTO JIOCHIKCHHS 3aJTy9arl0ThCs HaBYAJIbHI pecypcu IHTepHeTy, siki MoTpeOyroTh
YMIHHA TpaunioBatd 3 iHQOpMamiero. Y4yacTb y MDKHApOAHHMX OCBITHIX IPOEKTaX JO3BOJISE
peanizyBaTH CIJIKyBaHHS 1HO3€MHOIO MOBOIO 3 HOCISIMA MOBH.

OTxe, AMcTaHIIHA OCBITa € MOTUBYIOUHM (PAKTOPOM y BUBUCHHI IHO3EMHHUX MOB, CIIPUSIE
JIOCSTHEHHIO OCOOMCTICHUX, MKIIPEIMETHUX 1 MPEIMETHUX PE3YJIbTaTiB HABUYAHHS 1, y KIHIIEBOMY
HiICYMKY, TOCATTH METH HaBUYaHHS 1HO3eMHO1 MOBHU: (POPMYBaHHIO KOMYHIKATUBHOT KOMITETEHII].
JucraHmiifHa OCBITa CHpHsie peajizamii CydyaCHHX HaBYAJBHMX TApaJurM — TaKuX, 5K
iHaUBIAyami3amis 1 audepeHIianis HaBYaIbHOI IiSILHOCTI, CAMOHABYAHHS 1 CaMOPO3BUTOK
CTYJICHTIB.
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TEACHING A FOREIGN LANGUAGE TO PRIMARY SCHOOL
STUDENTS AT NUS, ACCORDING TO TYPES OF INTELLIGENCE

Within the context of teaching English language (ELT) to elementary learners at NUS,
instructors are continuously exploring new ways to facilitate their teaching and satisfy the various
requirements of students. One strategy that is becoming more popular these days is that of catering
the language learning process to such issues as learning styles and multiple intelligences. This
approach acknowledges the fact that learners possess novel inclinations, talents, and information
processing methods, and is designed to change the methods of teacher so that learning results are
the best possible.

Students learn in many ways, like seeing, hearing, and experiencing things first hand. But
for most students, one of these methods stands out. (K. Gopalakrishnan, Dr. G. Palanivelu, 2018)

The theory of multiple intelligences by Gardner (Gardner,1985) suggests that there are a
number of distinct forms of intelligence that each individual possesses in varying degrees. Howard
Gardner proposes primary forms: linguistic, musical, logical-mathematical, spatial, body-
kinesthetic, intrapersonal (e.g., insight, metacognition) interpersonal (e.g., social skills) and
naturalistic.

— Linguistic learners — learn most efficiently when he or she reads, writes, and talks; is
fond of words, storytelling, and language activities.

— Musical learners — have a sense that is perfect in terms of sound, rhythm, and music;
learn through songs, melodies, and patterns.

— Logical-Mathematical learners — learn from logical tasks; is always interested in
counting, doing experiments, and solving problems.

— Spatial learners — use imagery and pictures for thinking and understanding; he / she
is good with visual information, such as diagrams, maps, and colors.

— Bodily-Kinesthetic learners — learn through movement and hands-on activities; prefer
doing rather than watching.

— Intrapersonal learners — learn through self-knowledge and reflection; enjoys
predominantly learning something new and makes personal goals.

— Interpersonal learners — take into account the interaction with others; possess some
social skills, and they are good at group work and discussions.

— Naturalistic learners — have a particular sensitivity to nature and the environment;
they are quite enthusiastic about observing, classifying, and exploring the natural
world.

According to H. Gardner (Gardner,1985), the content of the theory is that learning/teaching
should focus on certain intelligences of each person. For example, if a person has strong spatial or
musical intelligence, they should be encouraged to develop these abilities. H. Gardner notes that
different intellectual abilities represent not only different areas of content, but also teaching
methods.

In the field of education and especially in New Ukrainian School, one of the key aspects
affecting teaching methods is the recognition of diverse learning styles. The spectrum of learning
styles is wide and varied, from visual learners who thrive with images to kinesthetic learners who
prefer hands-on experiences. NUS focuses on the student and tries to find an approach to each
student. Studying learning style is an important aspect in understanding the student as a holistic
individual with their own needs and unique characteristics.
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THE PROBLEM OF EMPHASIZING OF CULTURAL AND
SOCIOLINGUISTIC ASPECTS FOR DEVELOPING PRODUCTIVE
SKILLS IN A HIGHER SCHOOL

Modern Pedagogical and Methodological theories and practice face an urgent task of
understanding theoretical experience, determining current development trends, as well as the
prospects for building up a new educational paradigm that reflects a new view of the relationships
between Education and Culture, which, in turn, is a universal mechanism for the formation of a
harmonious, holistic person, who is able to think critically and appreciate the spiritual and material
treasures of people’s native and foreign cultures, has a sense of responsibility, and who is capable
of self-realization.

Scientists in their studies note that in the process of training a future teacher of the English
language, the most important role is played by professional skills, which are formed during the
study of pedagogical disciplines and they are implemented through a system of productive skills
(gnostic, designing, constructive, communicative, organizational, evaluative, applied), with the
aim of achieving a specific result of professional activity. The author determines that the
technologies for forming professional skills of future teachers are based on the principles of self-
development and consistent learning of their methods that develop the specified system of skills.
Of great importance for our study it is the proposed complex of developmental teaching methods
(Guevara Erra, Mateos, Wennberg, Perez & Velazquez, 2016).

In today’s dynamic conditions of social development there is an urgent need to ensure
intercultural communication, readiness for which becomes especially relevant in the context of
including a national-cultural component in the content of education, which entails reviewing the
status of a future teacher of a non-linguistic specialty as an expert in the culture of other countries,
the culture of communication, rules of etiquette, non-verbal forms of communication (facial
expressions, gestures), as well as the national character of communicants, national-specific
features of thinking (El-Zawawy, 2021).

The problems of culture have been studied by a number of domestic and foreign scientists.
The word “Culture” (from lat. “Cultura” it is cultivation, upbringing, formation, development)
initially meant a purposeful human influence on nature, later it is on the upbringing and education
of the person himself/herself. In the 20th century, culture began to be seen as a specific (national)
system of values and ideas, determined by a real history of the people and its spiritual and
psychological makeup. Many foreign authors believe that culture can be the most generally
represented as a system of samples of knowledge, skills, types of behavior, attitudes and beliefs,
as well as material values, developed by human society and passed down from one generation to
another one. In their opinion, culture should be considered as a set of standards and control
mechanisms by which members of the society designate and evaluate its objects, events and
actions.

In the understanding of domestic researchers, Culture is the sum of spiritual achievements
of humanity, the result and the process of creativity, the creative self-expression of people, the
memory of humanity, the set of sign systems and universally significant contents, the system of
norms and patterns imitated and having been improved by the community of people, the way of
life (community and being individual in the community). Culture is also viewed as a set of material
and spiritual values, the internal achievements of the individual, which include it in the sum of
human achievements. It is also a technology of human life, which is passed down from generation
to generation as a process and result of the inclusion of people in the community, a Picture of the
World and the basis of social behavior inherited from previous generations (El-Zawawy, 2021).
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In our opinion, the definition of culture contains a number of general, axiomatic in nature,
and the ideas that often dialectically complement each other. Within the paradigm of studying the
problem of the formation of intercultural communicative skills, we adhere to the classical
interpretation of culture as a set of material and spiritual values created and being created by
humanity in the process of socio-historical practice, which characterize the historically achieved
stage in the development of the society. The main purpose of culture is to be a means of spiritual
enrichment of the individual, which, in our deep conviction, is possible under the condition of
effective intercultural communication. In this context, the scientific views of M. Kagan are
relevant, who distinguishes three levels of relations in the system “Man — Culture”: practical,
practical-spiritual, spiritual-theoretical ones (Guevara Erra, Mateos, Wennberg, Perez &
Velazquez, 2016).
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M ®POBI TEXHOJIOI'I ITPU BUBUEHHI IHO3EMHOI MOBHA

B ymoBax rmmobamizamii Ta iHTEpHaIiOHaJi3aIlii OCBITHBOTO IPOCTOPY, OCOOIUBOT
Ba)XJIMBOCTI HaOyBae npoOiieMa ak THBHOT'O BUBYCHHS 1HO3eMHHUX MOB. OCKIUJIbKY CyYacHi BUKJIUKH
JTUKTYIOTh HOB1 BUMOTH JI0 MaitOyTHIX (haxiBIiB, OKpiM (paXxOBHUX KOMIIETEHTHOCTEH, BiH TOBUHEH
YMITH BUIBHO KOPHCTYBATHUCS 1HO3EMHOIO (DaXxOBOIO JITEPATypOl0, CaMOCTIHHO 3HAXOIUTH
BIIMOBIIHY 1H(OpMaIlifo Ta KBali()iKOBaHO BMPOBAHKYBATH 3700yTI pe3ybTaTH 1HITIOMOBHOL
HiATOTOBKM y CBOil mpodeciiiHiii mismbHOCTI. [Ipy 1IbOMy BHCOKMII piBEHb 3aCBOEHHS
3100yBavYaMH OCBITH 1HO3€MHOI MOBH, Oe3mocepeIHh0 00YMOBJICHHH BIPOBA/PKCHHIM CyYaCHUX
IHHOBAIITHUX TEXHOJIOT1 HaBYaHHS [2].

[udposi TexHOIOTII 3MIHIOIOTH OCBITHIN TIPOIIEC B YCHOMY CBITI BIZITO/I, IK BOHH BIIEpIIIE
3’IBUJINCS, a IOTIM CTaJd HEBIJ €MHOIO YAaCTHMHOIO HAIIIOr0 ITOBCSAKIEHHOTO XUTTA. OcBIiTHIH
MpoIleC TEePEKHUBAE TEPIOJ MEPEeXOoay BiJ TPAAUIIHHUX CHHXPOHHHX METO/IIB HABYAHHS, SKI
BiZIOYyBarOThCS B ayAUTOPIii, 1O ACHHXPOHHHUX, SIKI MOXKYTh OyTH NMPOBEJCHI B OyAb-IKOMY MicCIi
Ta/ab0 B Oyab-IKWHA dYac 1 MOXYTh OYTH TMpPEACTaBICHI y BUIISAL AWCTAHIIIHHOTO abo
€JIEKTPOHHOTO HaBYaHHS [4].

Y nmenmaroriyHii Haymi Ta TpakTHUIl TpoOjemMa BHKJIQJaHHS 1HO3EMHOI MOBH 3
BUKOPUCTaHHSAM LHM(PPOBUX TEXHOJIOTIH, 3HAWILIA JOCTAaTHHO IPYHTOBHE BiOOpaKECHHS B
HayKOBUX pPO3Biakax. JlOCTHiHKeHHIO OCOOIMBOCTEH Ta MOMKJIMBOCTI BUKOPUCTAHHS IHUGPOBUX
TEXHOJIOTii B OCBITHbOMY Ipolieci OyJr MpuypoOUYeHi HAyKOBI MOUIYKH BITYM3HAHUX BUCHUX B.
Annpymenko, FO. Banskman, I'. T'opyH, 1. lnukiBcekoi, M. XKannak, A. I'ypxiit, B. Jlanincekoro,
0.0Buapyk, A.UepHEHKO Ta IHIIUX.

Hapuanns Ha 0cHOBI IU(PPOBUX TEXHOJIOTIH — 1€ POOIIEMa, SKa € MPEIMETOM aKTHBHOTO
Ta IHTEHCUBHOT'O HAYKOBOT'O JIOCHITHUIIBKOTO 1HTepecy 1 3apyOikHux BueHux: C. bakc (S. Bax),
Kmapk (Kark), JI. Kpuctan (D. Crystal), FO. Jlam (Y. Lam), Cept (Sert), A. Temna (A. Tella),
HITepn (Sert), M. Bapmayep (M. Warschauer), Ta iH.

VY CBOiX HayKOBUX pO3BIAKaxX IOCIITHUKM aKLUEHTYIOTh YBary Ha MEpCIEeKTHBHICTb
IU(PPOBUX TEXHOJIOTIH y BHUBYEHHI IHO3EMHHUX MOB, OCKUIBKM BOHHU CHPHUSIOTH HE JIMIIE
ONTUMI3aIlil MPOIeCy HaBYaHHSI, aji€ | IiIBUIYIOTh MOTHBALIIIO Ta PE3yIbTATHBHICTh OCBITHHOTO
npoIiecy.

OpHi€ro 3 BAXIMBUX MPUYHH, YOMY HHU(POBI TEXHOJOTII CTad HEBIJI'€MHOIO YaCTHHOIO
CY4YacHOTO OCBITHBOT'O CEpElIOBHILA NMPU BUBYEHHS 1HO3EeMHUX MOB, Ha nyMmky I.I'opyn, € ix
MO>KJIUBICTh HaJaBaTH MEPCOHAI30BaH1 1HCTPYKIIIT Ta MaTepialu, K1 T03BOJISIOTH 300yBavam
OCBITH OOMpaTH MpOrpamMy HaBUaHHS Ta alaTyBaTH JI0 CBOIX 3amHTIB Ta MoTped [4].

Takum yrHOM, HUQPOBI TEXHOJIOTII HE TUIBKK MPUCKOPIOIOTH, @ 3HAYHO MOJICTIIYIOTh
OCBITHIH TpoIiec 1 poOIATh MPOLIEC HABYAHHS OUTBII IHTEPAKTUBHHUM Ta IMi3HABAJIHHUM. 3aBISKH
BUKOPUCTAHHIO ITU(PPOBUX TEXHOJOTIN, K BBakae JI.Mopchka, 3100yBadi OCBITH HaOyBarOTh
OUTBIIOT 30CEPEPKEHOCTI, YB@KHOCTI, a BIATAK II€ CHPHUSE PO3BUTKY KOMIETEHTHOCTEH
3100yBadiB OCBITH [5]. YBara cTy/IeHTIB IpH BUKOPUCTaHHI IU(PPOBUX TEXHOJIOT1H, HE € TACUBHO-
CHOTJIAAATBPHOI0, A aKTHBI3ye iX 10 [ii, OCKIJIbKM HEOoOXiHa peakiis Ha iHdopMarliio, 0
3 SBJSIETHCS] HA €KPaHI.

OpnHiero 3 nepeBar HU(POBUX TEXHOJIOTIH B OpraHizailii 3aHsTh 3 IHO3eMHOI MOBH € T€, 1110
BHUKJIaIad Ma€ HEOOMEXEHI MOXKJIMBOCTI IIOJ0 TBOPYOTO MiAXOAYy B OpraHizailii OCBITHBOTO
nporiecy [1]. Oxpim Toro, mudpoBi TEXHOIOTIT 3a0€3MeUy0Th MUPOKHA JOCTYN 10 HEOOXiqHOT
iH(opMartii, po3MHUPIOITHF KOMYHIKAITIHHI MOKIIMBOCTI Ta 3a0€3Me4yI0Th Bi3yali3allio Mporecy
HABYAHHS.

BizyanpHuii acnekT 3aiiMae ocoOimMBE MICIle B OCBITHROMY Iporieci. Bizyamizaris — 1ie
npoliec Mpe3eHTallii TaHUX 3a IOTIOMOT'0I0 300paXeHb, METOIO SIKOTO € MAKCHUMAJIbHE MOJICTTLECHHS
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po3yMmiHHS, BUANMA GopmMa MOkKe OYTH 3aCTOCOBaHA 10 OYAb-SIKOTO 00’ €KTY, Cy0’€KTY, Mpolecy
TOIILIO.

OTxe, udpoBizallisi OCBITHHOTO MPOLECY BiAKPUBAE HOBI IUISXU B PO3BUTKY MHCICHHS
3100yBadviB OCBITH, 3a0€3Meuylourd HOBI MOXKJIMBOCTI JIJI1 aKTUBHOTO HaBuaHHsA. HaitOimpin
BUKOPUCTOBYBaHMMHU 3aco0amu Bizyamizauii € mnpesentamii, Wordle, iHTenekT-kapTH Ta
iHporpadika [6].

Bisyauni3aiist HaB4aIbHOTO MaTepialy He TIJIbKM PO3BUBA€E BMIHHS IIPAIIOBATH 3 00pa3aMu
1 TAKUM YMHOM BCTAHOBIIIOE 3B 530K MK OKPEMHMH YSIBIICHHSIMHU, ajie ¥ crpuse GopMyBaHHIO
HOBHX OpPUTIHAIBHUX 11€l, CMUCIIOBUX JIiHIN, CTUMYJIIOE XyJIOKHIO YSIBY, CIIpUS€ aKTHUBI3aLii Ta
MIPUCKOPEHHIO 3amaM’ ITOBYBaHHS HaBUaJIbHOT 1H(OpMAaITii.

VY naykoBux nociimkeHHs O. CaBYeHKO BKa3ye, II0 BUKOPUCTaHHS MYJIbTUMENIHHUX
MpE3CHTAIlli Ha 3aHATTIX 3 1HO3EMHOI MOBU YMOXIIMBIIIOE TIOBHOI[IHHUN PO3BUTOK
KOMYHIKaTUBHOTO MiJXOAy, L0 Tependadae OBOJOJIHHS TaKUMH aCHEKTaMU 1HO3EMHOi MOBH:
OCBITHIM, PO3BHUBAJIHUM, III3HABAJIHPHUM 1 BHXOBHHUM, a TaKOX YycCiMa PEIENTUBHUMH 1
OPOAYKTUBHUMHU BHJIAMH MOBJICHHEBOI JISIIBHOCTI B MEXaxX OCBITHBOTO acCIEKTy: YWTAHHSM,
TOBOPIHHSIM, ayJIiFOBaHHSM Ta TUCHMOM [7].

IIpe3enTariii MaroTh TPH OCHOBHI ME€PEBAry: MiIBUIICHHS PiBHS 3aCBOEHHS TEOPETHYHOTO
MaTepiany; TOKpaIIeHHs PO3yMiHHS 3MICTY TeMH JIeKIii Ta ii 3amam’sITOBYBaHHS; 3py4YHICTH B
oopMIIeHHI 3700yBauaMy OCBITH KOHCIEKTY: MPABHJIBHICTh 3alKCiB, BUAUICHHS HaWOUIBII
3HAYYIIMX MOMEHTIB, YITOPSIIKYBaHHS KOHCIIEKTY [8].

Jlnst po3BUTKY IHCbMa UGPOBI Melia HaAal0Th Pi3Hi BapiaHTH MiATPUMKU MUChMa, KOJIX
B TpaauIliiHUX (hOopMax OCHOBHA yBara MpUAUBIETHCS (HOPMAIBHUM OCOOJHMBOCTSIM MTHCEMHOTO
MOBJICHHs. 3 IHIIOrO OOKy, JJii HaBYaHHS TpaMaTHKU ICHYIOTh pi3HI THIH BeO-CaiTiB, SKi
3a0€3MevyI0Th 1HAUBIAyabHY MPAKTUKY TpaMaTHKH, Hanpukia, Purdue Online Writing Lab a6o
Oe3KoIITOBHE MMporpamHe 3abesmedyeHHs, Take sk Hot Potatoes, mo mo3Bosisie BHKIIagadam
CTBOPIOBATH BJIACHI JIGKCHYHI Ta TpaMaTHYHI BIIPaBH 1 pO3MIIIYBaTH iX B [HTepHET-TIpOCTOPI.

[Ipe3enTariiss poOUTH 3aHATTSA 3aXOIUIIOIOYMMH, 1H(GOPMATUBHMMU Ta E€MOILIHHO
HacHYeHUMH. 3100yBavi OCBITH MOXKYTh OyTH MPUCYTHIMH B MPOIIECI HABYAHHS HA TPHOX PIBHIX
IpoIiecy CIIPUHHATTS: Bi3yallbHOMY, ayJ1i0, TAKTHJIEHOMY (ITMCHMOBOMY), LII0 JO3BOJISE iM OLIbII
rIHOIIIe 3aCBOITH Ta 3pO3YMITH HOBHIA MaTepial.

['onoBHOIO BIIMIHHICTIO Tpe3eHTalii € ii yHiKaJbHa 3MICTOBHa HACHYEHICTh Ta
IHTepakTUBHICTh. [Ipe3eHTarii yMOXIHMBIIOIOTh Pi3HI BHAM MOBJIEHHEBOI MISTIBHOCTI Ta iX
BUKOPUCTAHHA B PI3HUX KOMOIHAIIiSX, IO Ja€ MOXJIMBICTh BHKJIanadeBi BHOOpPY 3 OUIBIION
KUTBKOCTI ()OPM 1100 HaBYATIBHOI AiSTILHOCTI Ta MaTepiaiis. [1is1 yac BUKaay HOBOTO MaTepiaity
MIPE3CHTAllisl He MIOBHHHA 3aMIHIOBATH BUUTENS, a Ma€ 30aradyBaTH pO3IOBi/b, JOTIOBHIOKYH il
YHIKQIBHUMH (pakTaMu, sSKi HE MOXHAa MOSCHUTH CJIOBAaMH. YHIKaJbHUMH (aKTaMH, SKi
HEMO>KJIMBO MOSICHUTH CJIOBAMHU YH MPOJIEMOHCTPYBATH 1HITUMH 3aCO0aMHU.

[MudpoBa mpe3eHTallis CIyrye He JMIIEe A MOJAHHS 3HaHb, a W JUIA IX MEpeBipKH,
3aKpIIJIEHHS, TOBTOPEHHS, Y3aralbHEHHsI Ta CUCTeMaTH3allli.

BpaxoByroun Toii akxT, 1110 oOMeKeHi MOKIUBOCTI B3a€MOJIT 1032 MEXaMHU ayJUTODii,
3a0e3nevrid 1HIIMK PiBEHb BUKJIAJAAHHS 1HO3EMHHX MOB, OCHOBHOIO METOIO SIKOTO € PO3BUTOK
KOMYHIKaTUBHOI KOMIIETEHTHOCTI 3700yBauiB OCBITU. AKTyaJlbHUM € BHUKOPHUCTaHHS HOBHUX
TEXHOJIOT1H, OCOOJMBO HOBHX MOMKJIMBOCTEH ayJlio- Ta BIJCOKOMYHIKaIlii, 1m0 3 SBUJIKCS B
OCBITHROMY KOHTEKCTi. IlepeBara BifeokoH]epeHLil moasrae B TOMy, 10 BOHU 3a0€3MeUyIOTh
ayIi0-Bi3yaJIbHUI KaHaJI B3a€MO/Iii, HAOJMIKEHUH 10 aBTEHTUYHOI CUTYaIlil B peaIbHOMY KUTTI.
VYcHa B3aeMOJIis 3/1aBHA BBXKAETHCSA BAXKIMBUM €JIEMEHTOM Y BHBUEHHI JPyroi MOBH HPOTITOM
TPUBAJIOTO Yacy, 1 6arato HaAyKOBIIIB MOTO/KYIOTHCS 3 THM, 110 HABUYKH TOBOPIHHS HaiKparie
PO3BHUBAIOTHCS B aBTEHTUYHUX CUTYAIISIX, 10 Tepe10avaroTh 0OrOBOPEHHS 3HAUCHHS.

TakuM YHWHOM, BHUKOPHCTaHHS NHQPPOBUX TEXHOJOTIH, €(QEeKTHBHO BIUIMBAE Ha
1HAMBITyaJTi3allio Mpolecy HaBYaHHs iHO3eMHOT MOBH, BPaXxOBYIOUHM 3aIUTH 37100yBaviB OCBITH
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Ta

iXHI piBEHb MIATOTOBKH. 3aBISKU LbOMY 3a0e3MeuyeThcsi BUCOKHA PIBEHb MOTHBAI]

CTYJICHTIB BUBUATH 1HO3EMHY MOBY.

10.
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FORMS OF COMMUNICATION AT THE ENGLISH LESSONS

Communication is usually carried out in two forms: oral and written, each of which has its
own specifics. Oral form is characterized by:
— the wealth of intonation design;
— alarge amount of paralinguistic information (facial expressions, gestures);
— at a certain pace; otherwise, the temporal connection with the situation will be lost;
— high degree of automaticity, on what basis and the pace is based;
— contact with the partner of communication;
— a specific set of linguistic means;

— linearity in time, since it is impossible to return to a certain segment of conversation.

There are a number of skills, without which speaking in a foreign language is impossible.
We’ll characterize them.

Awareness and ability to clearly define their linguistic task, due to the fact that by entering
into communication, the pupil must clearly know what he/she wants to achieve: persuade,
persuade, inform, get an opinion on some question that interests him, advise something. Pupils
who are not aware of their speech problem, cannot determine it, often do not know what to talk
about.

The ability to plan the conversation consists in the fact that each of the participants in the
communication organizes the chain of their replicas so that the optimal way to achieve the
realization of their task (taking into account the likely reaction of the partner). The ability to plot
its strategic line in dialogic communication in a foreign language corresponds to a similar ability
in communication in the native language, but the content side of the planned correlates in these
two cases with the form of different languages. Even if in the native language the skill of strategic
planning in the student is developed, the full transfer of this ability in foreign communication does
not occur due to the connection of the formal and the content of the parties. The degree of
development of this ability in relation to the native language certainly influences the ability to plan
the course of conversation in a foreign language, and conversely, the development of this ability
in foreign language classes can contribute to improving the mother tongue. Therefore, the
development of the ability to plan the conversation in a foreign language is necessary. When
developing this skill, it is important to remember that some of the set of “intermediate” speech
functions can be used to implement any language task. So, in order to get information about
something, you can talk about your desire, the need for this information, ask to tell, use different
types of requests, not forgetting that at the right place you can hear and appreciate the information.
For each speech problem, a set of the most frequent (in certain situations) “intermediate” speech
functions and their location, which may vary in separate parts, is possible, but retains the general
logic of solving the speech problem. The discovery of such logical functional chains and their
variants, the use of them in the form of support is important for rationalizing the management of
the conversation (Mykhalchuk & Kryshevych, 2019).

In a real communication, a replica of the partner can to a greater or lesser extent correspond
to the predicted or not at all. This makes the speaker partly spontaneously rebuild his program
during communication. A partial reorganization can be said when the speaker’s main linguistic
task has not changed under the influence of a replica of the partner (which in itself is possible and
causes a significant reorganization of the program). A partial reorganization is possible through
the introduction of new, previously unprovoked speech actions or the exclusion of the planned
ones. It may also be associated with the temporary transition of the initiative to the linguistic
partner.
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The ability to seize and intercept the initiative of communication is due to the fact that at
each stage of the conversation, the initiative may be in the hands of one of the interlocutors, whose
linguistic task is at this time predominant, leading. Often, the tasks of both partners do not coincide.
In order to solve this problem, the speaker should be able to seize the initiative and keep it to the
goal. After this, the initiative may be intercepted by its linguistic partner. Knowledge of the rules
of capture and interception of the initiative and the relevant skills play an important role in learning
the conversation (Mykhalchuk, Bihunova, Fridrikh & Vietrova, 2021).

The ability to intercept the initiative is closely related to such ability of language etiquette
as the ability to give partner the opportunity to realize their linguistic task. This is due to such a
feature of communication as the temporary subjugation of one interlocutor to another — who is the
initiator at this stage of the conversation. After all, if there were no such temporary conquest, none
of the interlocutors could achieve its goal, for the purpose of which he/she entered the
conversation.

The five skills listed are the structure of the dialogue as a whole. The full development of
these skills is possible at a special stage of conversation training, where the student is dealing with
a large amount of information, within which there is a need for strategic planning, capture and
interception of the initiative. The following three skills can be developed at both the special and
non-special stages of the discussion.

The ability to respond adequately to the replica of the interlocutor is due to the choice of
such a functionally deterministic linguistic act, which would be combined with the functional
orientation of the replica-stimulus in accordance with the situation. For example, depending on the
situation on the request, there may be the following reactions: promise, refusal, request, advice,
etc. The ability to provoke one or another language action is due to the fact that the speaker should
be able to present such replicas-stimuli, with which could follow the replica-reaction of the desired
functional orientation.

The skill of functional manipulation within a single replica at the level of several speech
actions involves the ability to present deployed, complex replicas. Complementing replicas can go
in different directions, for example, to be a combination of several speech actions that correspond
to one language task. For example, if the linguistic task of the first interlocutor is to tell, to tell
where he spent his summer holidays, one of his replicas may have the following structure:
message-refinement-assessment. If the purpose of the first and second interlocutors is to get
information about how each of them spent the summer, one of their replicas may be as follows:
message-request.

When doing exercises, it must be taken into account that the main burden lies with the first
participant who offers incentives. He faces here with the task of compiling various kinds of
questions — general, special, dividing. Attempts to teach different questioning sentences separately
from mental tasks does not give a positive result. One can teach how to translate affirmative
sentences into a question or ask questions to different parts of a sentence, but the operational skills
are thus unstable and do not “work” when one has to implement content and language programs
at the same time.

In the process of choosing affirmative answers for the proposed situation, students develop
a kind of mental activity called “convergent thinking”, which ensures finding one (or several)
possible answers to the proposed questions. As a result, the list of the corresponding replicas is
removed from the board (if there is a certainty that they are all learned).
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LEARNING ENGLISH THROUGH SOCIAL MEDIA

Social media is a means to interact with other people. Active use of social media began
only in the mid-2000s. For younger generations this is indeed the case — they don’t get to know
the world without TikTok, Instagram or YouTube, etc. These platforms have rapidly burst into
everyday life and conquered millions. Funny videos, informative content, educational series —
there is plenty of everything, for every taste. What is really impressive is that social media today
doesn’t only entertain, but also teaches. From historical facts and step-by-step instructions to
cooking recipes and, of course, learning English. Short videos have become especially effective:
they present the material in convenient, small doses, repeat the key words and phrases and make
the learning process easy and exciting.

Learning English has become a necessity in today’s globalized world. According to the
statistical research, 77% of students use social media for educational purposes and 90% of them
evaluate the influence of social media on studies as rather positive (JJopomenko, 2020).
Traditionally, learning a language took place in the classroom. But now the popularity of learning
it on social networks has increased. Now there are many platforms for learning, and you can even
practice communicating online with people from any country in the world online.

Social media platforms provide a variety of opportunities to improve vocabulary, listening
skills, and even speaking skills. For example, short videos on TikTok or Instagram Reels often use
authentic, everyday English, helping learners understand how native speakers communicate in
everyday life. YouTube channels dedicated to language learning (e.g. BBC Learning English,
EnglishClass101) offer structured and accessible lessons. You can also get feedback on your
writing on these platforms to see what you’re doing well and what you need to work on.

Students say they feel more motivated to learn when the content is fun, accessible, and
visually appealing. Another advantage is the flexibility — students can practice English anytime,
anywhere.

Social media can be an effective additional tool for learning English, especially for young
learners who are already active online. This promotes language immersion and helps develop
confidence in using English in everyday situations. However, it should not replace traditional
teaching methods, but rather support and enrich them.
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STUDYING FOREIGN LANGUAGES AT SECONDARY SCHOOL

In the State Education Standard of Studying Foreign Languages possession of writing
involves the achievement of an elementary communicative competence that provides the pupil
with the skills in the most typical situations of daily communication. It should also be considered
psycholinguistic mechanisms of writing. In Psychology and Physiology, the letter is recognized as
the most complex form of speech activity, which involves all speech analyzers: auditory, motor,
acoustic ones.

Also, we mean writing as an expressive productive form of speech communication. The
material based on writing is spelling and graphic skills. Writing is based on the use of verbal signs
fixed by the neural bonds of the cerebral cortex in the form of visual and hand-motor images that
interact with the auditory and speech muscles.

Being able to write graphically and correctly depicting the letters of the alphabet,
transforming the sounds into letters, thus assimilating the sound, using graphic and kinesthetic
images of the word with its meaning; it means to spell words correctly, to write words, phrases, to
put punctuation marks; to operate language structures; to be able to formulate pupils’ thoughts in
writing (Mykhalchuk, Bihunova, Fridrikh & Vietrova, 2021).

The process of written speech, as it is well known, begins with internal speech. It is fixed
in the internal speech that is a program of utterance is being prepared, a selection of lexical units
was given. It is a process of grammatical representation of sentences, such as, their logical
combination in paragraphs. The whole process consists of internal rehearsing and fixing the
prepared material on paper, which requires the automated operation of sound-graphic associations.
The process of writing a letter is facilitated by the fact that the person who writes does not
experience a shortage of time, which allows a more thorough reflection of the content and helps
to form of a future statement, more precisely to carry out both the previous synthesis and the
retrospective analysis of the written material. The ability to find in memory the necessary language
means to provide accurate and clear expression of thoughts, the ability to use the dictionary and
other directories having been added to the written information, to do this process more confident.

The main purpose of teaching writing technique in a foreign language is to form graphic /
calligraphic and spelling skills of pupils. By calligraphy skills we understand the skills of writing
letters and letter combinations of this language. Foreign languages taught in school — English,
German, French — use Latin graphics. The analysis of the system of printed signs of the Ukrainian
and Latin alphabets was indicated by tese languages; they have similar letters (Aa, Oo, Ee, Mm,
Kk, Pp), letters that were coincided in one part with the writing ones (Tt, Hh, Uu, Bb), letters
strokes of which are completely different from the letters of the Ukrainian alphabet (Ss, Ff, Rr,
Qq, Ww, Jj, Zz).

Under spelling skills, we understand skills of writing words in accordance with the rules
of the use of written signs in each particular word. Spelling systems of foreign languages having
been studied at secondary schools are based on three basic principles:

1) phonetic one, when the letter completely corresponds to the sound, it is the support of a
pronunciation (for example, in English: pen);

2) morphological principle, when writing is determined by the rules of Grammar
(Morphology), regardless of phonetic conditions, for example, in related words or forms (eg., in
English: nation — nationality);

3) traditional (historical) principles, when the spelling forms are traditionally fixed and
reflected by missing norms of pronunciation (for example, in English: daughter).

Also, there are difficulties in conflict learning spelling: letters combining one sound (for
example, English: sh, th, ck); one letter may transmit different phonemes, for example: in English,
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German and French the letter (s) corresponds to several sounds. Or vice versa — one sound is
depicted by the letter with different graphs (for example, English: ir, er, ur). The presence of so-
called “dumb” letters (for example, in English: “¢” in words with open composition — line, plate;
in the letters: wh-, -ght: who, eight) (Guevara Erra, Mateos, Wennberg, Perez & Velazquez, 2016).

Consequently, writing can play a conflict significant role in the process of teaching of oral
speech, by reading, vocabulary, grammar. In addition, the important function of writing in teaching
foreign languages is that at all stages of studying it can be as the most effective means of control.

Also, to speak English well pupils have to study intonation of a foreign language.
Intonation is a complex of prosocial means, the complex unity of such components, as melody,
phrase and logical emphasis, rhythm, timbre, tempo, pause. The purpose of teaching intonation is
the formation of receptive rhythmic-intonational skills, or “intonational hearing” in listening and
providing productive rhythmic-intonational skills in speaking when reading aloud. It is important
to note that the learning process of intonation should include the inseparable formation of both
groups of skills.

We have to distinguish Intonation skills are speech skills. Speech is situational in nature,
and therefore the intonation always depends on the speech situation: who we talk with, where we
are, what communicative intention we want to accomplish with intonation. First of all, this applies
to such components of intonation as logical emphasis and melody. Both components can change
the meaning of the utterance. So, if in the sentence “Eve is my niece” the logical emphasis falls on
the last word, then the speaker is interested in who is Eve, if on the second one — whose niece Eve
is, on the first word — who is a niece. For example: 1) Eve is my niece. 2) Eve is my daddy. 3) My
niece is Eve.

Changing the melody can also change the content of the sentence. Thus, in English,
sentences with a verb in an ordering manner may, depending on the final tone, be expressed by the
order (downward tone) or a request (ascending tone). For example: Take a seat, please. Such a 1
seat please.

Instructive exercises and foreign language reproduction exercises are also used. Thus,
exercises for reception of intonational models are intended for the development of pupils’
intonational hearing and have the following types, such as: recognition exercises, exercises for the
differentiation of English words, phrases and their identification. Here are examples: the exercise
on recognition (listen to the instructions given by parents to their children). Raise your hand (a
signal card) when you hear that the order is made in the form of a request. The request is
transmitted in the ascending tone). For example: 1) Wash up, 1 please. 2) Feed the cat and the
dog, please.

Exercises for differentiation (the same situation: decide if they both request children, if so,
place a “+” sign next to the corresponding number if there is no “-” sign). For example: 1) Mother:
Wash 1 up, please. Father: Sweep the 1 floor, please. 2)Mother: Feed the X cat, please. Father:
Feed the 1 dog, please. (A key: 1+, 2-).

Exercises for (re)production of intonational models by their nature are conditional-
communicative, receptive-reproductive exercises for simulation, substitution and transformation
of the speech patterns, as well as productive exercises on the self-use of English at the level of
phrases and over-the-fold unity. Here are examples: an exercise on simulation (ask a friend to do
what I ask you for). For example: T: Give me the 1 book; P (3Beprarouuncs no ToBapuimia): Give
me the 1 book, please.

Substitution exercises (asking pupils to give a certain thing to the teacher. Ask a friend with
a similar request, but ask for another thing). For example: T: Give me a 1 rubber; P (asking a
friend): Give me a 1 ruler.

Exercises for transformation (listen to the orders of the teacher and pass them to the friend
as a request). For example: T: Open Y the door; P: Open the 1 door.

Exercises for self-use of English (there are many things on the table for the teacher: pupils
have to ask them in English). For example: P: Give me a 1 pencil; T: Here you are; P: Thank you.
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The activity on intonation should be continued with providing communicative exercises in
speaking, listening and reading aloud. It is in these conditions that it is necessary to check how
well the pupils have learned a foreign language.

So, we distinguish such communicative techniques of teaching teenagers dialogical and
monological speech, which help the teacher to avoid conflict in communicative language teaching
theory and practice in Ukrainian context:

the technique of organizing dialogical communication;

the technique of organizing monological communication;

the techniques of oral communication;

the techniques of organizing communication in a writing form (or quasi-
communication);

reading as a type of speech activity.
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DIALOGICAL COMMUNICATION IN THE PROCESS OF TASK-BASED
LANGUAGE TEACHING AT THE ENGLISH LESSONS

Task-Based Language Teaching at the English Lessons is characterized by specific
linguistic, psychological and integrative features. They need to be considered for the development
of an appropriate training system and specific methodological recommendations. Let’s define the
basic concepts of facilitative interaction. First of all, Task-Based Language Teaching at the English
Lessons is a united situational-thematic community and communicative motives of the
combination of verbal statements consistently generated by two or more interlocutors in the direct
act of communication. Task-Based Language Teaching at the English Lessons at secondary
schools often takes a place in the process of organizing dialogues.

From the linguistic point of view dialogization is the process of facilitative speech
interaction, which involves the exchange of replicas that do not reach the scope of monologue
statements. The term “dialogue” is understood as the process of dialoguing, and its result-text, but
the text will not always be dialogically in the content (El-Zawawy, 2021).

The dialogue (from “dialogues”, diagonal, logos) is a conversation between two or more
people. Expressions are short, often they are fragmentary replicas.

Let’s show the linguistic features of dialogical communication in the process of Task-
Based Language Teaching at the English Lessons.

Dialogue as a product of coordinated verbal speech activity of two (three or more)
interlocutors, is a coherent text that has all the main characteristics of the unambiguous unity. The
parameters of the oral dialog can be included:

— referring to one or another sphere of oral communication;

— the nature of the subject (one topic, a system of themes, several different themes);

— anumber of creators of the text (dialogue, trilogy, polygon);

— functional style of speech (spoken, officially or business, etc.);

— degree of readiness of the subjects of speech act (presence of workpieces, thoughts and

facts, degree of mastering the topic);

— linguistic characteristics (normative language, composition of the dictionary,
intonational design);

— situationally (the degree of support of speaking on infant communication channels in
the process of their speech contact and the reflection of this particular communication
in the text);

— depth and detail of the communicative development of the topic (or topics) that are
discussed during the speech contact (Guevara Erra, Mateos, Wennberg, Perez &
Velazquez, 2016).

The dialogical text consists of dialogical unity, representing autonomous pairs of replicas,

within which there is particularly close content — a lingual connectivity.

Dialogical unities can be constant and mobile (those that go over one another).

For example:

L

1) — Did you live here for a long time?
2) —Long ago.
3) — How many years?
4) —1It’s more than twenty.
II.
1) —TIreally like to read.
2) — What to read?
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3) —Iam attracted to science fiction.
4) — And detectives do you like?
5) —No, somehow not so much.

In dialog 1 replicas 2-4 are constant dialogical unities. In Dialogue 2, which consists of 5
replicas, 2, 3, 4 replies of dialogical unities are mobile.

A specific feature of dialogical speech as the most characteristic variety of oral speech is
its ellipticity. It is characteristic of all language levels of dialogical speech: phonetic, lexical,
grammatical.

The phonetic ellipses is a reduction of sounds; for example, an auxiliary verb in the English
language, which, together with a part of one or another lexical element is one word. For example:
do not>don’t; does not>doesn’t; shall not> shan’t; I have>I’ve; he had>he’d; had not>hadn’t;
cannot>can’t. Such ellipses include speech formations of this type:

‘course (of course), ‘cause (because), [ was (It was), what d’ye want? (What do you want?),
etc.

The lexical ellipses manifests itself in the reduction of forms of full-fledged words and
abbreviations of phrases. For example: exam (examination); prof (professor); doc (doctor); fridge
(refrigerator); phone (telephone); flue (influenza); all right (It’s all right); see you later (I’ll see
you later).

The grammatical ellipses is observed in dialogical speech both morphologically and
syntactically. Morphological ellipses is either the release of a semantic verb or an infinitive part,
or the omission of an auxiliary verb in analytic forms (for example: done < have done, had done,
is done; going < are going (where ye goung? = where are you going?); have a smoke? (Will you
have a smoke?); why didn’t you come? You promised to.

The syntactical ellipses is a phenomenon typical for dialogical speech of any language. It
is caused by three main factors:

1) transmission of information of voice communication channels;

2) reliance on speech works (own or interlocutor) who spoke at the moment of

conversation;

3) combination of the first and the second factors.
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THE ROLE OF INTERNET RESOURCES IN THE PROCESS OF
LEARNING ENGLISH

In the modern world, the Internet has become an essential tool for learning foreign
languages, especially English. With the vast array of digital platforms available today, learners
have unprecedented opportunities to enhance their language skills both inside and outside the
classroom.

Online resources provide immediate and diverse access to authentic English materials.
Websites such as BBC Learning English and Voice of America Learning English offer news
articles, videos, and listening exercises specifically designed for language learners. As Harmer
notes, exposure to authentic language materials greatly contributes to the development of reading
and listening skills, as learners encounter the language used naturally (Harmer, 2015).

The Internet fosters interactive learning. Platforms like Duolingo, Memrise, and Quizlet
use gamification and personalized learning paths to motivate users and help them retain vocabulary
and grammar structures more effectively. According to R. Godwin-Jones (2018), digital tools that
incorporate spaced repetition and interactive exercises significantly improve long-term memory
retention and learner engagement.

Moreover, the Internet enables communication with native speakers and other learners
worldwide. Through platforms such as Tandem and HelloTalk, students can practise speaking and
writing in real-time, developing their fluency and cultural competence. Virtual language
exchanges not only offer authentic communication experiences but also promote intercultural
understanding, which is vital in the context of global English use.

Additionally, online communities and forums like Reddit’s r/EnglishLearning and English
Stack Exchange allow learners to ask questions, share experiences, and receive feedback from a
broad audience. This form of collaborative learning is emphasized by L.Vygotsky’s social
constructivist theory, which highlights the importance of social interaction in the learning process
(Vygotsky, 1978).

Recent technological advancements have significantly reshaped the landscape of English
language learning through the Internet. One major trend is the integration of artificial intelligence
(AI) into language learning platforms. Al-powered applications, such as Grammarly and ChatGPT,
offer personalized feedback on grammar, style, and vocabulary usage. These tools adapt to the
learner’s level and learning pace, making the experience more tailored and efficient. As
highlighted by Kukulska-Hulme, Al-driven language learning tools provide opportunities for
adaptive learning, where content and tasks adjust dynamically based on the learner’s progress.

Another notable trend is the rise of adaptive learning technologies. These systems analyze
user performance and customize the learning experience to address individual strengths and
weaknesses. Platforms like Rosetta Stone and Babbel incorporate adaptive algorithms to ensure
that learners focus on areas needing improvement, thus maximizing learning efficiency.

Furthermore, the use of virtual reality (VR) and augmented reality (AR) is gaining
momentum in language education. Tools like Mondly VR immerse learners in simulated
environments where they can practice conversational English in realistic contexts. According to
P. Wang and C. Chen, immersive technologies not only enhance engagement but also improve
retention by providing contextual learning experiences (Wang P., Chen C., 2020).

Finally, the increasing popularity of Massive Open Online Courses (MOOCs) offers
learners access to structured English language courses from prestigious institutions. Platforms like
Coursera and edX provide courses specifically tailored for English learners at various proficiency
levels.
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However, despite these promising trends, accessibility remains a challenge. Not all learners
have equal access to high-quality Internet connections or advanced devices needed to utilize the
latest technologies.

In conclusion, Internet resources play a significant role in modern English language
acquisition. They provide access to authentic materials, enable interactive and personalized
learning, facilitate communication with native speakers, and encourage collaboration among
learners. The emergence of Al, adaptive learning, VR, and MOOC:s further enhances the potential
for effective and engaging English learning.

REFERENCES:

1. Godwin-Jones, R. (2018). “Emerging Technologies: Mobile-Assisted Language Learning.”
Language Learning & Technology, 22(1), 2-11.

2. Harmer, J. (2015). The Practice of English Language Teaching (5th ed.). Pearson Education.

3. Kukulska-Hulme, A. (2020). “Mobile Assisted Language Learning [Revisited].” Language
Learning & Technology, 24(2), 1-7.

4. Vygotsky, L. S. (1978). Mindin Society: The Development of Higher Psychological Processes.
Harvard University Press.

5. Wang, P., & Chen, C. (2020). “The Use of Virtual Reality in Language Learning : A Review.”
The Asia-Pacific Education Researcher, 29, 449-461.

153



AKTyarnbHi NpobnemMy cyyacHoi iHo3eMHoI ¢inonorii: MaTepianu VI BceykpaiHCbKOi HayKOBO-
MPaKTU4YHOI KOHPepeHLii 3006yBaYiB BULLOI OCBITM Ta MONOAMX BYeHKX, 20 TpaBHs 2025 poky

3MICT
Cexkiist 1. @oHeTHYHA, JIGKCHYHA Ta TPaMaTUYHA CUCTEMHU MOBH 1 METOJIU iX TOCIIKEHb........... 3
DS 12 e B Y0 )i 1 521 o TSRS 3
ONEKCAHIPA TKABKO ...eeeeiiiiieieiiiieeeeiiiieeeeieeeeesiteeeessabteeeessteeesssntaeeessnsaeesasssseeesennsseeennns 6
OJEHA JKOTMOOUYK ....vvientieiiieiieeiteette st ettesiteettestteebeesabeesseesaseenseessseenseassseenseessseenseennnes 8
KaPUHA BEITHCBKA. ... vviiieviieciieciieeiee et e et e e s teeesaeeessteeeseaeessaeeesseesssseessseeessseesnsseeens 11
Daryna Kalish, Yana VOoitoVYCh........c.ccociiiiiiiiiiicce et 13
[HHA KOBambUYK, SIHA BOITHAD .....eeiiiiiiiiiiecieeee e 15
TTOMTHA MITTBHITYK ... vveeiivieeeireeeeiteeesiieeestteeesseeesseeessseeesssaeenssaesssseessseesssesssesssssessnsseeans 18
JIAPIST HATOPHA. ... .eeiciiieiieeeiie ettt e e e st e et e e e seaeeeseaeeesbeeessaeesssaeesnseeensseeens 20
JTAPHTHA TEPETA ...vveeiiieiiiie ettt ettt et e et e st e e st e e sabeeesabeeennneeens 22
Cexkitist 2. MiXKyIbTYpHA KOMYHIKAIIiSl B CMIEKT1 Cy4aCHUX JIIHTBICTHYHUX JAOCTIHKEHb .......... 24
Alvina Alyieva, lelyzaveta Matat-Vikhlyantseva..........c.cccoceeeeiieeiiieeiieesieccee e 24
Cexkiiist 3. Teopist 1 MPAKTUKA TIEPEKITAILY ..vveevveerrernreenureareenseesseesseessseesseesssessssesseesseessessseesseenns 26
JICHIIC BIIISIK ......uviiiiiiiiie e ettt e e e et e e e e tae e e e eataeaeeennes 26
HAaTATIT BaXAPUYK..eecuvviieiiieeiiieeiieesiee ettt e et e e seeesaeeessbeeesebeeesaeeesseessseeessseeessseesnsseeens 28
JTAHUIIO MEXATTBUYK ...eeeevieeirieeniteeeniteeenieeesteeesseeessseeessseeensseesssseessssesssssessseesssseessseesns 30
JTAHUIIO TAPACTOK ...eeuuviiiiiieiitieeitieeitee ettt e e ite e st e esibeeessbeeenateesaneesnteesnseeesaseeesaseesnnseeans 32
CODIT TOMUYK c.vvieeiiiieeiieeeieeeeiteeeieeesteeesteeetaeeetaeeessaeessaeesssaeessseeessseesasseesasseesnsseeans 34
Cekuis 4. AkTyanbHi TpoOJeMH JITEpaTypO3HAaBCTBA, IICUXONIHTBICTUKM 1 Cy4acHOi
TICUXOJTOTTIHOT TIPAKTHKH ...eeuvveeenereeesreeesseeasseesssseessseessssessssseesssssassssesssssesssssessssesssssessssesssssessnnns 39
TETSHA [ABPHITIOK. ... vviieieiiiieeeeiitiee et ee e et e e e eateeeeeitteeessnsaeeeessnsaaeesssnsseeeeassseeesnnnens 39
JTAPHTHA JIAKYTAH ....eeiuiiiiiiiieeniiieeitte et e ettt e et e e st e e st e esibeeenabeesaseessbeesaseeesaseessaseesnnseeens 41
IMAPIST JIBEOOQ@ ...ccevieeeeiieeeiiieeeiteeeite et e e tte e e teeeeteeessaeeessbaeessbaeesssaessseeenseeeensaeennseeeanseeans 44
AHACTACIST JKYKOBCBKA ... veeeiuvieeiiieesiteeesiteeestteesseeesseeessseeessseesssseesssseessssessssesssssessssesans 46
THHA KOBATTBUYK ....eeeiitiiiiiieeiitie ettt ettt ettt ettt e et eesite e s bt e e sabeeesabeeesabeeennneeens 50
AHACTACIT JIEBIIIBKA «..ceeeeeeeee et e e e e e e e e e e e e e e e e e e e e e e e e e e e aaaeaeaas 52
TTABIIO TTIITOHIK ...ttt ettt ettt ettt et et e et e sateembeesabeenteans 54
FOTIIST CHUEBCBKA ....eeuveiieiieiieeitenit ettt sttt sttt sttt et e be et sbeebeeatesaeenbeas 56
B10TTETTA COTOHUYK . ....cecuviieriiieiiiieeiieeesieeeiteeesieeesaeeessseeensseeesseeesseesnsseesnseeesseesssseeens 59
Cexkiis 5. HOBITHI METOAUKH HABYAHHS THOBEMHIIX MOB ... .ueeeeeeeeeenneeeeeeeeeeeenenaaeeeeeeeeeeeennaaaeeeens 61
TAHHA AHIPOIILYK ..eevvieiiiieeitieeiite et e ettt e siteesieeesiaeeesibeeenateesaaeessseesaseeesnseessnseesnnseeens 61
OTNEKCAHP AHTOHEOK ....vvvvvieeerueiieeeeinereessseseeesauseeeesssseeesassseesessssseesssssseeessnsseesssnsseees 63
PN 2 9110007 03017 1:40):1S) 14 SRS 65
Karepuna Bacuneib, MapruHa BOTAUMK .........ccocviiriiiiniieiiieeiceeeceeee e 67
MHUPOCTABA BUIITHEBCBKA ....eeeeiuiviieeeeiiiieeeeiiieeeeeiieeeeeiiteeeesiaeeeessasaeeessnnsaeeeesnnsneessnnnnes 69
L0 00) T 12300 7 0 ()3 L SR PSRRI 71
IITOHA TEHMIK ...ttt ettt ettt et enee 74



AKTyarnbHi NpobnemMy cyyacHoi iHo3eMHoI ¢inonorii: MaTepianu VI BceykpaiHCbKOi HayKOBO-
MPaKTU4YHOI KOHPepeHLii 3006yBaYiB BULLOI OCBITM Ta MONOAMX BYeHKX, 20 TpaBHs 2025 poky

BHamMCHABA TEPYK....eeeiiiiiiiiiie ettt 77
TETSIHA [OTIOBEHKO. .....eeteiiiiiieeieet ettt sttt 80
CODIT TYIOBCEK .eeeuevieeiiieeiieeettee ettt e eiteesteeestaeeeseteeeaseesaaeessaeesssaeesssaeesssaeesssaeensseennns 82
FOTMISE JIEMUYK .ttt ettt sttt te et e st e et e sateesbeessaeensaessaeenseasssesnseensseenseansseenseens 84
MUPOCTABA JICHUCHOK ... ..veeeniiieeiiieeiiee ettt e ettt e sttt esieeesiteeesateesateesbteesasteesaseeesaseesnnneeens 86
L0202 2 I 107 010) 11000 RSP USP 89
IBAHHA JKAOUMK ...ttt sttt sttt st b et sbe et st e it enbe e 91
CepadiMa BaXAPUCHKO . ....cuveerrerureerienieeeiteestteateessteeseessaeesseesseesnseesseessseesseessseenseesnseenns 93
000705 ;B 211 011 ) XSSOSR 96
CBITIAHA KHPHITIOK ....ovviiiiiiiieiie ettt ettt et e te ettt e et ssae e s e snseeseesaseenne 97
JIECS KOPOIIBUYK ....eeeiuiiieeiiieeitee ettt ettt ettt ettt e st e e st e e st e e sabeeesabeeennseeenene 100
ANastasiia KOUIYK......c.ooouiiiiiicicce e e e 102
Onmner JleoHoBeIb, OJIbra BE3KOPOBAMHA .......cevviieiiiieniiieeiieeeiie ettt 104
011716220 10 B L300 91 1 15 ) OO UPRTSRRP 109
[HHA MITITYK, AJTIHA 3aT0POTKHA .. 0eeevieeereeeereeeireeeieeessseeesseeesseeessseeessseesssseessssessnsees 112
BOTZIaHA MOBUAH ....couiiiiiiiiiiiiieiiceiect ettt ettt st 114
JIAHA MY UK. ....eeiiiiiiiiieiiieeeiee et et ee et e st e et e e st eesibeestbeeesabeesnbteesabeeesabeeenaseeennseas 117
AHACTACIT HEPOIMK .....couviiiiiiieeiiie ettt ettt e ettt e e tee e st e e ssaeeessaeeensseeensaeeenneas 119
D0 00 0 (5121700 0] o) OO USRS RPN 121
Codois Hikidopora, Onena KacatkiHa-KyOUIITKIHA ..........cccveeviierieeniieeieeiieeieeiee e 123
107017 01 E21 o 1< v USRS 126
TETSHA TTEIIMIIIOK ...ttt ettt 129
JTHOIMHUIIA TIETPYCD +envieeiiiieeiieeeite ettt ettt sttt e st e et eeesnsee e 131
SHa [TMIHAK, ONbra BE3KOPOBAMHA ......vvveieeiiieeeeiiiieeeeiiieeeeeiieeeeesieeeeeseareeeeenaaeeeens 134
Uliana POIKOVSKA .....cocuiiiiiiiiiiieceiecee ettt 136
CODIT POMAHOBHU ......ooviieiiieiieeiieiieeiteeite ettt eite et et e e bt esaae e bt e snneenseesnseenseennnes 138
Onexcanap PyneHKO, IPHHA 3a01KA .......cecvveeerieeciiieeiieeeiteeeieeeeveeesveeeseveeesaveeeeaee s 140
OTEC CABIOK ....euteeiiieiieeeiie ettt ettt ettt ettt e sat e et e bt st e sate et e saeeeteesaeeenneenanes 143
IITOHA CEMEHIOK .....veiniiiiiiiiiieeiieeite ettt ettt ettt ettt ettt esae e e esaees 146
PN 2 1 6T 0070 T TSRS 147
AHACTACIT DEIIOPYK .. vveeurierureetierieettenreeseesteeseessseesseessseeseessseesseessseenseesssesnseessseenne 150
Dariia YaKOoVeNKO .....co.eiiiiiiiieieiieieeete ettt 152

155



	Секція 1. Фонетична, лексична та граматична системи мови і методи їх досліджень
	Яна Боднар
	Роль метафори в екологічному дискурсі

	Олександра Жавко
	Денотативні і конотативні значення лексичних одиниць

	Олена Жолобчук
	Characteristics of Dialogical Communication

	Карина Зелінська
	Англійські запозичення в регіональних медіа

	Daryna Kalish, Yana Voitovych
	Internet Abbreviations In Modern English: Linguistic Perspective

	Інна Ковальчук, Яна Боднар
	Англійська лексикографія: класифікація та функціональні особливості сучасних словників

	Поліна Мільнічук
	The disappearance of minority languages as a pressing issue in contemporary philology: causes and consequences

	Дарія Нагорна
	Listening as a Comprehensive Speech Activity

	Дарина Терета
	Компліментарні висловлювання в структурі мовленнєвого етикету


	Секція 2. Міжкультурна комунікація в аспекті сучасних лінгвістичних досліджень
	Alvina Alyieva, Ielyzaveta Matat-Vikhlyantseva
	Intercultural Communication in the Agricultural Sector: Challenges and Perspectives


	Секція 3. Теорія і практика перекладу
	Денис Біляк
	Проблема еквівалентності перекладу в філології

	Наталія Захарчук
	Особливості перекладу художньої деталі (на прикладі роману Ф.С. Фіцджеральда «Великий Гетсбі»)

	Данило Михальчук
	Сучасні підходи відтворення термінів різних наукових дискурсів: інструментарій Google Translate

	Данило Тарасюк
	Машинний переклад, його застосування для передачі значень термінів

	Софія Томчук
	Translation as a Kind of Unique Text


	Секція 4. Актуальні проблеми літературознавства, психолінгвістики і сучасної психологічної практики
	Тетяна Гаврилюк
	Психологічні особливості самооцінки у підлітковому віці

	Дарина Джуган
	The Influence of Cognitive Processes in the Paradigm of English Language School Learning

	Марія Дзюба
	Мова мас-медіа та її роль у формуванні емоційного реагування на літературні та культурні тексти

	Анастасія Жуковська
	Жанрові особливості героїчного фентезі

	Інна Ковальчук
	Порівняння в казці О. Вайлда «Соловей і троянда»: створення візуального та емоційного впливу

	Анастасія Левицька
	Психолінгвістичні дослідження сприйняття медіа-контенту: вплив мовних елементів на поведінку та мислення аудиторії

	Павло Пшонік
	Повтор як риторичний засіб у політичних промовах

	Юлія Сичевська
	Лінгвістичні, психологічні та інтегративні особливості діалогу

	Віолетта Солончук
	Psychological Characteristics of Studying Reading


	Секція 5. Новітні методики навчання іноземних мов
	Ганна Андрощук
	Вплив онлайн навчання на формування автономії у здобувачів вищої педагогічної освіти: дослідження практик викладання англійської мови

	Олександр Антонюк
	Encouraging of Self-Initiation at the English Language Lessons

	Андрій Бриковець
	Історія розвитку штучного інтелекту та його місце в освіті

	Катерина Василець, Марина Богачик
	Psychological and Pedagogical Aspects of Motivation in Primary School Students

	Мирослава Вишневська
	Використання медіа ресурсів у процесі навчання англійської мови учнів старшої школи (на матеріалі твору Дж. К. Роулінг «Гаррі Поттер»)

	Ілона Гаврилович
	Проблема навчання читанню як виду мовленнєвої діяльності підлітків за заняттях англійської мови

	Ілона Геник
	The Ways of Organizing Classroom Management

	Владислава Герук
	Reasons of Doing Mistakes in Writing

	Тетяна Головенко
	The Main Characteristics of Communicative-Competent Approach

	Софія Гудовсек
	Techniques to increase the effectiveness of studying vocabulary at the lessons of English

	Юлія Демчук
	Інтерактивне навчання на уроках іноземної мови учнів початкової школи

	Мирослава Денисюк
	Використання ігрових технологій у формуванні іншомовної комунікативної компетентності в учнів основної школи

	Віолетта Солончук
	Psychological Characteristics of Studying Reading

	Інна Дорошко
	Використання технології “task-based learning” на уроках англійської мови в старшій школі

	Іванна Жабчик
	Компоненти навчання іноземної мови в сучасних закладах освіти

	Серафіма Захарченко
	Conversational Methods as the Most Productive Ones to Provide Grammar Tests in Oral Form

	Карина Каплюк
	Input Hypothesis of S. Krashen and its implementation in a Higher school

	Світлана Кирилюк
	Особливості організації освітнього середовища у процесі навчання англійської мови учнів початкової школи

	Леся Корольчук
	Новітні методики навчання англійської мови студентів економічних спеціальностей у зво

	Anastasiia Koulyk
	Utiliser une chanson pour travailler le vocabulaire et la grammaire

	Олег Леоновець, Ольга Безкоровайна
	Формування англомовної комунікативної компетенції учнів старшої школи в умовах особистісно-орієнтованого підходу

	Єлизавета Люклянчук
	STEM як ключовий компонент інноваційності педагога

	Інна Міщук, Аліна Задорожна
	Цифрові інтерактивні інструменти у змішаному навчанні англійської мови

	Богдана Мовчан
	Денотативні техніки навчання школярів англійської мови

	Дана Мучак
	The History of Digital Learning in EFL Online Classroom

	Анастасія Неродик
	Blended Learning in a High School Under Modern Circumstances

	Лілія Нечипорук
	Organization of classroom independent work on foreign language lessons in high school

	Софія Нікіфорова, Олена Касаткіна-Кубишкіна
	Creating Safe Learning Spaces: The Teacher’s Role in Trauma-Sensitive Education

	Юрій Парета
	Different Types of Tests for Checking Writing Skills of Pupils

	Тетяна Пелишок
	The Actuality of the Problem of Communicative Language Teaching Teenagers at the Lessons of English

	Людмила Петрусь
	Different Types of Mnemonic Strategies

	Яна Пишняк, Ольга Безкоровайна
	Дистанційне навчання іноземним мовам: специфіка і перспективи

	Uliana Polikovska
	Teaching a foreign language to primary school students at NUS, according to types of intelligence

	Софія Романович
	The Problem of Emphasizing of Cultural and Sociolinguistic Aspects for Developing Productive Skills in a Higher School

	Олександр Руденко, Ірина Забіяка
	Цифрові технології при вивченні іноземної мови

	Олеся Савюк
	Forms of Communication at the English Lessons

	Ілона Семенюк
	Learning English through Social Media

	Анна Тригуба
	Studying Foreign Languages at Secondary School

	Анастасія Федорук
	Dialogical Communication in the Process of Task-Based Language Teaching at the English Lessons

	Dariia Yakovenko
	The Role of Internet Resources in the Process of Learning English



